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ABSTRACT

According to previous research, parental involvement is expectethpgmve academic
achievement and student behavior, school climate and school program. rEhgiseaeas in
which activities can be organized in order to create parental invehte(&pstein, 2001).
These areas contain the cooperation between schools and paremts iafteocialization and
education of the child; the communication between parents and schoalsiteening

activities of parents in school; parental influence on decision-gakind the collaboration
between schools and the community.

The aim of the current research was to find out how primary schodliganda
involved parents in the education of their children. During March and 2@t1 ten primary
schools in three Ugandan districts were visited. By doing observatiathools and semi-
structured interviews with head teachers, teachers and parentsathees used by schools
to involve parents were investigated. According to the participdrase twas a lack of
cooperation between parents and schools. Two-way communication bepassnts and
schools was absent. Besides, only a few schools created opportamipaseits to volunteer
in school. Moreover, the functionality of parent committees showed djfésxences between
schools. Finally, not all schools had a good relationship with the commandythis
relationship seemed to become less important in urban areas.

Two obstacles that impeded parental involvement in the Ugandan comest
illiteracy and poverty of parents. This study showed that thegsebaariers could be partly

overcome, in order to create opportunities for all parents to become involved in education.



INTRODUCTION

In 2000 the United Nations formulated the Millennium Development Goad¥3s).
One of the MDG'’s states that by 2015, children all over the woddldtbe able to complete
one full course of primary education (United Nations, 2010b). In theclastelars the amount
of children attending school increased with seven percent (UNE3CID). Still, almost 70
million children do not attend basic education (United Nations, 2010a).yN&apercent of
these children live in Sub-Saharan Africa or South-East Asia.

Besides the focus on the amount of children that is attending schoajuahty of
education also receives attention. According to the Education foGkslbal Monitoring
Report (UNESCO, 2004) children’s cognitive, creative and emotionalajsuwent should be
encouraged by schools. Research has shown the importance of partrizgshgen schools
and parents in relation to quality improvement of education. Parentalé@meht in schools
is often associated with enhanced student achievement, behavior lkbeing as well as
with democracy and empowerment (Epstein & Hollifield, 1996; Epstein, 21 & Chen,
2001; Ho Sui-Chu & Willms, 1996; Jeynes, 2005; Sheldon & Epstein, 2002).

Parental involvement in education is an important issue for goestsnand non-
governmental organizations in many developing countries. On nationanaégind local
level, policies are developed in order to increase involvement afitggi@gray, 2001; Suzuki,
2002). However, previous studies have shown that the implementationfaecid ef these
policies are not always successful. Poor socio-economic circocestaan impede parental
involvement in education. Involving parents can be difficult when pasgritsschools do not
have the required knowledge, skills and means (Aronson, 1996; Pefia, 2000; Prew, 2008;
Smith & Liebenberg, 2003).

The aim of this study is to examine the efforts of schools tovevehrents in primary
education in three districts in Uganda. The following researchtiqgodas formulated; “How
do schools in rural and urban settings involve parents in primanagciuin Bukedea, Kumi
and Mbale district in Uganda?” The study provides insight intoattievities organized by

schools to involve parents in education despite the socioeconomic barriers.



THE UGANDAN CONTEXT

Uganda is a low income country situated in the east of Africar A& independence
of the United Kingdom in 1962, Uganda experienced decades of instabilgyla$t twenty
years, the political and economical situation of Uganda becaraBvedy stable. Despite
economic and political stability, the country is still facing sel@roblems. A lot of people
live in poverty and life expectancy is low (Robinson, 2006). AccordingN&&CO (2011)
between 2000 and 2007, 76 percent of the

Ugandan population lived on less than two US

dollar a day. The estimated population was
32,7 million in 2009. The Ugandan population
is young: the median age is 15.1.

In 1997 the government of Uganda

introduced a policy of free primary schooling

|\

called the Universal Primary Education (UPE)

policy. Tuition fees, previously collecte

among parents, have been abolished. From
that moment on schools received a UPE grant
from the government. Primary school
enrolment increased from 2,9 million to 5,7
million children within a year (Suzuki, 2002).
Besides the increase of enrolment, the UPE
policy seemed to have a positive impact on the

poor, by improving their access to school

(Nishimura, Yamano & Sasaoka, 2008).

Despite these improvements, primary
education in Uganda is still facing several
problems (Saito, 2006; Suzuki, 2002). While
tuition fees have been abolished, parents may
stil have to pay for school facilities lik
exercise books, exams, uniforms, transport

and school development funds. Such costs

continue to make education inequitable. Many




pupils are dropping out before they have reached the last gradeimaryprschool.
Approximately 95 percent of all Ugandan children is attending schoobriyi82 percent of
all pupils survives to the last grade (UNESCO, 2011). A report obgedan Ministry of
Education and Sports (2003) shows that 55 percent of primary school drogbsthdml
because of the costs. Furthermore, quality of education is sagdptodn. The UPE policy has
resulted in fast growing enrolment rates, often at the cost dityguespite the increase of
expenditures on education, there is a shortage of trained teachemsaglablle classrooms
(Deininger, 2003; Nishimura et al., 2008). The average Ugandan teachergtigpis 1:57
(UNESCO, 2009).

Along with the UPE policy, a process of decentralization wa®doted. Hanson
(1998) defines decentralization as “the transfer of decision-malatigprity, responsibility
and tasks from higher to lower organizational levels or between agg@ms”. Every
primary school in Uganda is supposed to have a school managementteaywiich takes
responsibility for managing the school. It is a policy-making bdady tepresents the local
government, parents and teachers. Primary schools should also havenatgzcher
association, which represents parents and teachers. This assasigupposed to strengthen
the cooperation between parents and teachers and to give thedwlstails a voice in the
decision-making process (Suzuki, 2002; Saito, 2006; Yan et al., 2007).



THEORETICAL BACKGROUND

In this section, literature on parental involvement will be revievirrst, the general
concept of involvement will be explained. Second, the variables tleat aivolvement will
be discussed. Third, involvement and the variables will be considereddiacr to the
Ugandan context.

Previous scientific research has made a distinction between glaremmivement and
parental participation in schools. Parental involvement refers tdake obligations of
parents and the involvement of parents in daily routines of the school &stnha (Fan &
Chen, 2001; Ho Sui-Chu & Willms, 1996), whereas parental participations refethe
influence of parents on organizational and policy level of the sqfidvaly, 2001; Suzuki,
2002). However, there is an overlap in the two concepts. Epstein (2001) censider
participation in decision making as one of the means to reach parental involveserdols.
Moreover, Zimmerman & Rappaport (1988) describe participation as vien@nt in any
organized activity in which unpaid individuals participate in order to achieve a cogwabtn
So the two concepts are connected and therefore in this thesis thewilbdie examined
under the denominatamvolvement
Parental involvement in schools presumes some kind of partnership betoheshs !
and parents. Partnerships between parents and school are betefsghbol climate and
school program improvement (Epstein, 2001). Moreover, parent involvement exssiool
attendance and improves student behavior and school discipline (Sheldon, 200@n Shel
Epstein, 2002). Other studies reveal the relationship between involvemearesits and
academic achievement of the child (Fan & Chen, 2001; Ho Sui-Chullényil996; Jeynes,
2005). Furthermore, parental involvement in children’s schooling can resuéachers’
increased understanding in children and their community, parents’secreaderstanding of
how schools operate and opportunities for two-way communication betwhenlsand
parents (Trumbull, Rothstein-Fisch, & Hernandez, 2003).

Underlying the concept of parental involvement is the assumption tffatedi
environments influence a child’'s development (Bronfenbrenner, 1994; Epstein,. 2001)
Bronfenbrenner’s ecological approach emphasizes the importance cbrhections and
interactions in the child’s environment. He states that strong coom&cnd interactions
between parents and school are beneficial to the developmédm ohild. To be effective,

these interactions must occur on a regular basis.



Similar to this approach is the theory of overlapping spheresfloience (Epstein,
2001). Epstein assumes that home, school and the community are thedhremntexts in
which children are growing up. According to Epstein, the influence ondrehik
development is optimized when families, schools and communities hagdamng
objectives and responsibilities for children. She claims that hoom®ok and community
need to cooperate in defining goals and organizing activitieshisnway, the overlap of
spheres will be extended, which is expected to increase parerdblement in schools and
teacher’s involvement with families, as well as child well-being and aeiment.

According to different studies, it is particularly the task @fi@tional institutions to
bring together the three contexts in order to maximize childrpotential for success
(Epstein, 2001; Pelco, Jacobson, Ries, & Melka, 2000; Prew, 2009; Sheldon & E2G0;
Smith & Liebenberg, 2003). To create opportunities for all famtilebecome involved in
education, schools have to organize activities within six differegasathat fall in the
overlapping spheres: parenting, learning at home, communicating, \elagtedecision
making and collaborating with the community (Epstein, 2001).

First, a supporting home environment should be established. Epstein (2@04 xoe
the basic obligations of parents, like the provision of nutrition, shaftdrsafety. It also
includes the transmission of values, beliefs and attitudes bytpaRarent’s attitudes are
positively associated with academic achievement of the child &@&hen, 2001). If parents
are not able to establish a stable home environment, schools should supgws (Epstein,
2001). By setting up family-support programs, organizing parent educanidrby doing
home-visits, schools can assist parents in their basic responsibilities.

Furthermore, schools also have to encourage parents to become innobredents
learning activities (Epstein, 2001). Schools should provide parents atimation about the
subject matter and they should give parents tools and information abotidywcan support
their children’s academic achievement. When parents are providedtwiategies on how to
help their children, they might get more involved in their child’s atlon. Hereby, the
attitude of the school staff towards parents is important (Eps20i1; Grolnick, Benjet,
Kurowski, & Apostoleris, 1997; Pefa, 2000).

In addition, schools can use different methods to inform parents orukarrégsis
about child development and school programs and policies (Epstein, 2001; Pefidn20@0).
communications to parents, schools should take into account the laragubtye illiteracy of
some parents (Pefia, 2000). Former studies emphasize the importanwe-why

communication between parents and schools instead of one one-way communication to enable



parents to share information and concerns about their child (Epstein, MoGs, 1993).
When schools create a welcoming environment, parents will feel ooredent in their
contact with school staff (Pefa, 2000).

Moreover, families should be involved as volunteers in the schoolgBp&001).
This volunteering can have public and private benefits; volunteeringnca@ase overall
school quality and allows parents to act as a role model and inflsehoel decisions (Gee,
2011). Parents can assist inside the classroom by supporting temuthetsidren, or outside
the classroom by helping administrators and organizing activitdsed® should also invite
parents at events like student performances or sport days.

Additionally, schools have to involve parents in decision making, for exaimuaegh
parent organizations and advisory committees. By giving parents aimaiegision making
parents are expected to get empowered (Epstein, 2001). In previctsiiéemvolvement of
parents is also associated with empowerment (Bray, 2001; DelgattyGH991; Suzuki,
2002; van ‘t Rood, 1996). Empowerment has to do with the acquisition of thlatisead to
the opportunity for people to play an active and participating roleam bwn environment
(van ‘t Rood, 1996). Through empowerment, parents are expected to becoraeohwee
conditions of their children in school as well as of their rightgaaents to cooperate with the 9
school and their opportunity to create change. This awarenegpasted to lead to a lasting
dialogue between school and parents (Delgado-Gaitan, 1991).

Last, to optimize the partnerships between parents and school, col@boevih the
community is needed. Following the theory of overlapping spheres lakmtke (Epstein,
2001), it is important that schools, parents and the community interactiéer to maximize
children’s achievements (Grolnick, et al., 1997). Hence, schools can bé tmlsecial and
health services and cultural or recreational programs. Goasnafunity programs should
be adapted to school programs, in order to create unity between the differentscontext

According to Epstein (2001), if the objectives of the different gzhef influence do
not correspond with each other, this can affect the outcomes. Whenstlaedescrepancy in
the goals between school, parents and the community, the influetieedfferent spheres is
likely to decrease for student outcomes, parental involvement in schadisteacher
involvement with families.

Moles (1993) describes three factors that might account fordteg of collaboration
between schools and parents. These factors are limited skills anteégevamong parents
and school staff for successful collaboration; limited opportunitiesirftaraction; and

psychological and cultural barriers between families and schootsnidation by the



educational jargon and disinterest on the side of school staff can iadenunication
between parents and school (Pefia, 2000). Furthermore, a low socioecdatusicparents’
limited educational background and negative school experiences influenmeatapa
involvement negatively (Aronson, 1996; Pefa, 2000). Another common barrier anfhiet c
between the planning of school activities and the working hours of paf@atich, 1993;
Pefia, 2000). The several reasons mentioned above, impede parental invobeainkmit

many from being actively involved despite opportunities provided by the school (Pefia, 2000).

CURRENT RESEARCH

This research will investigate how Ugandan primary schoolsotriypvolve parents.
The study focuses on the involvement of parents in the daily routirsehobls as well as on

the involvement of parents in decision making in schools. The followingysabtions are

formulated:
1. How do schools cooperate with parents in the socialization and emtupaticess
of children? 10
2. Which channels do schools use to communicate with parents?
3. In what ways do schools create opportunities for parents to volunteer in school?
4, How do schools involve parents in decision making?
5. How do schools collaborate with the community?

The literature mentioned above will be used to structure the intesvand the
outcomes of this study. However, it is questionable if the studem@tiire which is derived
from Western research is usable in the Ugandan context. MoseNVédstrature starts from
implicit assumptions which are based on an individualistic frame\frican collectivistic
countries the role of the broader community could be much more sagnifitan is expected
from a Western point of view (Prew, 2009).

In his research on South African schools, Prew (2009) found that to be ithvolve
communities need to have interest in a good relationship with schaelnms of money or
service; school as well as the community needs to benefit. sandh showed that schools

often have disagreements with communities over management of fundacKlu financial



transparency impedes the involvement of communities in schoolsa®ymbuzuki (2002)
describes that Ugandan parents experience a lack of school acdayntadsause of little
transparent school finances, and the existing power inequality bepveeents, teachers and
head teacher. Other research emphasizes the limited acgessenifs to information about
school and the intimidating school system as reasons for limitedzémaeht (Mfum-Mensah,
2004; Saito, 2006; Smith & Liebenberg, 2003; Yan et al., 2007).

Furthermore, research shows that in poor communities a lot of parentdealing with
stress considering poverty and limited access to basic neeih §&hiebenberg, 2003)The
long working days of parents can impede parental involvement. Moreaoxeving parents
from poor communities can be hard because parents do not live neandbkastd because
parents are often illiterate (Prew, 2009). Communication wliteréte, poor parents can be
difficult, because they cannot read and do not have a phone. On the other hiieckmdi
attitudes of school staff towards struggling communities canreason for limited parental
involvement, because parents might not feel welcomed and respecsathdnls (Smith &
Liebenberg, 2003). In addition, schools are dealing with poor facilitiesfast growing
enrolment rates (Deininger, 2003; Nishimura et al., 2008). It ignsed that these factors

could influence the involvement of parents in Ugandan schools.

11



METHOD

DESIGN

In this research, the activities organized by schools in oodewblve parents were
investigated through qualitative data collection. To get a compriekenew of parental
involvement, head teachers, teachers and parents in urban as weli-adan and rural
schools were approached. First, semi-structured interviews widld heachers were
conducted. Second, group interviews with teachers and parents haverdeined at each
primary school. The interviews were conducted by using topics. liglurthermore,
observations have been done in the schools.

Data was collected in March and April 2011 in three district&astern Uganda;
Bukedea, Kumi and Mbale district. Two urban schools, five peri-urban sciwadihree rural
schools were covered. Three peri-urban schools in Bukedea disttithrge rural schools in
Kumi were visited. In Mbale district, two urban schools and two péaurschools were
selected (see table 1). All the schools were government aided (UPE) schools.

The districts and the schools were selected in collaboratithnGatholic Education 12
Research and Development organization (CEREDO), Edukans, Idlanviersity in Uganda
(IUIV), Nabweya Parish Development Association (NAPADA) and SNyanda. The
schools in Bukedea and Kumi were linked to CEREDO, which organizes prograschools
in order to increase the quality of education. The peri-urban schodftbale district were
linked to NAPADA, an organization which focuses on community strengthemhmg urban
schools in Mbale were selected in collaboration with a mastdest of IUIU, who knew the
head teachers in both schools. The two organizations and the univergtiinked to either
Edukans or SNV Uganda, both Dutch non-governmental organizations with education
programs in Uganda.

All of the approached schools responded positively. Since theg wentacted
through the above mentioned organizations, it was easy to reach tbettregirwere willing
to cooperate. It was not hard to arrange interviews with headetsaahd teachers, because
most of the time they were present at the school compound. Insclusbls, the teachers
were selected by the head teacher. In every school teathgsper and lower classes joined
the interviews. In the group interviews a gender balance has been taken aotat.acc

Most of the interviewed parents were members of the parelhteteassociation or the



school management committee. These

committee members were selected because
they were expected to have a good view [on
the activities that are taking place in the
school. Additionally there has been tried to
involve other parents in the data collection,
to include the vision of non-committee

members as well.

In a few schools it was complicated

to reach the parents, since most of them only visited the schoasiocally. Most head
teachers were willing to arrange a meeting with some areiotwvever, in some schools this
was not successful, since the head teacher had a busy sardoetause he found it difficult
to reach the parents. In one school the teachers helped by ssmaieghildren home to call
their parents. In another school the parents were contacted withputegm of the head
teacher, by going into the community. Parents from one urban schoohdialbeen reached.

13
PROCEDURE

Semi-structured interviews were used to explore the effodadenby schools to

involve parents. The aim of the research was to get
insight in the cooperation between schools and parents in
terms of education and socialization; parent-school
communications; parental volunteering in school;
parental influence on decision making; and the
collaboration between school and the community. In
each school, at least two teachers with a maximum of
seven were interviewed in a group. Parents were
interviewed in groups of two to five people. The head
teachers were interviewed individually. During the

interviews a topic list was used, which made the

interviews semi-structured. Furthermore, free
observations were done during tours through the school and the school aiaternfiews
took place at the school compounds, except for two interviews with paf@né interview

was conducted in the office of one of the parents, while another one taakiplahurch.



Most of the participants spoke English, but during three intervieiys parents a translator

was used to translate the local language.

RELIABILITY AND VALIDITY

In group interviews people could be inclined to give social desi@devers, which
can be misleading. To avoid this, the interviews were held with @mmen of seven
participants. During the discussions the researchers created atgusphere and gave every
participant a chance to speak.

Furthermore, the interviews with teachers and parents wédesbparately and the
head teacher was not allowed to join the group interviews, becasseothd influence the
answers of the teachers and the parents. In one of the intemwidwparents, one parent
turned out to be a teacher in the school as well. This interview has not been used intfhe resul
because the teacher could have influenced the answers of the other parents.

Moreover, the use of a translator could have affected the asiénough a full
instruction about the aim and the topic of the research was givéimetéranslator, the

interpretation and the opinion of the translator could have affected the results. 14

By triangulation the validity has been secured. Parents, dsasvétachers and head
teachers were interviewed using roughly the same topic lisit &hgwers were compared to
ascertain the internal validity of the questions.

Last, the influence of personal involvement from the researctardimited, because
the participants only met the researchers during the intervidvat could have affected the

interviews is the fact that the researchers were from a differenteult



Table 1

Research Participants According to Geographical Situation

District

Bukedea

Kumi

Mbale

School Urban  Peri- Rural Head Teachers Parents
urban teacher
Bukedea PS X 1 4 5
Bukedea Dem.* PS X 1 5 3
Okunguro PS
X 1 4 2
Adesso PS X 1 4 4
Atuitui PS X 1 4 4
Ongino PS X 1 7 2
Nabuyonga PS X 1 5 2
Nabweya PS X 1 2 3
Namanyonyi PS X 1 4 4
Nashibiso PS X 1 5 0

Note.PS = Primary School, * Dem. Demonstration

15



RESULTS

The aim of the current research was to find out how primary sshodhree districts
in Uganda involve parents in the schooling of their children. The reselts linked to the
different areas in which involvement can take place; parenting l@aching at home,

communicating, volunteering, decision making and collaborating with the community.

PARENTING AND LEARNING AT HOME

The schools used various methods to make parents aware of the impoftanming
to school. Some schools used stakeholders like the parent-teachemltemsgsoachool
management committee and local counselors to create this assr&uring annual general
meetings in school, the head teacher and the two committeegotriebrm parents about
their role as a parent in the school. During meetings in dh@munity and mass in church
parents got also informed with this and some schools organized indivehder-parent
meetings.

Head teachers and teachers reported that they expect paremgg school at least 16
once a term, send their children to school in time and provide scbateserials, uniforms
and meals for their children. In all the schools this seemed agobeblem. Parents as well as
teachers and head teachers reported that a lot of pupils lackbtisseaeeds, since a lot of
parents around the schools were living in poverty. In one of the sceaalsers asked the
parents to provide cheap materials like boxes and ropes. The teathbe lower classes
used the materials to develop learning materials.

Sometimes a school called an urgent meeting for parents. Qiertegaported that
they had an urgent meeting last year because of an outbreak ohichidley called parents
and informed them about hygiene and health. However, no other school repoyed
organized activity from the school to educate parents about a cenpéenor to let parents
participate in a workshop.

One school reported a project of a non-governmental organization tdatpaeents
aware of the importance of schooling. Moreover, two schools had an@skiommittee,
which tried to reach parents who were not involved in school by goinghatoommunity,
doing home visits and talk with them about school issues. One headrtetathd that his

teachers sometimes visited the homes of their pupils or metpdueints in the church and



talked to them about educational issues.

Some parents reported that they visited school also without aralofficitation. This
visitation was to monitor their child’'s behavior, academic prageesl the arrival time of
teachers. Teachers and head teachers took the opportunity to tal&rits penen they visited
school.

Two schools tried to involve parents in children’s education by argenclass days
or education weeks. Parents were invited to monitor the performarficéir child by
coming into the classroom. The class days were also mearnttéoaction between the
teacher, parents and the pupils about the school work of the child. Furtbemmane school
teachers gave homework to the pupils that had to be signed bgréreg Some parents also
reported that they helped their child with their homework or that Hsked relatives or
neighbors to help. When teachers had a problem with a child or whéidawas not
performing well, the parents of that child were invited for an inldial teacher — parent
meeting. This happened in all the schools, but not very often and ontyitwvas severely
necessary.

In two of the schools the respondents mentioned education in sanitaticendygid
environment as meaningful for both students and their families. Ohildaened for instance
about hygiene and were instructed to practice it at home. Anothempéx is that children
learned how to take care of trees, crops or animals at schoolti®eséhey worked together
with the parents in the school garden. Some schools advised ta@ithdsi at home as well.
Children could take the practical skills they learned at school hagle to practice and to
talk about it with their parents. In this way, the subject endiecame more meaningful for
parents and the involvement of parents in school became easier and got enforced.

Although one teacher mentioned the combined effort of parents acbets to
educate a child, most teachers, head teachers and parentsdréipairtenly a few parents
attended meetings in school. In most cases these meetingsimes entirely attended by
women. Most schools had difficulties with reaching parents. Accotdifggad teachers and
teachers, this difficulty had several reasons. Participantdanwand peri-urban schools said
this is because a lot of parents are working in town. In the micakareas teachers as well as
parents thought that parents did not come to school because a le¢riEpeere unschooled.
In most schools the respondents said that unschooled parents were astadter education.
Others thought that unschooled parents were not involved in their child’atiesiubecause

they do not understand the subject material.



COMMUNICATING

In all schools there were parents who visited the school on regude:. la every
school the head teacher had a guestbook which all visitors were supposiggh.t This
guestbook revealed that the parents who visited the school were oftdrerseof the parent-
teacher association or the school management committee, or pahentgere for instance
involved in school as a cook or watchman. Other parents stopped over at the school frequently
because they were living nearby or because they were gisitmarket close to the school.
One school in Kumi was situated next to the weekly market and oarletrday a lot of
parents could be seen around the school compound. However, most parents @diethter
with the teachers and the administration when they were invitedarfoannual general
meeting, class days or individual parent-teacher/head teaew®tings. In all the schools, the
annual general meeting was the main event for parents and schadsdotiwith each other.
During this meeting parents were able to express their \aeg'to discuss with the teachers
and the administration of the school. Some respondents stated that ahgamaual meeting
is an effective manner to reach all the parents, while in ati@ools only a few parents

turned up during such a meeting. Two schools organized class days o=, where

parents were invited to visit the class of their children. Patéets had the opportunity to .

interact with the class teacher about their children’s work. Soregtparents were invited for
an individual meeting with the teacher or the head teacher. HowalVghe respondents
stated that this was only occasionally when there is something urgent cog¢benchild.

In all schools head teachers and teachers also mentioned weitiens ks a major
strategy of communicating with parents. Parents were usualledhtly written letters for
important meetings like an annual general meeting. Some scloblsicular letters at the
end of the term to inform parents about what is going on in the schdehcher of a peri-
urban school stated that written invitations are important becausetpdeel honored when
they are invited; without an invitation parents hardly come. Furthernall schools also used
other types of communication because some parents, especially enranal areas, were
illiterate. Therefore, the schools used radio announcements, posteeggndlephone calls,
local leaders and church leaders to call parents for meedingp inform them about school
issues. Furthermore, all the teachers used children to pass messagigstogoarents. In one
school teachers sent children home to call parents for a fg@ugp interview for this

research.



In every school the parent-teacher association was mentionad iasportant link
between parents and the school. This committee representbe alitents in the school. If
parents had suggestions or complaints they could turn to the chairntaa @drent-teacher
association, who then speaks to the head teacher and teachers baoftieagarents. Yet, in
some schools the head teacher was the main contact person forethte pathe school, and
communication between parents, teachers and committees like #m-{g@cher association
and the school management committee was conducted through the head teacher.adsesiost ¢
it was not clear if and how parents interacted with the schoost Mead teachers said that
parents could turn to the head teacher or the chairman of the-feeimér association, but

the procedure for suggestions and complaints was not clear.

VOLUNTEERING

Teachers, head teachers and parents all reported that pareatsnvadved in co-
curricular activities. Parents came to watch and encourage dhildren while performing

sports, music dance and drama and arts and crafts. Generallye¢hts pgere not invited by
9

school but came on their own initiative. In three schools, teackkes garents to help them 9

training the children in athletics or music. Parents were asadsource persons for guidance
and counseling, as well as for teaching children and teacherstaboytrofession or telling
cultural and historical stories and songs. One head teachediavitealth worker from the
community to teach pupils about hygiene and health. Another school inviesdgptr watch
learning TV. Some parents came to watch, though most of plaesets were members of the
parent-teacher association or the school management committee.

Moreover, parents were involved in agriculture and construction. They Hiréug
example seeds, crops, bricks and sometimes money to the school. ohowsts sparents also
prepared food for teachers or food for during an annual general me@te school reported
the existence of an agricultural department, a committeentatzes parents by plowing the
school garden. Also, parents of four schools helped teachers voluntghlycleaning the
school compound as well as with building and repairing school propdikeshe borehole,
latrine or teachers’ houses. There existed a difference betwesd and urban schools. While
it was usual for parents of rural schools to contribute to schoalobyg labor or giving
materials like bricks and firewood, parents of urban schools werelikelseto contribute in

terms of money.



DECISION MAKING

In all schools, both a parent teacher association and
a school management committee were present. In all
schools the head teacher was the secretary of both the
parent-teacher association and the school management
committee. All head teachers possessed lists with both the
members of both committees in their office.

According to the respondents the parent-teacher

association is the body that is supposed to link teachers and

parents. Another task of the parent-teacher association was
mostly to make parents aware of the importance of
contributing money or materials for the construction and
development of the school. The parent-teacher association

was supposed to perform at the practical level; they were

the ones who implemented new ideas in the school.
Furthermore, most of the respondents said that the memb&d
of the parent-teacher association should represent all
parents. Respondents stated that every parent of the school

should be aware of the members of this committee, because

the parents were the ones who selected them. Most respondents sankrtiizers of the
parent-teacher association and other parents met each othecamthneinity. It was not clear
if and how parents could contact members of the parent-teachmriaties if they had
guestions, ideas or complaints.

The school management committee on the other hand, was mentiongovasnance
body. According to the participants this committeesugpposed to have three main roles;
administrative, supervisory and consultative. Members of the schoobgeraeat committee
were supposed to approve and supervise the school’s budget, supervisestaad learners
and lobby with the local government and non-governmental organizations. stloo@ the
reverend of the church was a member of the school management aanifiiis committee
mostly performed at policy level.

All schools organized an annual general meeting at least any@ar. During this

meeting, parents were allowed to come up with ideas concerrioglsssues. One school



also reported that the annual general meeting was the opportamihefschool management
committee to share new ideas and ask for the approval of parentsplementing these

ideas. In other schools the participants said that the school emeagcommittee does not
need an approval of parents for the implementation of new ideas. iihal @eneral meeting

was also the opportunity for head teachers to share the schifwohpices of the preceding
year and discuss the plans for coming year.

In two schools the participants reported the construction of a schpobvement
plan. This plan was made by the parent-teacher association, el smanagement
committee, parents and the local government during an annual geeetaig. In one school
this plan existed out of five activities that the school had to runythax, such as fence the
school.

Three schools reported the existence of parent committees thtrerthe parent-
teacher association and school management committee. These tte@simvere mostly
subcommittees of the parent-teacher association or school managemenittee and dealt
with for example construction of the school or discipline issues.

Most participants acknowledged the parent committees and the geresthgs as
means for giving parents a voice in decision making. Though, in sohw®lscthe head
teacher was the person who took all the final decisions, so theclurdtthe annual general
meetings, the parent-teacher association and the school management comasitteeclear.

COLLABORATING WITH THE COMMUNITY

The relation with the community seemed to be important for tagéaeship between
parents and the school. Especially in peri-urban and rural setdaty life took place around
the school compound and schools as well as parents stated thatpbrsant to maintain a
good relation between the school and the community. All schoolsfaeneded by churches
in the community, so head teachers tried to keep a good relationshithevichurch leaders.
In one school, an interview with parents was held in the churchabfcommunity. This
church was situated next to the school compound. Also the link with leaders was
important for the understanding between school and the community.

All the participants said that the community was allowed to lla@e meetings and
events at the school compound. In one urban school there was a meegpiagrit and

community members taking place at the school compound during a fooug fpr this
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research. In one peri-urban school the teachers reported that adonselor decided that all
the community meetings should take place in school to bring parsntsrrio the schodlhe
communities in rural and peri-urban areas were allowed to borlo@okmaterials like desks
in case of a funeral or a wedding in the community. The particifemtsurban schools did
not mention the use of materials; a member of the school manageonemittee stated that
there is no need for it in urban areas.

Rural and peri-urban schools also helped in other ways when alfoner celebration
took place in the community. Sometimes a school collected monematadials, or teachers
and pupils attended and helped with the ceremony. Parents mentiondustisaappreciated
by the community. In the two urban schools, head teachers and parentmetkeatcleaning
day. On this day, the schools organized the pupils to clean the raxaad ahe school.
According to the participants, this is how school tried to help the community.

Furthermore, in rural and peri-urban sites schools and the communigtisas
shared a borehole or water tap. Yet, in some areas there waiedmant about the use of a
tap because of a conflict over land property. Here, the commuretiethdt in the past the
school had taken their land. This affected the relationship betweeschliz®l and the
community. Local leaders sometimes mediated when there v@sflect between the school -
and the community. It was remarkable that the school compound in runaéandban areas
was open while the school compound in urban areas was fenced.

Three schools mentioned their links with a community-based ordganipata non-
governmental organization. These organizations tried to createtainabte relationship
between the school and the community, by setting up community projettis school, like
renovation of the school building and cultivation of the school garden bgothenunity. In
one of the peri-urban schools a pile of bricks for the constructiorclasaroom was lying at
the school compound. This school building was going to be constructed bgrttmeunity
based organization of that community. Furthermore, one of the alrabls was linked to a
health centre with which the school works together in teaching ehildanitation and
hygiene.

There was a difference between urban and non-urban schools regarding the
relationship between the school and the community. Head teachersaahdrseof several
rural and peri-urban schools stated that communities felt responsible fargsémalr children
to school. Sometimes community members brought truants to school wiemettgewalking

along the road or when they were hiding in the bisgsides that, community members



motivated each other to send their children to school and sometin@srauaity helped
parents who could not afford to send their children to school.

On the other hand, one of the head teachers in town stated thatvdseeelack of
shared responsibilities. Children who were hanging on the stree¢snet encouraged to go

to school by people from the community.
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CONCLUSION AND DISCUSSION

The current study examined how primary schools in Uganda involve panetits
education of their children. Ten schools in three districts in Eatlganda were covered.
The practices of parental involvement were investigated by d@ng-structured interviews
with teachers, head teachers and parents. The theory of Epstein @90farental
involvement was used for structuring the interviews and the reshisdifferent perspectives
of teachers, head teachers and parents have been compared totleecrakdity of the
guestions. Furthermore, observations have been done and pictures havedoEeno
complete the image of the schools.

Limitations inherent to the cross-cultural bias could not be avoidegletaty and
could have affected the interpretation of the answers of the respsnBarthermore, during
three focus groups with parents a translator was used. This couldffested the reliability
because of the interpretations of the translator. Third, sociabd#i$y could have influenced
the answers of the respondents since teachers and parents wernewete in groups.
However, social desirability has been avoided by guaranteeing ttaeywof the participants
and by ensuring the academic purpose of the interviews being conducted.

Epstein (2001) presumes that involvement has to take place in differeas; 24
parenting and learning at home, communicating, volunteering, decisionngnaiid
collaborating with the community, in order to involve all parentsahool. The current study
has shown that schools experienced difficulties in involving parents in all areas.

Although schools tried to inform parents about the importance of beundved in
their child’s educational development, the cooperation between schools r@mispga the
socialization and education of children was minimal. Some parents taischool to seek
advice, but teachers did not seem to support parents in their basetiobhBgat home. Even
though schools used various ways of communicating to parents, twoamayunication
between schools and parents was lacking. A few schools reportedasitingg parents who
were voluntarily involved in the school. These schools used parents’ masitechnical
expertise by organizing workshops. Other schools asked parents tdwentoluntarily in
terms of money, food or materials.

The Ugandan schools reported at least one general meeting a y@amibst schools
only a few parents attended those meetings. In all schools gamn@mittees were present.
However, the functionality of these committees showed considerdiideedces between
schools. Some schools had a very active parent committee sbatriad to reach the less



involved parents, where other committees did not go into the communityntact these
parents. Furthermore, it was not clear-cut whether the paremhitt@@s made decisions in
terms of school policies or if it was up to the head teacher to take final decisions

All schools were linked to either a health centre, a communitydbagyanization or a
religious body. Local leaders as well as religious leasdese used to maintain contact
between the community and the schools. However, not every school had algbodstap
with the community and the meaning of the community was declining in urban areas.

llliteracy and poverty seemed to be restrictions for the invodrgnof parents in
Ugandan schools. Where parents need to have knowledge and skills to guiddikthesn
with homework, a significant amount of parents in the Ugandan cashitexibt attend school
their selves and was illiterate. The low or absent educatiemal bf most parents was a
problem for teachers when asking parents to help children withhbeiework. In previous
research, lower levels of parental education were associatedomier levels of parental
involvement (Aronson, 1996; Gee, 2011; Lee & Bowen, 2006; Moles, 1993; Peia, 2000).

Furthermore, a great amount of parents in the Ugandan context livgaoin
circumstances. They were often not able to attend school meetintggs help in school
voluntarily, since they had to work in order to foresee theiiljawith food. Poverty can be
an obstacle for parental involvement in school (Aronson, 1996; Pefa, 200@nd &owen
(2006) endorse this with their findings that people living in povertyeapected to be less
involved in school, have less academic interactions with their childrel have lower
academic expectations. The illiteracy rate and the poverty tdvelganda seemed to be
obstacles for the creation of parental involvement.

However, the current study showed that these obstacles couldtlyeapaided. The
Ugandan parents were often skilled in fields like agriculture orenidisvo schools used the
expertise of parents by asking them to demonstrate their taresthool for learners and
teachers, which made the knowledge and skills of parents valuBbl&er research
emphasized that if parents see their selves as teacheifsttaey feel more capable, they are
more likely to become actively involved in their children’s educat®rolpick et al., 1997).
Other schools described small projects where pupils got the resitipnsdp take care of a
tree or an animal. The skills learned at school could also begedett home. By educating
the pupils not only with theoretical knowledge but also with pracsidds, the subject matter
becomes more meaningful for children and parents. In this way, thetieddeael barrier

could be overcome to some extend.



Furthermore, two schools reported the organization of classvdasi®e parents were
able to communicate with school staff and could take a look at th@mpances of the child
in the classroom. By organizing these class days schools createddsibility for two-way
communication between parents and school staff. During such daysrsecoblel also advice
parents about how to assist their children with school work. In previessanch, the
importance of class days is emphasized in order to maximreatpainvolvement (Epstein,
2001; Grolnick et al., 1997; Pefa, 2000). Parents who are guided by teachevs to help
their children, are more likely to become involved in their child’s education.

Finally, some schools used task force committees consisting @itpanego into the
community and communicate with parents about school issues. Previeaschedescribes
the importance of home visits by school staff, in order to createniad involvement
(Epstein, 2001; Pefia, 2000). Since teachers in Ugandan schools often hadwaleztc
classes, they lacked time for doing home visits. The task foooemittee supported the
teachers, by doing home visits. Parents were reached in theiemvitonment and in this
way obstacles in terms of visiting school could be avoided. Ravaste able to share their
concerns and questions with the task force committee and this cemstitired the feedback
with the school staff. In this manner, two-way communication waswaged. Although the
effectiveness and the sustainability are not shown yet, the scheddspositive about this
concept, because even the less- or not involved parents were reached by thisseommitt



Aronson, J. Z. (1996). How schools can recruit hard-to-reach pagehisational
Leadership, 5358-60.

Bauch, P. A. (1993). Improving education for minority adolescents: Toward an eablogic
perspective on school choice and parent involvement. In N. F. ChavkinK&wchijies
and schools in a pluralistic sociefgp. 121-146). Albany: State University of New
York Press.

Bray, M. (2001) Community Partnerships in Education: Dimensions, Variations, and
Implications.Paris, France: UNESCO.

Bronfenbrenner, U. (1994). Ecological models of human developinégrnational
Encyclopedia of Education, 3643-1647. Oxford, England: Elsevier.

Deininger, K. (2003). Does cost of schooling affect enroliment by the poor? Universal
primary education in Ugand&conomics of Education Review, 291-305.

Delgado-Gaitan, C. (1991). Involving parents in the schools: A process of empowerment.
American Journal of Education, 980-46.

Epstein, J. L. (20015chool, Family, and Community Partnerships: Preparing Educators 57
and Improving School®oulder, CO: Westview.

Epstein, J. L., & Hollifield, J. H. (1996). Title | and school-family-communityrenghips:
Using research to realize the potentiaiurnal of Education for Students Placed at
Risk, 1,263-278.

Fan, X., & Chen, M. (2001). Parental involvement and students’academic achievement: A
meta-analysisEducational Psychology Review, 13]9.

Gee, L. K. (2011). The nature of giving time to your child’s schgohprofit and Voluntary
Sector Quarterly40, 552-565.

Hanson, E. M. (1998). Strategies of educational decentralizabomal of Educational
Administration, 36,111-128.

Ho Sui-Chu, E., & Willms, J. D. (1996). Effects of parental involvement on eighth-grade
achievementSociology of Education, 6926-141

Hoover-Dempsey, K. V., Bassler, O. C., & Brissie, J. S. (1987). Parent involvement:
Contributions of teacher, efficacy, school socioeconomic status, and other school

characteristicsAmerican Educational Research Journal, 247-435.



Jeynes., W. H. (2005). A meta-analysis of the relation of parental involvement to urban
elementary school student academic achieverikhan Education, 40237-2609.

Lee, J.-S., & Bowen, N. K. (2006). Parent involvement, cultural capital, and the achievement
gap among elementary school childrAmerican Educational Research Journal, 43,
193-218.

Mfum-Mensah, O. (2004). Empowerment or impairment? Involving traditional communities
in school managemerinternational Review of Education, 5341-155.

Ministry of Education and Sports (2003echnical Note on Primary Repetition, Survival,
and Completion Rates Before and After Universal Primary Education (UPE) in
Uganda.Kampala, Uganda: MOES.

Moles, O. C. (1993). Collaboration between schools and disadvantaged parents: Olygtacles a
openings. In N. F. Chavkin (EdBamilies and schools in a pluralistic soci€pp. 21-

52). Albany, NY: State University of New York Press.

Nishimura, M., Yamano, T., & Sasaoka, Y. (2008). Impacts of the universal primary
education policy on educational attainment and private costs in rural Uganda.
International Journal of Educational Development, 281-175.

Pelco, L. E., Jacobson, L., Ries, R. R., & Melka, S. (2000). Perspectives and practices in -
family-school partnerships: A national survey of school psycholo@stsool
Psychology Review, 2935-250.

Pefia, D. C. (2000). Parent involvement: In uencing factors and implicationsnal of
Educational Research, 942-54.

Prew, M. (2009). Community involvement in school development: Modifying school
improvement concepts to the needs of South African township scEooisational
Management Administration & Leadership, 824-846.

Robinson, M. (2006). UgandiS Bulletin, 3, 14-26.

Rood, R. A. van ‘t (1996Een Verrijkend Perspectief? Zelfredzaamheid Via Basiseducatie
als een Grondslag voor Ontwikkelingeppel, Nederland: Edu’Actief.

Saito, F. (200 Decentralization in Uganda: Challenges for the 21st centkiggnpala:

Center for Basic Research.

Sheldon, S. B. (2007). Improving student attendance with school, family, and community
partnershipsJournal of Educational Research, @7-275.

Sheldon, S. B., & Epstein, J. L. (2002). Improving student behavior and school discipline with

family and community involvemenEducation and Urban Society, 35.26.



Smith, A. G., & Liebenberg, L. (2003). Understanding the dynamics of parent invaiteame
schooling within the poverty contex@outh African Journal of Education, 2B.5.

Suzuki, 1. (2002). Parental participation and accountability in primary schools mdalga
Compare: A Journal of Comparative and International Education233;259.

Trumbull, E., Rothstein-Fisch, C., & Hernandez, E. (2003). Parent involvement in schooling-
according to whose valueSehool Community Journal, 185-72.

UNESCO (2004)EFA Global Monitoring Report 2005. The Quality Imperativ&elESCO,
Oxford University Press. Retrieved from http://www.unesco.org

UNESCO (2009)EFA Global Monitoring Report 2009. Overcoming inequality: Why
governance matter&NESCO, Oxford University Press. Retrieved from
http://www.unesco.org

UNESCO (2010)Education For All Global Monitoring Report 2010. Reaching the
Marginalized. UNESCO, Oxford University Press. Retrieved from
http://www.unesco.org

UNESCO (2011)Education For All Global Monitoring Report 2011. The hidden crisis:
Armed conflict and educatiolNESCO Publishing. Retrieved from
http://www.unesco.org

United Nations (2010a)-actsheet MDG 2: Achieve Universal Primary Educatidnited

29

Nations, New York. Retrieved from http://www.un.org

United Nations (2010b)'he Millennium Development Goals Report 2010ited Nations,
New York. Retrieved from http://www.un.org

Yan, T., Obeng-Odoom F., Wamalwa, F., Munk, A., Bockarie, M., & Ugochukwu, I. (2007).
Poverty Reduction And Education Decentralisation In UgaRddrieved from
http://www.ucl.ac.uk/dpu/courses/masters/msc_ued/uganda.../reports

Zimmerman, M.A., & Rappaport, J. (1988). Citizen participation, perceived control, and
psychological empowermemmerican Journal of Community Psychology, 185-
750.



