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Chapter 1. Introduction

When teaching literature in secondary school edwait is desirable for a teacher to be able
to select works that correspond as much as possitiiehe competence of each individual
student. With regard to Dutch literature, Theo @/iias published a proposal for a common
framework in which he defines several differenteisvof literary competence, which can
serve as a guideline for selecting the correct bdokstudents. However, Witte’'s work is
focussed on literature education in a first languag order to be able to select works for
second language literature education, a systeagigned which not only examines students’
literary competence, but also their ability at ursteending the second language. Learners’
abilities at communicating in or understanding eosel language are defined in the Common
European Framework, or CEF. Consequently, a woraimgngement for second language
literature teaching would require a system in wHhitdrary competence is set against second
language ability.

Such a setup, in which the levels of second langeaghpetence are combined with
the levels of literary competence as defined byolWétte may facilitate the educational
value of literature teaching for both student aather. In the Netherlands, literature may
either be taught separately for each individuagleage, or it may be taught through a setup of
integrated literature education, known as Geingxgreiteratuur Onderwijs, or GLO.
However, particularly in the case of bilingual edtion, not only the students’ literary
abilities matter, but their capabilities at commaation in and understanding of the second
language are also very relevant. As a consequémere, may be students who have a very
good understanding of literature and enjoy readiegtly, but who unfortunately lack the
required knowledge of the foreign language to maadh of its literature. Conversely, there

may be students who have a very extensive graggedbreign language, but who either lack



the skill or the appetite for reading and undemditag literature in general. Ideally, each of the
aforementioned hypothetical students would reckti@eature education using books that fit
their abilities at both literature and the secanthuage in question, and it is for this reason
that the abovementioned combined setup of both Witte and the Common European
Framework is useful.

When the framework of literary competence is geiirest that of second language
ability it is possible to create a database of lsaakwhich both of these methods of
classification are mixed in order to create a caad that allows both teachers of literature
and their students to find the proper works matghive needs for each student speedily and
accurately. The websiteezen voor de Lijgt'Reading for your Exams”) has already created a
database of books for Dutch first language liteggtaccording to Theo Witte’s levels of
literary competence This list is still continually being updated amxbanded. In this thesis, a
basic example of a database for English seconditagegliterature teaching will be presented
and elaborated upon. However, the entries for duk® contained within the database of this
paper will be more elaborate in terms of the fezdwof the book discussed in each entry.

This paper will be focussed on forming a basioeavork of literary works for Dutch
secondary school foreign language literature te@chtor that reason, the research question is
centred around how the levels of literary competeacset by Theo Witte and the levels of
second language competence defined by the Commmp&an Framework can be combined
to form a successful basis for Dutch secondary a&thut foreign language literature teaching.

The thesis will be divided into three parts. Thstfpart will be the theoretical
framework; it provides the theoretical backgrouodhte more practically oriented part of the
paper. It will involve such aspects as an analgsWitte’s work, the Common European

Framework, and the problems involved in seconduang literature education. The second

! See <www.lezenvoordelijst.nl/documents/boekentifft- for an example.



part of the paper will contain a database of bdabks may be used in English literature
teaching in Dutch secondary schools, containingémh individual entry such information as
title, year of publication, genre, theme, etc. Eatthese entries will have an indication of its
difficulty level according to both the CEF and WitThe books in this database were found
by visiting the libraries of a select number of@atary schools. The third part of the paper

will be a practical proposal for how one might teacselection of these books in class.



Chapter 2: Combining literary and linguistic competencein literature teaching

The Common European Framework of Reference for lages, or CEFR, contains a set of
characteristics and features of a total numbeixadifferent levels of linguistic competence.
The CEFR was designed by the Council of Europe thighaim “to achieve greater unity
among its members [...] by the adoption of commoroadh the cultural field” CEFR 2).

In practice, it serves as a common reference poirdefining language learners’ abilities at a
second language, setting goals for their learnneggss, and measuring each learner’s
progress at acquiring a second language.

According to theCEFR a system of reference levels in a common framkwauld
have to adhere to four essential criteria. Thesera consist of two which relate to
description issues, and two which relate to measent issues. Firstly, such a system would
have to be context-free, i.e. it should be appleabmore than one context. However, the
scale must also be context-relevant in that itlatranslated into each and every appropriate
context. Secondly, the description of the scalaikhbe based on theories of language
competence, and at the same time remain userHfyiand accessible to practitioners. As a
third criterion, the different points on the scafgeference should be objectively determined,
i.e. based on a certain theory of measurementfifi@kcriterion has to do with the number of
levels used in a scale of common reference leVéls.number of levels used should be high
enough in order to allow for a possibility of detening a learner’s progression across
different sectors, yet at the same time shoulderoeed the scale between which one can be
expected to make reasonably relevant distinctiOfFR 21-2).

In the CEFR, learners are separated into threzderagroups, which are then divided
into six different levels of linguistic competendéne groups are known as ‘A’ (Basic User),

‘B’ (Independent User), and ‘C’ (Proficient Usefhe six levels of linguistic competence



directly related to these groups are ‘Al’ (Breaktigh), ‘A2’ (Waystage), ‘B1’ (Threshold),
‘B2’ (Vantage), ‘C1’ (Effective Operational Profamcy), and ‘C2’ (Mastery). Such clearly
distinguished levels of competence may seem vgig,but they may be subdivided in order
to pinpoint more accurately a certain learner’diprency; by using further numbering, the
language abilities of one specific learner withila@er group can be more accurately
identified. As such, a learner’s aptitude may bignee as ‘A2.1’ or perhaps even ‘A2.1.1’,
for example.

The levels of proficiency defined by the CEFR aredid over a total of 3 different
categories of language use, which in turn are spbtseveral subcategories: understanding
(listening, reading), speaking (spoken interactgpgken production), and writing. Each of
the CEFR-levels has its characteristics defineckémh of these categories and subcategories.

The relation between the six levels of linguistienpetence in the CEFR is such that
if a learner has achieved a certain level of coenpet, he or she is expected also to have
mastered the skills associated with all of the jonev levels of competence. In other words, if
a learner is considered to have a second languafjeigncy equal to that of a CEFR-level of
B1 (Threshold), he or she is expected also to ketalilo what is considered to be Al-level
(Breakthrough) or A2-level (Waystage), but alsdwédbetter than what these levels refer to
(CEFR 21-37).

For analysing the difficulty levels of books in é&gn language literature, the
definitions of the CEFR-levels for the categorymfading” are particularly interesting. These
describe learners’ proficiencies at reading angliiom mere single sentences to complete
works of literature. They range from “[...] can unstand familiar names, words and very
simple sentences, for example on notices and [gosten catalogues” (Al) to “[...] can read

with ease virtually all forms of the written langyg including abstract, structurally or



linguistically complex texts such as manuals, sgdegd articles and literary works” (C2). In

the CEFR these levels are specifically defined as follows:

Al A2 Bl
| can understand | can read very short|, | can understand
familiar names, simple texts. | can | texts that consist
Reading words and very find specific mainly of high
simple sentences, for predictable frequency everyday
example on notices | information in simple or job-related
and posters or in everyday material | language. | can
catalogues such as understand the
advertisements, description of events|,
prospectuses, menusfeelings and wishes
and timetables and 1| in personal letters.
can understand short
simple personal
letters.
B2 C1l C2
| can read articles | | can understand longl can read with ease
and reports and complex factual | virtually all forms of
Reading concerned with and literary texts, the written language

contemporary
problems in which

appreciating
distinctions of style.

including abstract,
structurally or

the writers adopt can understand linguistically
particular attitudes of specialised articles | complex texts such
viewpoints. | can and longer technical| as manuals,

understand
contemporary literary
prose.

instructions, even
when they do not

specialised articles
and literary works.

relate to my field.

Table 1: CEFR Reading LevdISEFR,26-7)

These classifications are by no means universaletier, and as such serve mainly as a point
of reference rather than as a strict set of défimst The Council of Europe also uses several

different sets of features to describe the leve[sraficiency; in a manual which is intended to



assist users in trying to situate their examinatiornrelation to the CEFR, the levels of

reading proficiency are described as follows:

Overall Reading Comprehension

C2 Can understand and interpret critically virtyalll forms of the written languag
including abstract, structurally complex, or higkhblloquial literary and non-
literary writings.

Can understand a wide range of long and complés,tappreciating subtle
distinctions of style and implicit as well as exjilimeaning.

D

C1 Can understand in detail lengthy, complex textsether or not they relate to
his/her own area of speciality, provided he/shereasad difficult sections.

B2 Can read with a large degree of independenaptig) style and speed of
reading to different texts and purposes, and uappyopriate reference source
selectively. Has a broad active reading vocabulauymay experience some
difficulty with low-frequency idioms.

Ur

Bl Can read straightforward factual texts on subjeslated to his/her field and
interest with a satisfactory level of comprehension

A2 Can understand short, simple texts on familiatters of a concrete type which
consist of high frequency everyday or job-relatuage.
Can understand short, simple texts containing itjeest frequency vocabulary,
including a proportion of shared international vadary items.

Al Can understand very short, simple texts a sipggtase at a time, picking up
familiar names, words and basic phrases and rergadi required.

Table 2: CEFR Reading Levels ((Relating Language Examinations to the Common
European Framework of Reference for Languagesniiegr Teaching, Assessment (CEFR)
— A Manual,1349)

Although the wording in these two sets of defim8amay differ, the central facts on which
they are based are essentially identical and, &g suese definitions of the six reference
levels can be used interchangeably.

Apart from a general reading competence in a sketanmguage, the vocabulary
range of a learner can also be considered impdidanietermining their ability at reading
foreign language literary works. The CEF also nmrdia number of features for determining
the vocabulary range of a second language leaatiegugh these are mainly centred around

the lexicalproduction they can also serve as an indicator for estabtish learner’s lexical



comprehension. According to the CEF, the levelsoofipetence for second language

vocabulary range can be described as follows:

Vocabulary Range

C2 Has a good command of a very broad lexical teperincluding idiomatic
expressions and colloquialisms; shows awarenessrofotative levels of
meaning.

C1 Has a good command of a broad lexical reperadiogving gaps to be readily

overcome with circumlocutions; little obvious sdang for expressions or
avoidance strategies. Good command of idiomaticesgons and
colloquialisms.

B2 Has a good range of vocabulary for matters cctedkto his/her field and most
general topics. Can vary formulation to avoid fregjurepetition, but lexical gap
can still cause hesitation and circumlocution.

[72)

Bl Has a sufficient vocabulary to express him/Hévgigh some circumlocutions on
most topics pertinent to his/her everyday life sasiamily, hobbies and
interests, work, travel, and current events.

A2 Has sufficient vocabulary to conduct routinegday transactions involving
familiar situations and topics.

Has a sufficient vocabulary for the expressionadib communicative needs.
Has a sufficient vocabulary for coping with simplevival needs.

Al Has a basic vocabulary repertoire of isolatedds@nd phrases related to
particular concrete situations.

Table 3: CEFR Vocabulary Ran¢g€EFR,112)

Although there are no definitive minimum CEFR-les/@r students at Dutch secondary
schools that have to be met at the final examgpNsiand Kuijper have conducted an
investigation into the minimum required levels foreign language examinations in the
Netherlands. They have managed to determine threagett minimum difficulty levels, in
terms of the CEFR, for the English final exam facle of the standard Dutch school systems.

Schematically, these can be presented as follows:
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Fig. 1. Required minimum level per examinationEniglish (Noijons & Kuijper, 41)

This means that, for example, students at the étitew vmbo basic vocational track (bb)
require at least a linguistic competence of neAfBlywhereas students at the end of their vwo
education require a competence of at least B2derdo pass their exams.

Teachers can use the criteria from the CEFR inrdadselect reading material that is
either at or perhaps just above a specific leasrstond language competence. The CEFR
can help both to recognise a non-native speakbifisyaat a second language, and to identify

proper materials to help them improve their compeateand increase their CEF level.
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In 2008, Theo Witte published a major contributiorthe teaching of first language literature
in Dutch secondary schools. His book is centredraatdhe concept of charting the literary
development of students and of identifying theedight stages in their literary education. The
practical objective of the study, according to Wiimself, is “to develop a teaching
instrument that teachers can use to best encotivadigerary development of students”
(Witte, 523).

In order to achieve his goal, Witte selected a paha total number of six teachers
who all differed in terms of their educational espece, age, their views on literature
teaching, working environment and gender. The tesuhis is a scale of literary competence
which indicates a learner’s literary developmergrow course of six levels, where level one is
the lowest level of competence and six is the rsgh#&/ith regard to the different levels of
education in the Netherlands, the scale is divideslich a way that level 2 is the standard
starting level for both HAVO and VWO 4, whereasdE8 is the standard for the HAVO
exam and level 4 for the VWO exam (Witte, 526).

Each of the levels of literary competence has afsparameters that more or less
defines its features and boundaries. These idesdifiye of the characteristics of the book, but
also the competence of the reader at each respéetiel, and some of the tasks that learners
should be able to perform at each particular stadfeeir development. The levels that Witte
identifies are known as level 1 (very limited laey competence), level 2 (limited literary
competence), level 3 (modest literary competereeg| 4 (fairly broad literary competence),
level 5 (broad literary competence), and leveldplssticated literary competence). Directly
related to these levels are certain different kimid®ading, which are known as experiential
reading, identifying reading, reflective readingerpretive reading, literate reading and

intellectual reading respectively (Witte, 527-33).
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Witte has used a number of different parametedefme each of the six levels of
literary competence. Each of these parametersaiedeto a literary aspect of a novel divided
over an ascending scale of the six levels, foams the number of pages of the book in
question, the required general, cultural and lifekmowledge, and familiarity with certain
literary conventions. For example, the estimatealmer of pages for a novel ranges from 75-
150 pages for levels 1 and 2, to > 400 pages @l & The parameter “general knowledge
and life experience” ranges from “knowledge of gdary situations — home, school and
society” for level 1 to “ability to reflect on abatt, intellectualistic worldviews” for level 6.
The literary conventions can range from “singlespective” for levels 1 and 2, to “unreliable
and/or multiple perspectives with weakly markedndes” (Witte, 560, my own translation).
In total there are six different categories, eadh & set of parameters which in turn all have
classifications for each of Witte’s six levels w&fary competence.

Witte has also presented an overview of the featof¢he student as a reader and the relevant
text and task for each level of literary competercgeneral impression of this overview can

be found below (quoting Witte, 527-33):

Level 1: Very limited literary competence

Student as Reader Students with very limited liteceampetence have little experience of
reading fiction. They have difficulty reading, umst@anding,
interpreting and appreciating very simple litertaxts, as well as
communicating about their reading experiences aading tastes. [...]
The size of the book and the type of task are therdactors that weigh
heavily with these students. Their ideas aboutditee and their
attitude to reading are characterized by a neetkfwion (action) and
drama (emotion). Their kind of reading can be |edakdxperiential
reading.

Text The books suitable for these students areemrit simple, everyday
language and are closely linked to the experientasdolescents in
terms of content and characters. The storylinéemrand simple, with
exciting or dramatic events succeeding one anatharapid pace. |[...]
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Task Students are able to summarize a key extnacidentify basic
structural elements needed to understand the[teXtTheir response tg
the text is subjective and non-reflective [...], dhdir main focus is
sympathy or antipathy for the main character ashiher experiences.

[..]

Level 2: Limited literary competence

Student as Reader Students with limited literamgetence have experience of reading
fiction, but almost none of reading literary novids adults. They are
capable of reading, understanding and appreciagngsimple literary
texts and can report on their personal readingreqpee and tastes. [..]]
[T]he size of the book and the task continue talguheir choice of
book. Their attitude to reading is characterizegbynterest in
recognizable situations, events and emotions. Deégve that
literature should be realistic. This kind of reagltan be labelled
identifyingreading.

Text The books suitable for these students ard¢emrih everyday language,
have a simple structure and relate to their expees. [...] There is a

dramatic storyline in which actions and events sadoone another at a
fairly rapid pace.]...]

Task Students are capable of reconstructing thetewe the story,
identifying the subject and describing the chanasct€hey are able to
apply elementary literary concepts relating to genhronology and
characters. [...] Their response to the text is suive and focuses
primarily on sympathy for the characters and tleslidyility of events.
Their own perception of reality dominates. [...]

Level 3: Modest literary competence

Student as Reader  Students with modest literarypetence have experience of reading
simple literary texts. They are capable of undeuditag, interpreting
and appreciating simple literary works and canulisavith classmates
social, psychological and moral issues based aok.l...] They are
willing to invest in literature, but will not redgliembark on a thick
book or a more complex task. [...] For them, litera is a means of
exploring the world and forming their own ideasaowide range of
issues. Reading at this level can be labekdiéctivereading.

Text The books suitable for these students areemrit simple language and
have a complex but nonetheless transparent steugiitin a deeper laye
of meaning alongside the concrete one. The coatahtharacters do
not relate directly to the experience of adoless;dmit the story
addresses issues that interest them. [...] Theieprate is for texts
dealing with social or political issues [...]

=
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Task

Through analysis, these students are abkgdblesh causal links at the
levels of the story and the behaviour and developrokthe characters
They are able to differentiate between their owmiops and
knowledge of reality, and the reality of the novidiey can also
distinguish different storylines and recognize ¢fffect of certain
narrative techniques. [...] Social, psychological amaral issues in
particular stimulate reflection and can lead tavaated discussion with
classmates.

Level 4: Fairly broad literary competence

Student as Reader  Students with a fairly broadaliyfecompetence have experience of

reading simple literary novels for adults. They eapable of reading,
understanding, interpreting and appreciating liteeathat is not too
complex and they can communicate effectively alloeir
interpretations and tastes. [...] They are clearling to invest in
literature. The number of pages and the size ofable are no longer sd
relevant. [...] They are interested in narrative teghe and novel
structure, and perhaps also in the author’s iniReading at this level
can be labellethterpretivereading.

Text

The books suitable for students at this lavelwritten in a ‘literary’
style and are not immediately related to the woflddolescents in
terms of content and characters. This makes thglisi® and character
development less predictable. The literary techesqused are
somewhat complex. [...] These techniques encourageetider to
interpret the text. [...]

Task

These students are able to distinguish diffdagers of meaning, as
well as to identify and interpret motifs and otkgnificant elements of
meaning. They are more or less able to identifyampally with the
main character, but also to distance themselveppraling critically to
the character’s behaviour within the context ofdtery. They can
reflect on the significance of the work and camidfg the different
themes. [...]

Level 5: Broad lite

rary competence

Student as Reade

r Students with broad literary etemge have broad experience of
reading novels. They are able to understand, ireegmd appreciate
complex works, including old literary texts writteefore 1880, as well
as to exchange ideas with others about their rgaskperience,
interpretation and tastes. [...] they are awaretdws operate within a
cultural and historical context and that literatigr@ tool for learning
about the past and about cultural identity. [...]sTkind of reading can
be labellediterate reading.
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Text The books suitable for students at this lex¢lonly contain characters
and themes that are far removed from their own eapee, but may
also differ greatly from what they are accustonweshtterms of
language use and literary conventions. [...]

Task The competence of these students can be tdrézad as follows. They
can read an old text in a ‘historicizing’ way andgqe it in its literary,
historical context. They are able to analyze araduate characters and
complex events from different points of view. Thean link various
elements and layers of meaning in order to idenii€/central theme.

[...]

Level 6: Sophisticated literary competence

Student as Reader  Students with a sophisticaerdijt competence have a wealth of
experience of reading literary texts, including ldditerature. They are
able to place books and literature in a broad ctraied to discuss their
reading experience and interpretations with ‘exgeft..] [T]hey are
able to establish links and to generate meaningiswithin and beyond
the text. [...] They have a critical approach to iegdcharacterized by
versatility, passion and an interest in specialigedature on the
subject. This kind of reading can be labeiletllectualreading.

Text The texts suitable for these students ardemrin a fairly inaccessible
style which may include experimental forms andestylThey have a
multi-layered, complex structure, making it difficto penetrate
through to the story and to interpret its meanjng}

Task These students are able to provide a compsteeaind sophisticated
interpretation of the theme and to integrate this their own view of
reality. This enables them to extrapolate theidireg experience and
interpretations to other domains, phenomena artd.tex] They have a
personal view of the function of literature, ardical of literary style
and find literature an extremely interesting topiconversation.

Because of their need for literary expertise, timake high demands on
the teacher’s literary competence.

Table 4: Theo Witte - Levels of Literary Competence

This overview of the six different levels of liteyacompetence can help to specify a student’s
disposition towards reading, the texts which bestespond to this level of competence, and

the tasks relevant to such literary works.
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With this work on literary competence in first laragye literature education, Theo
Witte has presented teachers of literature wittamé of reference not only for identifying a
student’s literary competence and progress, botfalsusing the correct books and creating
accurate tasks that help learners to move fronstage in their literary development to the
other.

Both the system used by the CEFR and the setuphys€deo Witte use an
arrangement containing a scale of a total of siglketo distinguish between the different
stages of proficiency, and both frameworks candselundependently to determine the
difficulty level for books in second language la&rre education. However, one focuses
specifically on linguistic difficulty while the o#ir focuses on the literary complexity of
books. The problem with using these frameworkbas the six levels used by the first cannot

be automatically transferred to the six levels usgthe other:

CEFR X2 Witte
Al X2 Level 1
A2 X2 Level 2
Bl X2 Level 3
B2 X2 Level 4
C1 X2 Level 5
C2 X2 Level 6

This means that students who are at a CEFR-lew&2pfor instance, do not necessarily have
to be at level 2 for literary competence. After htiguistic proficiency is an ability that is
almost completely independent from literary compege The aforementioned hypothetical
students at A2 proficiency may very well be ablegad advanced literary works that are
beyond level 2 in their native language but, duh&r lack of linguistic proficiency in the

second language may be unable to read such corptis in second language literature
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education. On the other hand, these same studauit merhaps have a literary competence
comparable to level 1 and as such, despite thasoreable command of the second language,
may still only be able to read very simple workditgrature. Because of this discrepancy
between the CEFR and Witte, it is preferable tecdbooks not on the basis of only one of
these systems, but to determine each work’s siittaaccording to both of these scales of
reference levels combined. In practice this mehasthere are in fact 36 different levels that
can be distinguished, which can be deduced by auntbthe definitions set by Witte with
those of the CEFR. It should be noted, howevet,rttemy of these 36 levels can in fact be
considered highly hypothetical; for instance it tanvery difficult to find a work which can
be regarded as level 6 in literary terms and I&dein terms of linguistic difficulty, or level
C2 linguistically and level 1 with regard to liteyaifficulty. The 36 levels of foreign

language literary difficulty, then, may be simitarthis:

Al A2 Bl
Level 1 Short, simple books Books using texts | Books written in a
using familiar names,  containing the text that consists
words and very highest frequency mainly of high

simple sentences, vocabulary, with frequency everyday
with events closely | events closely linkeg or job-related

linked to the to the experiences of language, with events
experiences of adolescents in terms closely linked to the
adolescents interms  of content and experiences of
of content and characters. The | adolescents in terms

characters. The | storyline is clear and of content and
storyline is clear and simple, with exciting characters. The
simple, with exciting| or dramatic events| storyline is clear and
or dramatic events succeeding one | simple, with exciting

succeeding one another at a rapid | or dramatic events
another at a rapid pace. succeeding one
pace. another at a rapid
pace.
Level 2 Books using familiar Books using texts | Books that use text
names, words and containing the that consists mainly,
very simple highest frequency of high frequency
sentences, which | vocabulary, which everyday or job-
have a simple have a simple related language,

structure and relate tostructure and relate to which have a simple
their experiences. their experiences. | structure and relate to
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Al

A2

Bl

There is a dramatic
storyline in which
actions and events

at a fairly rapid pace

There is a dramatic

storyline in which

actions and events
succeed one another succeed one anothar actions and events
at a fairly rapid pace

their experiences.
There is a dramatic
storyline in which

succeed one anothe
at a fairly rapid pace

-

Level 3

Books using familia
names, words and
very simple
sentences, but which
have a complex but
nonetheless
transparent structure

with a deeper layer gf transparent structure

meaning alongside

content and
characters do not
relate directly to the
experience of
adolescents, but the

story addresses issugsadolescents, but the

that interest them.

Books using texts
containing the
highest frequency
vocabulary, but
which have a
complex but
nonetheless

with a deeper layer of transparent structure
the concrete one. The meaning alongside

the concrete one. The meaning alongside

content and
characters do not
relate directly to the
experience of

story addresses issu
that interest them.

Books written in a
text that consists
mainly of high
frequency everyday
or job-related
language, and have a
complex but
nonetheless

174

—

with a deeper layer O

the concrete one. The
content and

characters do not
relate directly to the
experience of
esadolescents, but the
story addresses issugs
that interest them.

Level 4

Books that contain
familiar names,
words and very

simple sentences,

written in a ‘literary’
style, and which are
not immediately
related to the world
of adolescents in
terms of content and
characters. The
literary techniques
used are somewhat
complex.

Books using texts
containing the
highest frequency
vocabulary, written
in a ‘literary’ style.
The books are not
immediately related
to the world of
adolescents in termg
of content and
characters. The
literary techniques
used are somewhat

complex.

Books written in a
text that consists
mainly of high
frequency everyday,
or job-related
language, written in :
‘literary’ style. These
books are not
5 immediately related
to the world of
adolescents in terms
of content and
characters. The
literary techniques
used are somewhat
complex.

S )

Level 5

Books using familia
names, words and
very simple
sentences. These
books not only
contain characters
and themes that are

Books using texts
containing the
highest frequency
vocabulary, which in
their storylines not
only contain

Books written in a
text that consists
mainly of high
frequency everyday,
or job-related
language, which not

characters and

only contain
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Al

A2

Bl

far removed from
students’ own
experience, but may
also differ greatly
from what they are
accustomed to in
terms of language us
and literary
conventions.

themes that are far
removed from
students’ own

experience, but may

also differ greatly
from what they are
e accustomed toin

terms of language use accustomed to in

and literary
conventions.

characters and
themes that are far
removed from
students’ own
experience, but may
also differ greatly
from what they are

terms of language us
and literary
conventions.

Level 6 Works of literature Books that use Books that use text
which make use of | language containing that consists mainly
familiar names, the highest frequency of high frequency
words and very vocabulary, but everyday or job-
simple sentences in  which may include related language,
the language, but | experimental forms which may also
which may include | and styles. They haveinclude experimenta
experimental forms a multi-layered, forms and styles.
and styles. They have complex structure, | They have a multi-
a multi-layered, making it difficult to layered, complex
complex structure, | penetrate through tg structure, making it
making it difficult to the story and to difficult to penetrate
penetrate through tq interpret its meaning, through to the story
the story and to and to interpret its
interpret its meaning, meaning.
B2 C1 C2
Level 1 Books written in a | Books using long and Books written in a
style of complex literary texts structurally or
contemporary literary containing a broad linguistically
prose, using a broad vocabulary, with complex language,
vocabulary, with | events closely linked with events closely
events closely linked to the experiences of linked to the
to the experiences of adolescents interms  experiences of
adolescents in terms  of content and adolescents in terms
of content and characters. The of content and
characters. The | storyline is clear and characters. The
storyline is clear and simple, with exciting| storyline is clear and
simple, with exciting| or dramatic events| simple, with exciting
or dramatic events succeeding one or dramatic events
succeeding one another at a rapid succeeding one
another at a rapid pace. another at a rapid
pace. pace.
Level 2 Books written in a | Books using long and Books written in a
style of complex literary texts structurally or

e
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B2

C1

C2

contemporary literary
prose, using a broag
vocabulary, which
have a simple
structure and relate t
their experiences.
There is a dramatic
storyline in which
actions and events
succeed one anothe
at a fairly rapid pace

containing a broad
] vocabulary, which
have a simple
structure and relate t
0 their experiences.
There is a dramatic
storyline in which
actions and events
succeed one anothe
rat a fairly rapid pace

linguistically

complex language,
which have a simple
ostructure and relate to

their experiences.
There is a dramatic

storyline in which
actions and events
r succeed one anothg
at a fairly rapid pace

-

Level 3 Books written in a | Books using long and Books written in a
style of complex literary texts structurally or
contemporary literary containing a broad linguistically
prose, using a broad vocabulary, which | complex language,
vocabulary, and have a complex but which have a
which have a nonetheless complex but
complex but transparent structure nonetheless
nonetheless with a deeper layer gf transparent structure
transparent structur¢ meaning alongside| with a deeper layer of
with a deeper layer gfthe concrete one. The meaning alongside
meaning alongside content and the concrete one. The
the concrete one. The characters do not content and
content and relate directly to the| characters do not
characters do not experience of relate directly to the
relate directly to the| adolescents, but the experience of
experience of story addresses issugsadolescents, but the
adolescents, but the that interest them. | story addresses issugs
story addresses issugs that interest them.
that interest them.
Level 4 Books written in a | Books using long and Books written in a
style of complex literary texts structurally or
contemporary literary containing a broad linguistically
prose, using a broad vocabulary. These| complex language,
vocabulary, and books are not which are not
which are not immediately related| immediately related
immediately related to the world of to the world of
to the world of adolescents in terms adolescents in terms
adolescents in terms  of content and of content and
of content and characters. The characters. The
characters. The literary techniques | literary techniques
literary techniques | used are somewhat used are somewhat
used are somewhat complex. complex.
complex.
Level 5 Books written in a | Books using long and Books written in a
style of complex literary texts structurally or

contemporary literary

containing a broad

prose, using a broag

linguistically

] vocabulary, which

complex language,
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B2

C1

C2

vocabulary. These
books not only
contain characters

and themes that are

far removed from
students’ own
experience, but may
also differ greatly
from what they are
accustomed to in
terms of language us

not only contain
characters and
themes that are far
removed from
students’ own
experience, but may
also differ greatly
from what they are
accustomed to in
terms of language us
e and literary

which not only
contain characters
and themes that are
far removed from
students’ own
experience, but may
also differ greatly
from what they are
accustomed to in
dgerms of language ug
and literary

and literary conventions. conventions.
conventions.
Level 6 Books written in a | Books using long and Books written in a
style of complex literary texts structurally or

contemporary literary
prose, using a broad
vocabulary, but
which may include
experimental forms

a multi-layered,
complex structure,
making it difficult to
penetrate through tg
the story and to
interpret its meaning,

containing a broad
vocabulary, but

which may include

experimental forms

and styles. They have forms and styles.
and styles. They have a multi-layered,

complex structure,
making it difficult to
penetrate through tg
the story and to

interpret its meaning,

linguistically
complex language,
which may also
include experimenta

They have a multi-
layered, complex
structure, making it
difficult to penetrate
through to the story
and to interpret its

meaning.

Table 5: CEFR & Witte — Linguistic and Literary Cpatence

The websitd_ezen voor de Lijsturrently uses a database of books for Dutchlrgjuage

literature education, which adheres to Theo Witseale of reference levels for literary

competence. In order to create a similar list &mosid language education this would need to

be combined with the levels set by the CEFR, t@actfor the additional factor of linguistic

difficulty. For this reason, this thesis containdadabase for English second language

literature education which is divided accordingteeo Witte's levels of literary complexity,

but also according to the levels set by the CEFR.

e



22

Chapter 3: A Database of booksfor English literature education

The following section contains a database of boaksnged by their respective levels of
literary difficulty as classified by Theo Witte, lsdivided by their degree of linguistic
complexity as defined by the Common European Framnievieach entry will also contain
some extra information on the relevant book, he.duthor, its year of publication, the
number of pages, the genre, the main theme, a globrsummary, the publisher, its ISBN,
and any possible miscellaneous comments, sucteas/dilability of film adaptations, audio
books or annotated or educational versions of dwkbThese versions may include, but are
not necessarily restricted to, such editions a®#reguin Books or Noordhoff's Blackbirds.

The setup is chosen in such a way that a teacheffimd an appropriate work not
only by looking at its level of literary or linguis competence, but also by searching for
appropriate headwords under genre, theme or piotrsary for example, when perhaps trying
to plan a literature lesson which adheres to oeeip theme. The information contained
under year of publication, publisher and ISBN Ww#llp teachers to check the current
availability of the book and its suitability for ing taught to an entire class. Mentioning the
availability of film adaptations and audio booksynteelp teachers to adapt a suitable
approach to teaching the book in question. Seairtgestandard entry level for HAVO and
VWO 4 is considered to be a literary competencelle¥/level 2, and the standard for the
exams for HAVO and VWO are regarded as level 34ndspectively, the main emphasis in
this database will be on literary levels 2 to 4.

In theory it is possible to have a work of litena which can be regarded as level 6 in
literary terms and level Al in terms of linguistidficulty, or level C2 linguistically and level
1 with regard to literary difficulty, but in prace such works hardly exist. For this reason,

books of this kind do not appear in the followirggabase.
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Level 1

Title: Bend it like Beckham

Author: Narinder Dhami

CEF level: A1

Year of publication: 2002

No. of pages: 176

Genre: comedy

Main theme(s): sports, culture clashes

Plot summary: Jessminder Bhamra, or Jess for shatgirl living in Southall, London, with
her family, who are of Indian origin. Her parentaniher to grow up according to
conventional Indian standards, and hope that shhgavto law school, learn to cook
traditional Indian dishes and ultimately also getrned to an Indian man. Unfortunately for
them, Jess has very different plans. She has allwagd football, and is especially fond of
her hero, David Beckham; consequently, she is\aspgood at playing the game. Against
the wishes of her parents, she joins the local wosrteam, the Hounslow Harriers, and as
such has to keep this a secret from her familyti@rday of the league final, Jess’s father is
at first reluctant to let her participate, butlr ttnd he concedes, after which Jess and her
team proceed to win the title. Both Jess and hemdrJules are offered a football scholarship
in America.

Publisher: Hodder Children’s Books

ISBN: 978-0-340-86094-6

Comments: This is the novel adaptation of the papiiim Bend it Like Beckharstarring
Keira Knightley and Parminder Nagra, directed byi@ier Chadha and released in 2002.

The book also has a vocabulary at the end, lishagnore difficult words.
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Title: Tiger, Tiger

Author: Melvin Burgess

CEF level: A2

Year of publication: 1996

No. of pages: 153

Genre: thriller

Main theme(s): crime

Plot summary: Steve Hattersly is a 12-year-old Inogg in Malham, England. He often
visits the nearby Tiger Park with his father, am@specially interested in one particular tiger
named Lila. What he does not know, is that Lilaniact a ‘Spirit Tiger’, with the power to
transform into a girl. The Chinese crime lord knoaglLee Yung has terminal cancer, and
needs Lila’s bones and organs to cure his dis&¥ken Lee Yung sends his thugs after Lila
to capture and kill her, she seeks out Steve iardalget his help in escaping the Chinese
Mafia and take her revenge on them.

Publisher: Andersen Press Ltd

ISBN: 9001-55366-4

Comments: The book is also part of Noordhoff's 20@Lling Blackbirds series, which at the
back of the book contains a vocabulary of diffiautirds and their meanings. A penguin

Books Puffin edition of the book is also availaieBN: 9780140383393).
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Title: Judith and Spider

Author: Michael Scott

CEF level: A2

Year of publication: 1992

No. of pages: 138

Genre: thriller

Main theme(s): crime, escape

Plot summaryJudith and Spidetells the story of Sean ‘Spider’ O’Brien and Jhdix
months ago they used a van owned by the Ryan sdtihdreak through a roadblock set up
by the police. Judith ended up in hospital, Spidanaged to escape. After not having seen
him for six months, she now meets him again instineets of Dublin. During a short
encounter in a nearby restaurant, Spider tellglddat he is being chased both by the police
and the Ryan brothers. Judith then decides to $iger clear his name and avoid being
caught by the dangerous Ryan brothers.

Publisher: Wolfhound Press

ISBN: 9001-55368-0

Comments: The book is also part of Noordhoff's 20@Lling Blackbirds series, which at the

back of the book contains a vocabulary of diffiautirds and their meanings.
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Level 2

Title: The Fifth Child

Author: Doris Lessing

CEF level: A2

Year of publication: 1988

No. of pages: 159

Genre: horror thriller

Main theme(s): family, children, demons

Plot summary: Harriet and David Lovatt are a mardeuple living in England in the 1960s,
with a happy family of four children. This idyllfamily situation becomes endangered,
however, when Harriet becomes pregnant again. &tig that the child will be a savage
thing, a demon, and after Ben is born he turnsaewn anti-Christ. When his brutal behaviour
over the next years produces several terrible @ntsl his parents come to realise that they
may have produced a horrible creature that hasayest their happy family life.

Publisher: Jonathan Cape Ltd.

ISBN: 0-586-08903-9

Comments: There are also educational versionsedbdlok available. One example (ISBN 3-
425-04847-3) contains an exclusive introductiorDioyis Lessing herself, describing among
other things what made her write this particulaskdt also contains comments and
footnotes on each page for the more difficult worldsere is also a Longman students edition
available, edited by Celeste Flower and publishedddison Wesley Longman, containing
extra comments, a vocabulary list and additionsigasnents (ISBN: 0 582 06021 4). The
bookThe Fifth Childwas followed byBen, in the Worldwhich describes Ben'’s life after he

has left his family.
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Title: Jonathan Livingstoseagull - A Story

Author: Richard Bach

CEF level: B1

Year of publication: 1973

No. of pages: 127

Genre: fable

Main theme(s): freedom, learning, life lessons

Plot summary: The book is a fable which tells ttugysof the protagonist Jonathan
Livingston Seagull, a seagull who is tired of tedibus life in his seagull clan. Because he is
unwilling to conform to the rules of the rest o§ fliock, he is thrown out. One day, he meets
two other seagulls who teach him to transcendhiglaer plane of existence. Here, he
encounters many other gulls, including the wisé gained Chiang, who becomes his friend
and starts to teach him. Because he is not enseglgfied with his new life, Jonathan returns
to Earth and starts to spread his new learninghatbve for flight. In the end, his very first
student, Fletcher Lynd Seagull, becomes a teachresetf and Jonathan leaves to continue his
learning.

Publisher: Pan Books Ltd

ISBN: 0-330-23647-4

Comments: This edition of the book contains illastte photographs taken by Russell
Munson. The novella was adapted to a film versioh9d73, directed by Hall Bartlett, but this
version received very negative reviews. This fifraiso available on DVD. There is also a
Grammy-award winning audio book available, recorthetid73 and narrated by Irish actor

Richard Harris.
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Title: High Fidelity

Author: Nick Hornby

CEF level: B1

Year of publication: 1995

No. of pages: 253

Genre: coming-of-age story

Main theme(s): relationships, commitment, lonel&dsve

Plot summary: The book is written from the perspecdf Rob Fleming, a man in his thirties
who is the owner of a failing record shop. At thertsof the novel, his girlfriend has just left
him. He first describes his past relationshipsahg these have all ended; the rest of the
book tells the story of how Rob deals with his laress and his apparent fear of
commitment, and how he slowly learns to more os agercome both. Eventually he returns
to Laura and learns to fill the emptiness in His. [Throughout the book, Rob mentions
several ‘Top Five’ lists which he has produced.(&gst memorable split-ups, Top Five
Films, Five Dream Jobs).

Publisher: Victor Gollancz Ltd

ISBN: 0-575-05748-3

Comments: There is also a movie adaptation availabade in 2000 and directed by Stephen
Frears. It stars John Cusack and Jack Black, amihags. In 2006, the novel was also

adapted as a Broadway musical.
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Title: The Bridges of Madison County

Author: Robert James Waller

CEF level: B1

Year of publication: 1992

No. of pages: 90

Genre: romance drama

Main theme(s): relationships, infidelity

Plot summaryThe Bridges of Madison Countythe story of the American free-lance
photographer Robert Kincaid and his affair with laéian farm wife Francesca Johnson in
Madison County, lowa in the 1960s. Kincaid is ocaltion in Madison County in order to
shoot the covered bridges in the area on film. leets1\Francesca Johnson, whose husband
and children are away at the time. They have a $bne affair, which changes both their
lives considerably. Francesca writes a diary oretrents which is found by her children after
both of them have passed away.

Publisher: Warner Books, Inc.

ISBN: 044651652X

Comments: The book was also part of Noordhoff's71Bfackbirds series (ISBN 9001-
54998-5). The book was adapted to film in 1995sTihin version was directed by Clint

Eastwood and starred Meryl Streep and Clint Eastivoo
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Title: The Tenth Man

Author: Graham Greene

CEF level: B1

Year of publication: 1985

No. of pages: 158

Genre: thriller

Main theme(s): war, death, deceit

Plot summaryThe Tenth Mastarts off in a prison in Occupied France durimg $econd
World War. When a certain number of the inmates@ige executed, it is decided that each
of the thirty prisoners will draw a lot in orderdecide who is to die. One of the three inmates
who are selected for execution through this meth@drich lawyer by the name of Chavel. In
desperation, he offers his entire wealth to thegemwho is willing to die for him. This offer

is accepted by a young man named Janvier, whansecpuently executed. After the war,
Chavel returns to his former house, which he fitedse occupied by Janvier's mother and his
sister Thérese. He then pretends to be a commanaedhCharlot, and becomes their servant.
However, after a while an impostor visits the hougeo claims to be Chavel and wants to
claim the property for his own.

Publisher: The Bodley Head and Anthony Blond

ISBN: 0-14-018529-1

Comments: The book was turned into a film in 1988:cted by Jack Gold and starring

Anthony Hopkins as Chavel and Kristin Scott Thormaag hérese.
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Title: The Lake of Darkness

Author: Ruth Rendell

CEF level: B2

Year of publication: 1980

No. of pages: 201

Genre: crime, mystery thriller

Main theme(s): charity, wealth, insanity

Plot summary: When Martin Urban, a young, bachatmountant unexpectedly comes into a
small fortune of 40.000 pounds by betting moneg football pool, he decides to give the
money away to the poor. During this time, MartinatseFrancesca, a mysterious young
woman whom he falls in love with. His counterparirf; the son of his mother’s cleaning
lady, also comes into some money of his own. Thinddgrtin’s newfound charitable work
their paths cross, which, because of Finn’s insetere, has fatal results for both Martin and
Francesca. The book ends with a hint that Finnlvélarrested for his crimes.

Publisher: Kingsmarkham Enterprises Ltd.

ISBN: 0091408105

Comments: The book was also part of Noordhoff's@BGackbirds series (ISBN 9789-001-
5616-11). Teachers of English may find supplementaaterials and assignments by visiting
lijstersdocentenservice.nl, and selecting the lidadk series. This also requires signing up for

the service, however.
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Title: The Time Machine

Author: H. G. Wells

CEF level: C1

Year of publication: 1895

No. of pages: 128

Genre: science fiction

Main theme(s): time travel

Plot summary: The protagonist difie Time Machines a British scientist, whose name is
never mentioned but who is always referred to asTime Traveller. He has built a time
machine which allows him to travel through the foutimension. He travels into the future
and ends up in the year 802,701, where he findsiistct species of humans: the Eloi and
the Morlocks. After having witnessed their differdéifestyles and having fought a group of
Morlocks in order to keep hold of his time machities Time Traveller travels even further
into the future, approximately 30 million yearsrfrdnis own time. There, he witnesses the
death of the Earth, with the sun growing redder@indner and all life going extinct. He then
returns to his own time and recounts his experiehaédis friends. At the end of the novel,
the Time Traveller leaves for another journey tiglotime. Even though he has promised to
return within half an hour, he still remains miggatfter three years. It is unknown where he
has gone or what has happened to him.

Publisher: William Heinemann

ISBN: 0-435-12009-3

Comments: In 1960 a film adaptation was made byr@ePal, starring Rod Taylor. Another
film adaptation was made in 2002 directed by Siméils, the great grandson of H. G.
Wells. An audio drama was released on CD in 199Allen Voices, which starred the voice

of Leonard Nimoy. BBC radio 3 broadcast a versibthe story in 2009.
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Level 3

Title: The Woman Who Walked Into Doors

Author: Roddy Doyle

CEF level: A2

Year of publication: 1996

No. of pages: 240

Genre: drama

Main theme(s): abuse, family, relationships

Plot summaryThe Woman Who Walked Into Dodedls the story of the 39-year-old Paula
Spencer. She is the mother of four children, wisich had with her husband Charlo, with
whom she had been married for eighteen years. Bacsyago, she threw out her husband
after having been physically abused by him for smweears. Paula tells the story of her own
youth, and how she met Charlo. Although he was gheyming at first, it was not long after
they got married that he started beating her. Riela had to suffer seventeen years of both
physical and mental abuse, while at the same tiynagtto cope with a drinking problem and
having to care for her four children

Publisher: Jonathan Cape

ISBN: 9001 55271 4

Comments: The book is also part of Noordhoff's 280ckbirds series. It was also adapted
to the stage in 2003 and played in Dublin. ISISIBbumng published an audio book version of

the novel in 2007 (ISBN: 9780753126622).
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Title: The Curious Incident of the Dog in the Night-Time

Author: Mark Haddon

CEF level: A2

Year of publication: 2003

No. of pages: 224

Genre: murder mystery

Main theme(s): autism, family

Plot summary: The protagonist and narrator of theyss an autistic and mathematically
gifted teenager called Christopher Boone. He limeSwindon with his father, Ed; his mother
died of a heart attack two years before. When atroght he discovers the dead body of his
neighbour’s dog, he decides to investigate the srufduring his investigation he learns that,
in fact, his mother has not died, and is livind.ondon. When he learns that it was actually
his father who killed his neighbour’s dog, Chridtepdecides to flee to London to look for
his mother. However, this journey is made much ndliffecult for him because of his autistic
nature. Christopher’s autism is reflected in higing; he writes in a rather peculiar language,
and the chapters are filled with mathematical exfees and puzzles.

Publisher: Jonathan Cape

ISBN: 0-224-06378-2

Comments: An audio book version of the book is lalée through Random House
Audiobooks (ISBN: 1856867889). Cambridge Universitgss has published a study guide to
the book which contains notes by the author, atsuwnmary, character analyses, and more

(ISBN: 0521613795).
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Title: The Boys from Brazil

Author: Ira Levin

CEF level: B1

Year of publication: 1976

No. of pages: 312

Genre: mystery thriller

Main theme(s): conspiracies, cloning

Plot summary: This book tells the story of Yakoelheérmann, and elderly Nazi hunter
working in Vienna in the 1970s. He receives a phmaikof a man who claims to have heard
Dr. Josef Mengele, the so-called ‘Angel of Deatafking about a network of Nazis being
assigned to kill 94 men with a few common traitBpvall have to be killed before a specific
date. Then, the telephone line goes dead. Wheretriemnn decides to investigate, he
manages to discover a plot which has the interdfameating a new Adolf Hitler, by using
his genes and recreating his life story. In ordgsrevent the rise of a new Third Reich,
Liebermann tries everything in his power to stop azis’ plans from succeeding.
Publisher: Random House

ISBN: 978-0394402673

Comments: The book is also part of Noordhoff's 18@&ckbirds series (ISBN 9001-55040-
1), which contains extra comments by Ton Heuvelm&@hs Boys from Brazivas made into
a film in 1978, directed by Franklin J. Schaffreend starring Gregory Peck, Laurence Olivier
and James Mason. Penguin Books has released tsaubies on the book which also include

extra activities and assignments; which can be dmaded for freé

% See <www.penguinreaders.com/downloads/05824169¢X.pd
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Title: Rosemary’s Baby

Author: Ira Levin

CEF level: B1

Year of publication: 1967

No. of pages: 308

Genre: horror

Main theme(s): pregnancy, demons

Plot summary: Rosemary Woodhouse is a young wonfemhas just moved into a new
apartment in New York City, together with her husth&uy, who is an actor. Whilst living in
their new apartment, they meet two of their nevghkeours, Minnie and Roman Castavet.
Although Rosemary has her doubts about them, hedvemd actually seems to have warmed
to them. Guy then suddenly manages to land a Bragpdale and Rosemary becomes
pregnant. When the Castavets start to take an ahumarest in Rosemary’s wellbeing, she
suspects them of wanting her child to use it ascaftce. Through her pregnancy and her
ideas about her neighbours, Rosemary becomes siogéaisolated, only to find out a
horrible truth about her own child in the end.

Publisher: Random House

ISBN: 0-451-19400-4

Comments: Ira Levin wrote a sequel to the booked&on of Rosemayyhich was
published in 1997Rosemary’s Babywas made into a world-famous film adaptation in&,96
which was directed by Roman Polanski and starreaiRarrow in the role of Rosemary. A

2005 audio book version is available through Hakpeio (ISBN: 064191802X).



37

Title: Nineteen Eighty-Four

Author: George Orwell

CEF level: B1

Year of publication: 1949

No. of pages: 326

Genre: dystopian novel

Main theme(s): politics, privacy, censorship

Plot summaryNineteen Eighty-Fouis George Orwell’s famous novel which is set in a
fictional totalitarian society in which all peopdee subject to the ‘Party’, which is led by ‘Big
Brother’. The society is constructed around a alitsystem which is known as the English
Socialism Movement, or Ingsoc. The protagonishefthook is Winston Smith, a member of
the so-called ‘Outer Party’ who is discontented graivs to disagree with the ways of the
Party. One day he meets Julia, with whom he fallsve and subsequently starts an
illegitimate romance. Over time, Winston increadyrgjarts to question Ingsoc. He is then
arrested by the secret police, interrogated aridremt by the novel’s main antagonist, who is
known as O’Brien. Winston Smith is sent to a roatied ‘Room 101’, where people are
confronted with their greatest fear. After this espnce, Winston is broken and brainwashed,
and consequently released. The book ends with Wfirfgtally really loving Big Brother: a
completion of his inner transformation.

Publisher: Secker and Warburg

ISBN: 9001-55030-4

CommentsNineteen Eighty-Fouhas been made into two films: one in 1956 andini®84.
There have also been several radio adaptationmalserecent of which was a reading of the
novel in eight weekly parts in April and May 20@® BBC2. An operatic adaptation has also

been made, which premiered on 3 May 2005.
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Title: The Hitchhiker's Guide to the Galaxy

Author: Douglas Adams

CEF level: B1

Year of publication: 1979

No. of pages: 160

Genre: comedy, science fiction

Main theme(s): space travel

Plot summaryThe Hitchhiker’'s Guide to the Galaig/a comedy science fiction novel
written by Douglas Adams, which follows the mairadcter Arthur Dent in his involuntary
journey across space. The book begins with ArtremtDying in front of his house in a town
in the West Country of England, in order to previefrom being demolished. At this point
his friend Ford Prefect arrives, who tells him thatis in fact an extraterrestrial being, and
that the Earth is about to be destroyed by an atiea in order to create a hyperspace bypass.
Ford and Arthur manage to escape the destructi@axh by hitching a lift on one of the
Vogon'’s ships, which is the start of an adventhed takes Arthur on a long trip through the
universe.

Publisher: Pan Books

ISBN: 0-330-25864-8

Comments: The novel is the first in a series of ooks all written by Douglas Adams,
which were based on a radio series with the sammenApart from the original radio series,
the story was also adapted as a TV series in Xi&ited and produced by Alan J. W. Bell.
A film adaptation was released in 2005, directedlayth Jennings. A sixth instalment of the
novel series will be released in October 2009,temiby Eoin Colfer. An audio book version

is available from Random House Audio, narrated tepBen Fry (ISBN: 0739322206).
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Title: | Know why the Caged Bird Sings

Author: Maya Angelou

CEF level: B2

Year of publication: 1969

No. of pages: 304

Genre: autobiography

Main theme(s): racism, oppression, rape, cominagef

Plot summary: In her bodkKnow why the Caged Bird Siny4&aya Angelou describes her

life as a young black girl growing up in the south®&nited States in the 1930s and 1940s.
She describes the difficulties of growing up iroaisty where one is considered inferior or a
nuisance, and how this has affected her behaviwdicharacter while growing up. One of the
most significant events from her childhood is heing molested and raped by her mother’s
boyfriend which has a great mental impact on hhrolighout the book, Maya moves to
different houses and families, but it is only wisdre arrives in San Francisco that she actually
feels at home for the first time. Despite all hesfortunes, Maya manages to graduate from
high school, hiding the fact that she is pregneshfher mother and stepfather for eight
months. The book ends with Maya displaying confadeat being a mother to her new son.
Publisher: Random House Inc.

ISBN: 9780553279375

Comments: The book is also part of Noordhoff's 1888ckbirds series (ISBN 9001-55038-
X). In 1979, a TV-film adaptation was made, direldby Fielder Cook. Random House Audio
has published an audio bookldénow why the Caged Bird Singsarrated by Maya Angelou

herself (ISBN: 0679451730).
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Title: The Sun also Rises

Author: Ernest Hemingway

CEF level: B2

Year of publication: 1927

No. of pages: 217

Genre: drama

Main theme(s): war, hedonism

Plot summaryThe Sun also Risés set in Europe, shortly after the First World \WEhe

story is centred around an American World War eveh known as Jake Barn, who is part of
the so-called “Lost Generation”, and who has beconm®tent due to an injury he sustained
during the war. Jake spends his time in Europerapeanied by his friend Robert Cohn, a rich
Jewish writer, and Bill Gorton, another veterarihaf war. Jake is in love with Lady Brett
Ashley, but she is unwilling to commit to a relatship in which she would have to give up
sex. The story follows these characters acrosscErand Spain, during which their respective
relationships with one another are explored angeleed, with an ultimate culmination
during their visit to the Running of the Bulls arRplona.

Publisher: Jonathan Cape

ISBN: 0099285037

Comments: The book is part of Noordhoff's 1996 Rlzads series. A film adaptation of the
novel was made in 1957 by director Henry King, ratgr Tyrone Power, Ava Gardner and
Errol Flynn, among others. A 7 disc audio book \@rss available via Simon & Schuster
Audio, narrated by William Hurt (ISBN: 07435644 18)xtra notes on the story are available

throughBarron's Educational Series (ISBN: 0764191268).
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Title: The Adventures of Tom Sawyer & Huckleberry Finn

Author: Mark Twain

CEF level: C1

Year of publication: 1876; 1884

No. of pages: 275; 366

Genre: satire

Main theme(s): coming of age, racism

Plot summary: Althougfiom SawyeandHuckleberry Finnwere in fact written as two
separate stories, they can also be regarded gsamgof one greater storfjhe Adventures of
Tom Sawyefollows the two boys Tom Sawyer and his friend H&@hn on their adventures
around the town of St. Petersburg, Missouri int#8 century. The boys accidentally witness
a murder, and manage to determine the innocenaevobngfully accused man. They are then
hunted by the true murderer, Injun Joe, but mamagscape and uncover the treasure that he
has buried. IrHuckleberry Finrtheir story continues, following Huck’s journeywio the

river Mississippi on a raft with his new-found gt Jim, where, along the way, they meet
and participate in the lives of several peculiat ancentric characters.

Publisher: American Publishing Company, Charleg/ebster And Company (published as
one combined edition by Wordsworth Editions in 1992

ISBN: 1-85536-011-8 (Combined Wordsworth Classidgié&n)

Comments: Botiom SawyeandHuckleberry Finrhave been adapted to film several times.
These include the 1938 film versionTm Sawyerdirected by Norman Taurog, and the
most recent film version dfluckleberry Finna 1993 film directed by Stephen Sommers
starring Elijah Wood, among others. Bloom's Guiklas published a study guide to
Huckleberry Finnwith notes, critical extracts and extra inforroaton the characters and the

author (ISBN: 0791082415).
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Level 4

Title: To Kill a Mockingbird

Author: Harper Lee

CEF level: B1

Year of publication: 1960

No. of pages: 281

Genre: drama

Main theme(s): racism, coming of age

Plot summary: The protagonist and also narratdrooKill a Mockingbirdis Scout Finch,
looking back on her youth when she used to livetiogr with her father Atticus and her
brother Jem in Maycomb, Alabama during the GregirBssion. Her father is a lawyer, who
at one point starts defending a black man named Robinson, who has been accused of
rape. Jem and Scout suffer the consequences ofdhaly siding with the black minority in
the American South when they are taunted at sckvein though there is strong evidence
that Tom Robinson did in fact not commit the rape, all-white jury finds him guilty of the
crime, after which he is sent to prison. What fetbas a number of fatal incidents through
which Scout learns the effects of prejudice andrdisnation, and the opposition of good and
evil.

Publisher: J. B. Lippincott & Co.

ISBN: 0 446 31078 6

CommentsTo Kill a Mockingbirdwas adapted to film in 1962. This version wasaled by
Robert Mulligan, and starred Gregory Peck as AstiEunch. An audio book version of the

novel is available from Caedmon Audio, narratecsissy Spacek (ISBN: 0060888695).
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Title: Lord of the Flies

Author: William Golding

CEF level: B1

Year of publication: 1954

No. of pages: 248

Genre: adventure

Main theme(s): coming of age, savagery

Plot summaryLord of the Flieds set on a desert island, where a plane hasextasid
apparently, all the adult passengers have diethakurvivors are English boys. The
protagonist is Ralph, who, after the plane crasl,used a white conch shell to assemble all
the boys on the island. The group, then, electiRafptheir leader. The boys start out well,
with plans of lighting a fire to attract the attemt of passing ships, and the intention of
providing food through hunting. The mood soon daskeowever, and the relationship
between Ralph and Jack, the leader of the hurgerskly becomes increasingly tense. The
boys’ fear of a supposed monster living on thenidJaand the rivalry between Ralph and Jack
culminates in a number of savage murders. EvenhRalpearly killed after a manhunt at the
end of the book, only to be saved by a British haffecer who has landed on the island.
Publisher: Faber & Faber

ISBN: 0571 056865

Comments: Two movie adaptations of the novel haenbmade, in 1963 and in 1990,
respectively. The 1963 version was directed byH#teok, the 1990 version by Harry Hook.
An audio book version of the book was published.isyening Library in 2005, narrated by

William Golding himself (ISBN: 0-307-28170-1).
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Title: One Flew over the Cuckoo’s Nest

Author: Ken Kesey

CEF level: B2

Year of publication: 1962

No. of pages: 272

Genre: drama

Main theme(s): oppression, freedom, insanity

Plot summary: The narrator @ne Flew over the Cuckoo’s Nésthe inmate of an American
asylum, who calls himself “Chief” Bromden, who mmetls to be deaf-mute. He tells the story
of Randle Patrick McMurphy, another inmate at thguam, who was transferred there from
state prison after faking insanity. The patientthatward in which both the Chief and
McMurphy are being treated, are terrorised dailyH®ytyrannical Nurse Ratched and her
orderlies. However, McMurphy refuses to abide byraées, and rebels against her authority.
Ultimately, this rebellion escalates into a fatedident, for which McMurphy is consequently
blamed. He is taken away from the ward and givirbatomy, which leaves him in a
vegetative state. In order to ensure that nonkeobther patients can see him in this
condition, and to allow him to keep his dignitye t6hief smothers McMurphy with a pillow.
He then eventually escapes the hospital througmdow, and returns to his native lands.
Publisher: Viking Press

ISBN: 0451163966

CommentsOne Flew over the Cuckoo’s Negis famously adapted to film in 1975. This
film was directed by MiloS Forman and starred Jdatholson in the role of Randle Patrick
McMurphy. An Audio book version of the novel is@lavailable, published by Blackstone

Audio in 1997 (ISBN: 0786180471).



45

Title: Lady Chatterley’s Lover

Author: D. H. Lawrence

CEF level: B2

Year of publication: 1928

No. of pages: 384

Genre: romance

Main theme(s): sexuality, love, infidelity

Plot summary: Connie Reid is the protagonidgtady Chatterley’s LoveiShe is married to
Clifford Chatterley, an aristocrat who is paraly$exn the waist down, after having been
wounded in the war. Clifford has become a succéssiter, but this has also created a
greater distance between him and his wife. Whilar@®becomes more and more isolated,
she meets the gamekeeper on the estate, OliveomgleBhe starts a sexual affair with him,
and although Connie at first feels that they doawsinect on a profound level she starts to
adore him increasingly as their affair progresSé® becomes pregnant with Mellors’ child
and goes on a holiday to Venice. While she is awmflors’ wife returns and discredits her
husband with his employer, after which he is firdgon returning to the estate, Connie
admits to her husband that she is pregnant withdwelichild, but Clifford refuses to agree
with a divorce. The novel ends with both Mellorgl&@onnie waiting and hoping for their
divorce, so that they can finally be together.

Publisher: Amereon

ISBN: 0-8021-3068-2

Comments: A film adaptation of the book was mad&981, directed by Just Jaeckin,
starring Sylvia KristelLady Chatterley’s Loveis available as an audio book from CSA

WORD (ISBN: 190176897X).
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Title: Angela’s Ashes

Author: Frank McCourt

CEF level: C1

Year of publication: 1996

No. of pages: 368

Genre: autobiography

Main theme(s): family, poverty

Plot summary: IrAngela’s Ashed-rank McCourt recounts the events from his yauith
Ireland in the 1930s and 1940s. Although Frank s to Malachy and Angela McCourt in
New York in 1930, his Irish family moves back teland when he is four. Here, in the city of
Limerick, Frank grows up in a run-down house irrexte poverty. His father is unemployed
most of the time, and any money he earns he spmndsnking in bars. During World War

II, Frank’s father gains employment at a defeneapin England; however, he never returns
to his family, and only once sends them any moragk bFrank, then, has to start providing
for himself and his family at an early age. His figta struggles continue but eventually,
through the money Frank manages to save from hisngg, he is able to fulfil his dream of
returning to the United States. The novel ends Nk arriving in New York, ready to start
a new life.

Publisher: Harper Collins Publishers

ISBN: 0684874350

Comments: The book was turned into a film in 1388scted by Alan Parker, and starring
Robert Carlyle and Emily Watson, among others. Adi@book version of the novel,
narrated by Frank McCourt himself, was publishedbyon & Schuster Audio (ISBN:
0743550927). AfteAngela’s Ashed~rank McCourt wrote two more autobiographical ko

‘TisandTeacher Man
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Title: Oliver Twist

Author: Charles Dickens

CEF level: C2

Year of publication: 1838

No. of pages: 528

Genre: drama

Main theme(s): poverty, abandonment, family, crime

Plot summaryOliver Twistis the story of a young orphan, who goes by theenaf Oliver
Twist. After having spent the first nine years o life at an orphanage, he is sentto a
workhouse, from which he is sent away in orderd@pprenticed to a local undertaker, Mr.
Sowerberry. The undertaker’s other apprentice, NGlalgpole, insults Oliver's mother,
because of which Oliver attacks him and as a résgtto run away, towards London.

In London, Oliver is taken in by the criminal Fagiho trains him to become a pickpocket.
When Oliver is caught during his first crime, heaken in by a Mr. Brownlow who is kind to
him and takes care of him. Oliver now has to trgt atay out of the hands of Fagin and his
gang, and in the process learns more about hisaswrity and his family.

Publisher: Richard Bentley

ISBN: 014062046X

Comments: There have been numerous film adaptadioGharles Dickens’s famous novel.
Some of the more recent ones include a TV minisdram 1999 starring Robert Lindsay,
Andy Serkis and Keira Knightley, among others, ar#D05 film directed by Roman
Polanski, starring Ben Kingsley as Fagin. Blackstéadio has released an audio book of

Oliver Twist narrated by Nadia May (ISBN: 0786142774).
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Title: The Mayor of Casterbridge

Author: Thomas Hardy

CEF level: C2

Year of publication: 1886

No. of pages: 316

Genre: drama

Main theme(s): family, relationships, loss, happse

Plot summary: The novel is set around the fictidat-19" century town of Casterbridge in
Dorset. At the start of the book, the young hagdar Michael Henchard, under the influence
of liquor, has sold his wife and child to a fishem After the fisherman’s death 18 years
later, they start looking for Henchard again, and but that he has become the mayor of the
town of Casterbridge. Henchard and his wife remaopn after which she dies, leaving
Henchard alone with whom he believes to be his daughter. At the same time, he has
grown a personal vendetta against his newest em@)dlge Scotsman Donald Farfrae. In the
ensuing story, Henchard is drawn into a turn ohév¢hat eventually cause his own downfall
and a lonely death.

Publisher: Harper & Brothers Publishers

ISBN: 1419172107

Comments: The book has been adapted as an op#éra Byitish composer Peter Tranchell in
1951. In 2008 it was adapted into a three-episad®mlay for BBC Radio 4 by Helen
Edmundson. There have also been two televisiontatiaps, both as a miniseries; the first
was in 1978 by Dennis Potter for the BBC, stardgn Bates. The second was in 2003 by

Ted Whitehead for the A&E Television Networks, stag Ciaran Hinds.
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Level 5

Title: The Catcher in the Rye

Author: J.D. Salinger

CEF level: B1

Year of publication: 1951

No. of pages: 276

Genre: drama

Main theme(s): coming of age, insanity

Plot summaryThe Catcher in the Rye the story of Holden Caulfield, a sixteen-yeht{ooy
living in a 1950s America. He is currently a patiahsome kind of mental hospital, but it is
unknown why exactly he is there. Holden then startgll his story of the time he has spent
in New York City. Having been expelled from his yimus three schools, Holden goes to
Pencey prep school in Agerstown, Pennsylvania. Mewdecause he has failed most of his
classes, Holden receives notice that he will beskeg from Pencey as well. He then decides
to visit his parents’ home town of New York Cityitout telling them that he is back. What
follows is an adventure in New York that is full@Search for sex and violence, which
illustrates Holden’s difficulty of crossing the érfrom adolescence into adulthood. Holden
ends his story without mentioning how he got sicd anded up in a mental hospital, but
claims that he will go to a new school in autumn.

Publisher: Little, Brown and Company

ISBN: 0-316-76953-3

Comments: An educational guide on the book has pablshed by York Notes, wich
contains an introduction, extra comments, a mdges¥ York, extra assignments and

summaries of each separate chapter (York Presg, 19BN: 0-582-31330-9).
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Title: Wide Sargasso Sea

Author: Jean Rhys

CEF level: B1

Year of publication: 1966

No. of pages: 160

Genre: prequel

Main theme(s): colonialism, marriage, insanity

Plot summary: This book was written as a prequéharlotte Bronté's 1847 novédne

Eyre The story focuses on the first Mrs. Rochestanfdane Eyre Bertha Mason (or
Antoinette Cosway), and describes the events tinaéd her into the madwoman in
Rochester’s attic. The perspective in the narrawiches between Antoinette, Rochester and
Grace Poole, a servant at Rochester’s edtéditle Sargasso Seells the story of how
Antoinette Cosway grew up in Jamaica in the eargteenth century, as the daughter of
former slave owners. A tradition of madness runsanfamily, and some of the hostilities
that have occurred because of her white slave-oheriage have made Antoinette slightly
mentally unstable. This mental state is reinfonetb@n an Englishman, Mr Rochester, arrives
at the island and is bribed into marrying her. WherRochester starts to detect signs of
Antoinette's insanity, her returns to England whedocks up Antoinette in the attic.
Publisher: André Deutsch

ISBN: 0-14-027421-9

Comments: The novel was adapted as a film in 18®&cted by John Duigan, starring
Karina Lombard and Nathaniel Parker. The BBC ra&ldasTV-adaptation in 2006, directed
by Brendan Maher. ISIS Audio Books published an@bdok ofWide Sargasso Sea 2007

(ISN: 0753127520).
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Title: Love Medicine

Author: Louise Erdrich

CEF level: B2

Year of publication: 1993

No. of pages: 367

Genre: drama

Main theme(s): love, homecoming, identity

Plot summary: In her novélbve Medicind_ouise Erdrich tells the story of several sucoassi
generations of Chippewa Native Americans livingadirctional reservation in North Dakota

in the United States. The storyline is centred adowo families inhabiting the reservation,
the Lamartines and the Kashpaws. Each of the roebBpters is narrated by a different
character, and as such these give the impressiarcalfection of different stories which

serve as a subtext to a much greater story. Sortie @haracters include June Kashpaw, who
freezes to death in a snowstorm at the beginnirigeohovel after having left her husband
and her son; Lulu Lamartine who after many yealisfe¢ls intensely in love with her first
love, Nector Kashpaw; and Lipsha Morrissey, thetban June abandoned who now wants to
make a love medicine in order to try to keep hangparents together.

Publisher: HarperCollins

ISBN: 0-06-097554-7

Comments: The book was originally published in 1984 Louise Edrich expanded the novel

and re-released it in 1993 as a longer revisedaedit
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Level 6

Title: In the Heart of the Country

Author: J. M. Coetzee

CEF level: B2

Year of publication: 1977

No. of pages: 160

Genre: drama

Main theme(s): insanity, loneliness, relationships

Plot summaryin the Heart of the Countng the story of a lonely daughter of a sheep farme
of European descent on a desolate farm in Soutibaffhe book is presented in the form of
a total of 265 numbered diary entries written by pnotagonist, Magda. Her father has
countered the loneliness on the farm by seekingaanm the arms of a black concubine.
Magda, a spinster herself, feels ashamed becaukes oénd starts to dream of revenge;
throughout the book, she slips off into dreams fanthsies, and the line between reality and
imagination becomes more and more blurred to theae

Publisher: Vintage Press

ISBN: 0-09-946594-9

Commentsin the Heart of the Countrigas been published as an audio book by Isis Audio

Books (ISBN: 1856955133).
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Title: The Tragedy of Hamlet, Prince of Denmark

Author: William Shakespeare

CEF level: C2

Year of publication: 1603-4

No. of pages: 132

Genre: tragedy

Main theme(s): revenge, death, incest, insanity

Plot summary: On of the most well-known works ie #nglish language, Shakespeare’s
Hamlettells the story of the Danish prince Hamlet, whiadker, the King, has died. One
night while walking along the ramparts of the oastie meets the ghost of his father, from
whom he learns that his father has been killed layus, his uncle. Hamlet’'s only possible
course of action seems to be to take revenge,ebist lindered by his incapacity to act which
ultimately causes his own downfall.

Publisher: several

ISBN: 0-14-062058-3

Comments: Many annotated versions of the story baea published, for instance by
Penguin Books, Longman and Cambridge Universitg$rapart from the many stage
productions of the playjamlethas also been adapted to the screen many timesate
notable adaptations include Laurence Olivier's 188 Franco Zeffirelli's 1990 film
starring Mel Gibson as Hamlet, and Kenneth Brarmghkaptation in 1996. A number of
unabridged audio editions of the play have beenighdd, including one by Naxos
Audiobooks (ISBN: 2000003458271). Study guideshwoplay include th€ambridge
Student Guide to Haml&om Cambridge University Press (ISBN: 05210081&&) the

Shakespeare Handboflom Palgrave Macmillan (ISBN: 9781403933874).



54

In order to illustrate the choice of difficulty leMfor the books within this database, the
following section will contain a select number abenples from the database, giving a more
elaborate motivation for their selected linguistia literary difficulty level.

The bookBend it like Beckhary Narinder Dhami for example, is defined as level
for literary and A1l for linguistic difficulty. In @ble 5 in Chapter 2 books belonging to a
difficulty of level 1, Al are defined as “shortpgple books using familiar names, words and
very simple sentences, with events closely linkethé experiences of adolescents in terms of
content and characters. The storyline is clearsamgle, with exciting or dramatic events
succeeding one another at a rapid paBehd it like Beckhans written as a novel aimed
specifically at an adolescent audience, and thglste revolves around themes which can be
very familiar to younger readers. The emphasisumh sispects of youth culture as sports,
school and parental control, as well as the presehan adolescent protagonist, contribute to
a reading atmosphere which is familiar and easglade to for young, beginning readers. The
only storyline the book contains is very linear aold from a single perspective. There are no
deeper layers of meaning or implicit motives. Téreguage used in the novel is mainly very
literal and everyday language, written in short aimaiple sentences. The vocabulary range
used in the book is very select and basic. Theegas an elaborate vocabulary list for some
of the harder words at the very end of the bookhV¥6 pages this is not a very long novel,
which can help early readers in their motivatiometad.

In the Heart of the Countrlgy J. M. Coetzee is classified as level 6 in teofgerary
difficulty and B2 in terms of linguistic complexitccording to Table 5, books belonging to
a category of such difficulty can be describedlasoks written in a style of contemporary
literary prose, using a broad vocabulary, but winely include experimental forms and
styles. They have a multi-layered, complex strugtaraking it difficult to penetrate through

to the story and to interpret its meaninigi'the Heart of the Countrgan be very difficult for
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youthful readers. It is in many ways a very abstrawel, dealing with issues and set in
environments which are not at all familiar to Dusgtondary school students. The novel
leaves room for many different interpretationstgnanalysis and has several layers of
meaning. It is written in a somewhat experimentiaicture, as it is presented in the form of
several numbered diary entries written by the gatést. However, as this protagonist seems
to be suffering from a mental iliness, the religypibf her story is very much in question, and
the division between reality and fantasy in herysts very blurred. The language in the novel
is of a straightforward contemporary literary sfylsing a broad vocabulary, and sometimes
containing longer, structurally rather more compentences. Although it is not a very long
novel at 160 pages, its literary complexity willteenly deter less experienced readers. It
should be noted that the novel can indeed be ertyedifficult, and may be hard to read even
at an academic level. As such, the book may indaatonsidered to be even higher than level
6, and actually be part of an outside category. segondary school student attempting to
read this book would have to be prepared to bderiged, and should probably be guided
along carefully in the reading process.

Thomas Hardy’'d'he Mayor of Casterbridges classified as level 4 in literary terms
and C2 linguistically. Table 5 in Chapter 2 defihe®ks in this category as “books written in
a structurally or linguistically complex languagehich are not immediately related to the
world of adolescents in terms of content and chiaracThe literary techniques used are
somewhat complex”. The novel is set in a very défe time and place than the world which
adolescents are familiar with, and as such studeatting this book may have problems
relating the events to their own experiences. Tdaklhas several different intertwining
storylines and many different characters betweesiwine mutual relations alter constantly.
However, the story itself is rather straightforwarithout many layers of meaning. The

language in the novel is rather complex in the séhat it is not written in contemporary
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English and uses highly literary language structiméts sentences. The author often uses
phonetic spelling in the dialogues to indicatergngional accents of the speakers which can
be difficult to understand to a non-native realléith 316 pages the book is reasonably long,
which may be discouraging to unmotivated readers.

Opinions may vary on the literary and linguistiffidulty levels of the books within
this database, not only between students, but leetteachers as well. The difficulty levels as
defined in Chapter 2 serve as a point of referemb&h, as illustrated in the examples above,
can help to provide a weighed assessment of edohdoal book’s complexity. Once the
difficulty level of a work has been established;ah help to improve students’ abilities from
one level to the next. Exactly how this may worlkainolassroom environment will be

illustrated in Chapter 4.
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Chapter 4: Practical application of the database

This chapter will focus on the practical use of database of books in a classroom
environment and in which way it can help to faati both literature learning and teaching.
For this purpose, a number of hypothetical studetsitdbe presented who will serve as an
example to illustrate how both teachers and stisdesrt make a motivated selection for the
books used in literature education, based on theddef literary and linguistic competence
and any other practical information contained witthie database. The examples will
demonstrate how a book may be selected on the tfatbie knowledge of a student’s literary
and linguistic abilities, but also their personadfprence and reading experience, their
motivation and their familiarity with certain thesand topics.

The teacher can also make a choice on any taskassighments suitable for a
specific student and/or a particular book basethennformation within the database.
Unfortunately, it is very difficult to present alaborate example of a complete lesson series,
for reasons of practicality; the way in which la&sre education is structured can differ
profoundly from school to school in the Netherlandsluding the number of hours of
literature taught each week. For this reason, amcixample will not be presented in this
chapter. However, this does not mean that it igonssible to give an indication of what kind
of assignments may be suitable for a specific stiyae what sort of task will help them
improve their linguistic and/or literary competericam one level to the next.

What follows is a number of examples in the fornhgbothetical students of English
literature in Dutch secondary schools, with eacingxe containing the book(s) suitable for
the students in question, a motivation for why prasticular work may be suitable, and how

the database can help in making a selection irréisisect.
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Student A is a 14-year-old student in tffeyéar of his VWO educational track at a
Dutch secondary school. He has had some experameading literature, but has a short
attention span when it comes to reading. He likedboks to be short and packed with rising
action, and detests having to work through long&kis with elaborate characters and deeper
layers of meaning. He has a reasonable commarie d&riglish language, and has a good
vocabulary of the most common, everyday languageaveyer, for the less ordinary, low-
frequency words Student A requires a dictionarycéBse he has never been encouraged to
read by his parents, he is in possession of oféyvabooks of his own at home.

Based on this student’s age, grade and readingierpe and preference, he can be
ranked at level 2 with respect to literary compegemny books selected for this student
should not be too difficult or too long, so as twtiscourage him from finishing or perhaps
even starting the book. However, his reading ofnibnéel should also prepare him for more
complex works in the future, and make him more esigstic about reading in general.
Raising students’ awareness of and interest iraliiee can be particularly effective, as a
motivated student is more willing and consequealdp more able to learn, it has been
suggested (Bolscher et al., 169).

A possibly suitable work for Student A might Dee Fifth Childby Doris Lessing.
According to the database, it is ranked at a lijedéfficulty of level 2. The story is rather
straightforward and exciting. With a length of J&#ges it is relatively short, and is part of
the horror genre; these aspects can help Studemercome his lack of enthusiasm for
reading.The Fifth Childis ranked at a linguistic difficulty of CEFR lev&R, which means
that the language used is rather simple and idicaibt not very complex; the vocabulary is
rather common and basic. In order to ensure tleastildent has no difficulty understanding

some of the more difficult words, the teacher mdyise him to use one of the
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aforementioned student editions of the book, whigth include vocabulary assistance for the
harder, less common words.

Once the student has started reading the boole#uhér may assign some extra tasks
in order to facilitate reading, but also to prepi#ue student for future reading of increasingly
complex books by focussing on improving linguisticd literary competence, and by
stimulating taste and enthusiasm for reading. The@ent could for instance be given the task
of making a list of a number of words which he ledkup in the dictionary or in the
vocabulary list of the book. Afterwards, he migbktdsked to find a different context for a
number of these words, for instance on the Intesnét newspapers. Or, in order to stimulate
the literary competence and develop a taste inmgathe student might be given an
assignment to write a report on the book aftesfimg it and perhaps compare it to
previously read works.

If Student A improves sufficiently with regard iaduistic competence, he may be
given a book which is linguistically slightly mocemplex, such ashe Tenth Marby
Graham Greene ranked at CEF level B1. This decshonld be made very carefully though;
if the student has to look up too many words, hg become bored and discouraged to read.
A subsequent book in literary terms mightTiee Woman Who Walked Into Dodmg Roddy
Doyle. Though structurally somewhat more compled slightly longer, it still uses relatively
easy and everyday language.

Student B is a 15-year-old student from an immigfamily, in the 4 of her HAVO
educational track at a Dutch secondary school.h@séhad virtually no experience at reading
literature, and as such may be lagging slightlyitidther peers in this respect. She still has to
develop a taste in reading and cannot define afiyitdepreference for a specific genre, topic

or theme. Student B does not have a natural tidei¢arning and acquiring foreign
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languages and is much more apt at mathematicstaysicg. As a consequence, her command
of the English language is rather poor, and shedthsr small vocabulary.

Student B’s literary competence can be rankedval [E she is in many ways a
starting reader, and will have to learn readingréiture from the very beginning. A suitable
book for this student will have to be short and@enand preferably deal with a subject
matter which is close to her own experience. Theehim question should serve as a starting
point for reading literature and prepare her forendifficult works in the future, but also
assist her in developing her own taste in liteetur

An appropriate work for Student B might Bend it like Beckharny Narinder Dhami.
In the Database, this book is classified as levalt&érms of literary complexity. It is not a
very long work at 176 pages, and has a subjecematitich is close to the experience of the
average adolescent. Moreover, the recurring thenmescultural clashes and the problems
of growing up in an immigrant family can stimul&@wdent B in her reading motivation, as
studies have pointed out that many immigrant caidare more motivated and interested in
reading intercultural literature (Hermans, 156-1B3nd it like Beckhans given a CEFR
level of A1, which should make it understandabledmeone with a rather limited
competence at reading English. The vocabularatihe end of the novel can be particularly
helpful to a somewhat less competent reader.

Any tasks given tot this student should focus aating a general appreciation of
literature. Student B has had practically no exgyexe at reading novels, and would have to
be given an insight into the significance of litewa. She could for instance be given the task
of providing an analysis of some of the eventdhgiovel, and be asked to compare the
occurrence of cultural differences and clashebenbiook to events from her own life. She
might also be asked to write down some of her oxpeeences which she would find

somehow similar to the events portrayed in the bdokassignment involving the
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improvement of her ability at reading English courdolve her writing down some of the
words of which she does not know the meaning wieideling, and guessing the correct
meaning before looking up the words in question.

Before Student B can start reading more advantemture, she will most likely first
have to focus on improving her English languagemetence, as a limited ability at
understanding the language can genuinely hindgress in literary terms. If sufficient
progress at linguistic abilities has been achie&ddent B might perhaps ftiyger, Tigeror
Judith and Spidermwhich are both slightly more complex linguistigal

Student C is a 17-year-old student in tfeyBar of her VWO educational track at a
Dutch secondary school. She has been an avid resdbeit one of mostly children’s and
youth literature, for much of her life. However,epwrecent years she has started to read more
adult literature and has tried to work on increglimifficult books. Because reading is one
of her hobbies, she possesses many books, altmagthof these are written in her mother
tongue. She has a relatively good grasp of theigimtfinguage compared to her classmates,
and can use and understand a broad vocabularyrdswo

The literary abilities of Student C can be consedetio be equal to those associated
with level 4. Her previous experience with readiag prepared her for works which are more
difficult to comprehend, particularly since she hasved on to reading adult literature. A
suitable book for Student C would have to be stmatly more complex, and any novel
selected would have to keep her challenged ancesttl, as a work below her abilities might
make her bored or unmotivated.

An appropriate work for Student C might bady Chatterley’s Lovepy D. H.

Lawrence. The subject matter of the book is naatly related to the world familiar to a
present-day adolescent, and this disconnectioncisapurage a less experienced reader.

However, to a reader who needs to be challengedrlathat is more complex and relatively
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long at 384 pages can be appropriate. The diffidaitel of B2 at which the book is ranked
will require a rather broader vocabulary in ordmrd reader to be able to understand it to its
fullest extent.

Seeing as Student C has a good literary competanassignment after reading this
book can involve having to give a deeper analyksme aspects of the book. The student
could for instance be asked to provide an anabfss®me of the main characters and their
motives for behaving the way they do. The studentccalso be asked to work with the film
adaptation of the book, for instance by letting ix@nt out the differences between novel and
film and analyse why certain adaptations may haenbmade.

If the student makes enough progress, she coulfivba a subsequent book that is
more complex linguistically and comparable withambto literary difficulty (e.gAngela’s
Ashedby Frank McCourt), or more difficult in literargims and slightly less challenging in
terms of linguistic difficulty (e.gThe Catcher in the Rywy J.D. Salinger).

Although the above list of students is purely hyyatical, they serve as an illustration
of how a database of books may be used in a paaciotext. They serve as an indication of
the benefits of such a database; the teacher derstiean find books that are more or less
comparable with the student’s own abilities, seleatks which are part of a genre or deal
with a subject matter which interests the studemd, the teacher is able to use the information
to give the student assignments without even hawargve read the book in question.
Perhaps the teacher can also distribute parteatdbabase among his or her students, so that
they can make a personal selection of the bookswieh to read, based on their knowledge
of their own abilities and preferences.

A select number of problems still remain when usingpmbined system of the CEFR
and Witte as a framework for a database of bookEglish literature education. Firstly,

determining an accurate literary difficulty lever feach book can be very subjective; some
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teachers may perhaps find certain books mentiaméikei database to be of a higher or lower
difficulty level than has been suggested here.dpddfit teachers have different backgrounds
and experiences, and as such may emphasise diféeseects of the parameters that
determine a book’s literary difficulty. Perhaps thnion of the literary complexity is even
determined by the standards set by each indiviskttadol. This problem is not merely
restricted to the literary difficulty, however. TREEFR in fact uses much fewer parameters to
indicate the differences between the levels of derity than Theo Witte, and as such is also
very much dependent on subjectivity. Moreoverjrag$ and cultures change the database
may ultimately become outdated. In order to couttitese problems such a list would need to
be updated and expanded frequently, preferablyruynaber of specialist teachers, in order to
keep it both as objective and as up to date aslpesPerhaps even students could be asked
which books they prefer, or which ones they woikd to see added to the list.

Secondly, it may be questioned whether the datadlamad in fact be divided along
exactly six different levels of literary difficultyAs was illustrated in the examples in Chapter
3, there are books which can in fact be considerda part of a higher, outside category.
This would indicate that there may be a need efthreain extra level of difficulty or for a
reclassification of the six current levels. On tileer hand, it is questionable whether any
students ever achieve this level of competencenduhieir time at secondary school. In this
case it is more desirable to set some sort of atandvel for literary competence which
students of each different educational track wdade to have achieved when passing their
exams.

A third problem exists when trying to find an appriate work of literature for the
right student. It may be difficult to pinpoint audent’s literary and linguistic abilities
accurately, both for the teacher and the studextaa such it may be desirable to use a

method which can help estimate the competenceaudésts individually or as a group.
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Perhaps it may be possible to use a small numb&hat stories in this respect, and to use a
guestionnaire in order to establish what studeat® ilmanaged to pick up from each story.
Nonetheless, once the abilities of a student haea Inore or less established, the database

can give an indication of suitable works of litenat
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Chapter 5: Conclusion

The aim of this thesis has been to provide a Heamework for Dutch secondary school
foreign language literature teaching, by combirtinglevels of literary competence as set by
Theo Witte and the levels of second language coenpetdefined by the Common European
Framework. The database provided within this thesis used to present a basis for Dutch
secondary education English foreign language titeeateaching.

However, in order for this new combined framewtarkvork properly a number of
adjustments would have to be made. Schools wowld ttamaintain a basic set of rules
defining the minimum levels of competence requakdach different level of education.
Future research should focus on providing teaabfessecond language literature with a
system for more accurately determining studentstdry and linguistic competence, for
instance through the use of assignments or taskstandard scores for each level of
competence. By facilitating the process of detemgjthe competence levels of students,
teachers can more readily select appropriate wiooks the second language literature
database and thereby improve the quality of liteeaeducation.

Overall, the second language literature databasgvide both teachers and
students of literature with a number of benefit. iRstance, it can help them find works
which are relatively in line with each student’sroeompetence, select books which are both
interesting and relevant to the student, and wides them with a list which can aid them in
mapping each student’s progress through his oliteesiry and linguistic levels of

competence.
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Appendix A: Overview of Database ordered according to Witte levels

Level 1
Al

Bend it like BeckhamNarinder Dhami

A2
Tiger, Tiger- Melvin Burgess
Judith and Spider Michael Scott
Level 2
A2
The Fifth Child- Doris Lessing
Bl
Jonathan Livingstoiseagull - A Story Richard Bach
High Fidelity - Nick Hornby
The Bridges of Madison CountyRobert James Waller
The Tenth Man Graham Greene
B2
The Lake of DarknessRuth Rendell
C1
The Time MachineH. G. Wells
Level 3
A2

The Woman Who Walked Into DoerRoddy Doyle
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The Curious Incident of the Dog in the Night-Tirmdark Haddon

Bl
The Boys from Brazit Ira Levin
Nineteen Eighty-Four George Orwell
Rosemary’s Babylra Levin
The Hitchhiker’'s Guide to the Galaxypouglas Adams
B2
| Know why the Caged Bird Sing8laya Angelou
The Sun also Rise€rnest Hemingway
C1
The Adventures of Tom Sawyer & Huckleberry Fiark Twain
Level 4
Bl
To Kill a Mockingbird- Harper Lee
Lord of the Flies William Golding
B2
One Flew over the Cuckoo’s Nedfen Kesey
Lady Chatterley’s Lover D. H. Lawrence
C1
Angela’s Ashes Frank McCourt
C2

Oliver Twist- Charles Dickens

The Mayor of CasterbridgeThomas Hardy

68



Level 5
Bl
The Catcher in the Rye].D. Salinger

Wide Sargasso Sealean Rhys

B2
Love Medicine Louise Erdrich
Level 6
B2
In the Heart of the CountryJ. M. Coetzee
C2

Hamlet- William Shakespeare
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Appendix B: Overview of Database ordered accordingto CEFR levels

Al
Level 1
Bend it like BeckhamNarinder Dhami
A2
Level 1
Tiger, Tiger- Melvin Burgess
Judith and Spider Michael Scott
Level 2
The Fifth Child- Doris Lessing
Level 3
The Woman Who Walked Into DoeRoddy Doyle
The Curious Incident of the Dog in the Night-Tirmdark Haddon
Bl
Level 2
Jonathan Livingsto®seagull - A Story Richard Bach
High Fidelity - Nick Hornby
The Bridges of Madison CountyRobert James Waller
The Tenth Man Graham Greene
Level 3

The Boys from Brazi Ira Levin

Nineteen Eighty-Four George Orwell
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Rosemary’s Babylra Levin

The Hitchhiker's Guide to the Galaxypouglas Adams
Level 4

To Kill a Mockingbird- Harper Lee

Lord of the Flies William Golding
Level 5

The Catcher in the Rye].D. Salinger

Wide Sargasso Sealean Rhys

B2
Level 2
The Lake of DarknessRuth Rendell
Level 3
| Know why the Caged Bird Sing8laya Angelou
The Sun also Rise€rnest Hemingway
Level 4
One Flew over the Cuckoo’s Nedfen Kesey
Lady Chatterley’s Lover D. H. Lawrence
Level 5
Love Medicine Louise Erdrich

Level 6

In the Heart of the CountryJ. M. Coetzee
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C1l
Level 2
The Time MachineH. G. Wells
Level 3
The Adventures of Tom Sawyer & Huckleberry Fiark Twain

Level 4

Angela’s Ashes Frank McCourt

C2
Level 4
Oliver Twist- Charles Dickens
The Mayor of CasterbridgeThomas Hardy

Level 6

Hamlet- William Shakespeare
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Appendix C: Thegeneral Dutch secondary school system

VWO

- pre-university secondary education

- highest form of secondary education
- 6 years

- ages 12-18

HAVO

- *higher general continued education”

- intermediate form of secondary education
- 5 years

- ages 12-17

VMBO
- “preparatory middle-level vocational education”
- lower form of secondary education
- 4 years
- ages 12-16
- variants:
- theoretical track (tl)
- combined track (gl/tl)
- advanced vocational track (kb)

- basic vocational track (bb)
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