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Abstract
This study focuses on Muslim pupils in Islamic and non-Islamic primary schools and the
difference in perceived discrimination between Islamic and non-Islamic schools. Additionally,
this study will examine what the relation is between perceived discrimination and the self-
esteem of the Muslim pupils. 78 pupils filled in questionnaires. An independent samples t-test
was conducted to measure the difference in perceived discrimination between Islamic and non-
Islamic schools and a correlation analysis was conducted to measure the relation between
perceived discrimination and self-esteem of pupils in Islamic and non-Islamic schools. Results
showed that there is no significant difference in the perceived discrimination between the
Muslim pupils in Islamic education and non- Islamic education. The correlations analysis
showed no significant relation between the perceived discrimination and self-esteem of pupils
in non-Islamic education. There was a significant, strong negative directed relation for the
perceived discrimination and self-esteem of pupils in Islamic education. Implications for future

research are mentioned.

Keywords

Islam, discrimination, self-esteem, Islamic primary schools



Introduction

During the last 20 years of the 20™ century, Islamic primary schools were founded in
the Netherlands. The demand to establish Islamic primary schools goes back to the 1960s and
the large numbers of Islamic migrants from Turkey (285.000) and Morocco (296.000) who
moved to the Netherlands as guest workers. The majority of these guest workers settled
themselves with their families in western Europe. Later smaller groups from Afghanistan
(31.000), Irag (27.000) and Somalia (20.000) immigrated to western Europe.

Since the arrival of the first wave of immigrants in 1960s the number of especially
Turkish and Moroccan students has grown considerably. In 2010 5,4% of the total number of
students in primary education were Turkish or Moroccan (Merry & Driessen, 2016). Over time,
some Muslim parents became dissatisfied with the schools their children attended. The largest
reason for their dissatisfaction was the absence of Islamic instruction in the schools (Merry &
Driessen, 2016).

The Netherlands currently has 49 Islamic primary schools, this is 0.7% of all primary
schools (Beemsterboer, 2019). All of these schools are state-funded, which means that there are
national standards for teacher training and qualification. Application of these standards are
mandatory in order to get the state funding (Merry & Driessen, 2016). Yet since the first
establishment in 1988, Islamic schools have been confronted with many obstacles by the
ministry of education and media such as the 9/11 attacks, nuisance and criminal behavior of
Muslims and statements of Dutch politicians (Bouma & Ruig, 2015; Merry & Driessen, 2016).

Muslims are one of the most discriminated groups in current day western-Europe. Many
people hold the view that Islam is an alien religion and incompatible with mainstream values
(Thijs et al., 2018). Those opposed to Islamic education fear that Muslim students are
segregated and isolated and do not acculturate to the Dutch norms and values (Merry &
Driessen, 2016). It can be difficult for Muslim children to grow up in a society with these
assumptions and the aim of providing Muslim children with a safe environment in school,
where they can safely develop and express their religious identity has not gone undisputed
(Thijs et al., 2018).

Research from various countries such as America, France, the Netherlands, England,
and Sweden have shown that Muslim youths are a particular vulnerable population of being
discriminated against in primary and secondary schools (Bergen et al., 2021; Bouma & Ruig,
2015; Aroian, 2012). Ample evidence from systematic research reviews, population studies,
and studies focused on specific racial and ethnic groups show that perceived discrimination has

negative impacts on mental health of children. In particular, the detrimental effects on the self-



esteem (Aroian, 2012; Ahmed, Kia-Keating, & Tsai, 2011; Thijs et al., 2018; Brondolo et al.,
2008; Coker et al., 2009; Paradies, 2006; Pasco & Richman, 2009). However, Thijs et al. (2018)
mention that children experience less discrimination when they have fewer ethnic-out group
classmates and experience increased discrimination when they have more ethnically diverse
classmates (Benner & Graham, 2013).

Considering the growing population of Muslim students, the risks of being
discriminated against and the negative impact on mental health of children, this study has the
aim to examine the perceived discrimination and self-esteem of Muslim children in Islamic
schools and non-Islamic schools (Merry & Driessen, 2016; Bergen et al., 2021; e.g., Aroian,
2012).

Theoretical Framework
Characteristics of Islamic Schools in the Netherlands

Islamic education can be defined as a form of education that is based on the principles
and values of Islam (Tan, 2012). The biggest difference between Islamic and non-Islamic
schools is that students in Islamic schools’ children attend Koran classes. The Koran classes
are not a mandatory part of the national curriculum. All primary schools in the Netherlands
have the same national curriculum, except for the addition of religious classes in religious
schools, such as Islamic schools. The national curriculum is the basis for the nation-wide test
at the end of primary schools. Participation in this test is obligatory for obtaining access to the
secondary education (Dronkers, 2016).

All Islamic primary schools have co-education and only-boys or only-girls’ classes do
not exist in the Netherlands, also not in the Koran classes. In some Islamic schools there is an
exception for some lessons such as gymnastics and swimming where boys and girls are not
mixed (Dronkers, 2016).

Perceived Discrimination of Muslim Youths

Discrimination is described as the unjust or biased treatment of individuals, particularly
on the grounds of religion, race, age, or gender (uddin et al., 2022). Different studies show that
racial/ethnic discrimination is common among minority youth in schools and public places,
with both peers and adult authority figures being responsible for the discrimination. Children
reported experiencing various forms of unfair treatment, such as receiving lower grades from
teachers than they deserve, facing excessive discipline from authority figures, being wrongly
suspected of wrongdoing, being excluded from peer groups, and being subjected to verbal (e.g.,
teasing, bullying) and psychological abuse from classmates (Benner & Graham, 2013; Kessler
et al., 1999; Rosenbloom & Way, 2004; Maes et al.,2014).



Bouma and Ruig (2015) conducted research in the Netherlands on Muslim
discrimination in secondary education. In total 301 teachers filled out questionnaires. More than
83% of the teachers reported to be a witness of students making insulting comments about Islam
and Muslims in general (group discrimination), and 60% of the teachers reported to be a witness
of students making insulting comments about Islam directed at Muslim students (personal
discrimination). In 80% of the cases, the cause was media attention on the nuisance and criminal
behavior of Muslims, in 75% of the cases it was media attention from politicians, and in 71%
of the cases it was terrorism. Additionally, the conflict in the Middle East was the cause of
discrimination in 39% of the cases.

Out-group status has been identified as a critical predictor for discrimination. Studies
conducted in North America, in which members of visible minority groups, such as African-
Americans, feel that they are subjected to discrimination much more than members of non-
visible out-groups (Krahé et al., 2005). Moreover, Jasinskaja-Lahti et al. (2006) mentioned that
behavior and experiences of discrimination may actually reinforce each other. Perceiving
discrimination may lead to ethnic minorities to stick only to each other. As a consequence, the
ethnic minorities are considered to be troublemakers and are unwilling to fit in.

The relation between discrimination and the quality of contacts with ethnic out-group
members is complex. Perceived discrimination reduces the motivation to engage in personal
contacts with ethnic out-group members. At the same time, positive personal contacts with
ethnic-out group members reduces the risk of being discriminated (Krahé et al., 2005).
Discrimination in Relation to Self-esteem

Self-esteem refers to a person's personal subjective evaluation of his or her worth as a
person (Orth & Robins, 2014). Previous findings in research on immigrant and ethnic minority
groups showed that perceived discrimination is linked to a lower level of psychological well-
being, in particular self-esteem (Aroian, 2012; Maes et al.,2014).

Research by Verkuyten (1998) examined the direct effect of perceived discrimination
on the self-esteem of minority adolescents in the Netherlands (78 Moroccan and 92 Turkish).
The results of this study showed that personal perceived discrimination had a direct negative
effect on the personal self-esteem on the adolescents. Another research by Rumbaut (1994)
showed that perceived discrimination is associated with a decrease of self-esteem. This research
is conducted among a sample of more than 5000 immigrant children (grades 8 and 9) in southern
California and Florida.

The relation between perceived discrimination and self-esteem offers mixed results and

even though research proved that there is a direct negative effect between perceived



discrimination and self-esteem, there is also evidence that perceived discrimination sustains
one’s self-esteem (Every & Perry, 2014; Verkuyten, 1998). For example, a study by Crocker
and Mayer (1989) argued that attributing negative feedback to discrimination rather than
personal shortcomings can protect one’s self-esteem in the face of failure. Crocker et al. (1991)
found evidence to support the idea that attributing negative feedback to discrimination is a self-
protective mechanism. This is related to the study of Ghaffari and Ciftci (2010) in which they
mention that victims of perceived discrimination attribute their disadvantage to the prejudice of
others instead of involving characteristics of themselves to the cause of the discrimination.
Moreover, overcoming the barriers of discrimination and achieving success can also boost one’s
self-esteem (Crocker & Mayer, 1989).

Current Study

Taking previous research into account, the present study will explore what the difference
is in perceived discrimination for Muslim pupils in Islamic and non-Islamic primary schools.
Previous research conducted showed that discrimination increases when children have more
ethically out-group peers in class (Benner & Graham, 2013). In the contrary, positive contacts
with ethnic-out group peers reduces the risk of being discriminated (Krahé et al., 2005).
Similarly, the effect of perceived discrimination on self-esteem. Research conducted showed a
direct negative effect of discrimination on self-esteem, but also explained that perceived
discrimination can sustain one’s self-esteem (Every & Perry, 2014; Verkuyten, 1998). Given
these contradictions in previous research, this study aims to answer the following questions;
“To what extent does the degree of perceived discrimination of Muslim students in Islamic
education differ from Muslim students in other schools, such as denominational and public
schools?” and “What is the relation between the perceived discrimination and measured self-
esteem of the Muslim students?”.

In addition, this research is made possible by the University of Utrecht, Faculty of Social
Sciences. This research is part of a larger research project being conducted by in total three
student researchers.

Method
Research Design

The design used in this study is explanatory quantitative survey research. This type of
research is used to describe the differences in perceived discrimination between Islamic and
non-Islamic schools and to understand the relation between the perceived discrimination and

self-esteem of Muslim pupils. The aim is to generate a comprehensive understanding.



Therefore, surveys are used to collect the data. Causality cannot be explained in this particular
research design (Neuman, 2014).
Participants

Due to the specific narrowly defined population, purposive sampling is used (Neuman,
2014). A priori power analysis was computed for the t-test as well as the correlation analysis,
using the tool G*Power (HHU, 2020) to determine the minimum sample size required. Results
indicated the required sample size to achieve 95% power for detecting a medium effect (r = .3)
at a significance criterion of o = .05, was N = 134. Participants will be sixth grade primary
school pupils from Islamic schools and non-Islamic schools. Participation requires the students
to be Islamic. At least 5 Islamic primary schools will participate and at least 15 non-Islamic
primary schools will participate. In contrast to Islamic schools, urban public schools have
considerable ethnic diversity (Dronkers, 2016). To have an equivalent representation of the
sample and assuming that there will be less Islamic students in non-Islamic primary schools,
more non-Islamic schools will participate.
Instrumentation
Perceived Discrimination

To assess children’s perception on personal perceived discrimination the child perceived
discrimination questionnaire (CPDQ) (la Font et al., 2018) was used in combination with the
questionnaire used in the study of Thijs et al. (2018) to measure personal and group
discrimination towards Muslim children. The items of the questionnaire used by Thijs et al.
were based on previous research on children’s perception of discrimination in the Netherlands
(verkuyten & Thijs, 2002). The items used in the questionnaire of this study are based on both
of the questionnaires and used response scales ranged from 1 (no!) to 5 (yes!). However, not
all of the items of both questionnaires are used and all of the items used in the questionnaire of
this study had to be adjusted in order to be age appropriate for sixth grade children and related
to Islam. Examples of items are: “Have you been bullied by other children because you are
Muslim?” “Did a teacher unfairly punish you because you are Muslim?”. Cronbach’s alpha is
used to measure the internal consistency of the questionnaire. Cronbach’s alpha for the 9-item
child perceived discrimination questionnaire was .95. This can be considered adequate for
research purposes (Field, 2017). The original questionnaire and the questionnaire used in this
study can be found in the appendix.
Self-Esteem

To assess children’s perception on self-esteem, the Rosenberg self-esteem (RSE)

questionnaire was used (Rosenberg, 1965). Some of the items in the RSE questionnaire were



worded in a negative direction and some were worded in a positive direction. With response
options on a 4 Likert-scale from 1 (strongly agree) to 4 (strongly disagree). The scores from
positive items (item 1,3,4,7 and 10 in the RSE questionnaire) were reversed so that higher
number are always associated with high self-esteem. Examples of items are: “generally, | am
happy with myself” and “I sometimes feel useless”. Cronbach’s alpha is used to measure the
internal consistency of the self-esteem questionnaire. Cronbach’s alpha for the 10-item RSE
questionnaire was .82. This can be considered adequate for research purposes (Field, 2017).
The original questionnaire and the questionnaire used in this study can be found in the appendix.
Procedure

Data was collected during the second semester of the school year (February, march). It
was important that the data is collected in at least march, since the pupils participated in the
mandatory nation-wide test in April and May. Assuming that participation in this study in
combination with the participation of the nation-wide test might cause the student’s to be
distracted. First the principals of all the primary schools were informed by a letter and asked
for their consent to conduct research. After consent of the principals, the principals did send a
letter to the parents and children with information about the study and were asked for consent
to participate. As well as the parents and children needed to give active consent for
participation.

During the data collection all the schools were visited by the researcher. The children
completed the questionnaire during regular class hours and was made in Qualtrics. The
questionnaire had an approximate duration of a half hour. Before the children started filling in
the questionnaires, they received explanation by the researcher about the general purpose of the
study, how to fill out the questionnaire and that the anonymity of all the children was
guaranteed. The researcher also explained that it is only possible to withdraw before or during
the data collection. Since the data was collected anonymous, it was not possible to withdraw
after participation. Data was destroyed after the study.

The questionnaires are part of a larger investigation and therefore also included
additional scales in addition to the scales of interest of the present study.

Data-analysis

The analysis was conducted in SPSS. The independent variable is the school
denomination (Islamic versus non-Islamic) and the dependent variables are the perceived
discrimination and self-esteem. An independent samples t-test was used to measure the
difference in perceived discrimination between Islamic and non-Islamic schools and a

correlation analysis was used to measure the relation between perceived discrimination and



self-esteem of pupils in Islamic and non-Islamic schools. Before conducting the t-test or the
correlation analysis, the data was analyzed with the missing value analysis in order to display
information about the pattern of the missing data within the dataset. Participants might have
missed items from the surveys (accidentally or deliberately) and left them unanswered. Little’s
missing completely at random test was conducted. This is a statistical test that assesses if the
pattern of missing data is random or not. When the test outcome is not significant, the missing
data can be considered randomly missing (MCAR) (Field, 2017). The correlations of the

analysis can be found in table 1.

Table 1

Covariances for the missing value analysis

Discrimination Self-Esteem

Discrimination 71

Self-Esteem -.04 21
Note: Little's MCAR test: Chi-Square = 2.91, DF = 1, p >.05.

The percentage of missing values varied from 1.2% to 10% for the different variables’
discrimination and self-esteem. The Little’s missing completely at random test output showed
that the missing data is considered to be randomly missing and not systematically tied to the
other variable, as this value is non-significant, p = .09. EI-Masri and Wasylyshyn (2005)
suggest that listwise deletion is appropriate only if less than 5% of the data is missing and if the
data is missing completely at random (MCAR). Generally, imputation methods are preferred
over deletion methods because they preserve the sample size and maintain statistical power.
Among the existing techniques, the Expectation-Maximization Algorithm (EMA) is often
viewed as superior because it provides unbiased parameter estimates when the data is MCAR.
The expectation maximization algorithm (EMA) was conducted in SPSS and used for further
statistical analysis.

Prior to the analysis, a pilot study was conducted on a sample of participants N=14. The
purpose of the pilot study was to identify potential problems in the items and to make necessary
adjustments. An example of an adjustment could have been that the items of the RSE
questionnaire were not age appropriate and understandable for the sixth-grade children. The
pilot study showed no particularities and therefore no adjustments were made. Cronbach’s alpha

was used to measure the internal consistency of the survey.



Results

An independent sample t-test and a correlation analysis were conducted. Before
conducting the Independent samples t-test, the assumptions normality was checked and during
the assumption homogeneity of variance was checked. The assumptions scale of measurement
is a methodological assumption and therefore already addressed before and during the data
collection. The assumption of homogeneity of variance was not violated. Yet, the assumption
of normality was found to be violated. A visual inspection of the normal Q-Q and the detrended
Q-Q plots for discrimination showed that it was not normally distributed. According to the
central limit theorem the violation of the normality assumption should not cause problems when
the sample size is above N = 30 (Field, 2017). Since the group of pupils from the Islamic schools
was below (N=23), a Mann-Whitney U test is conducted as an alternative test to compare the
discrimination between the different schools (Field, 2017).

The Mann-Whitney U test indicated that the perceived discrimination of pupils from
non-Islamic schools (Mean rank = 40.85, N=55) was not significantly different than the
perceived discrimination of the pupils from the Islamic education (Mean rank = 36.26, N=23),
U=558.00, Z =-.841, p = .400, 2 tailed.

To assess the strength and direction of the relation between the perceived discrimination
and self-esteem of the Muslim pupils a bivariate correlation was calculated. Before conducting
the correlation analysis, the assumptions normality, linearity and homoscedasticity were
checked. The assumption independence is methodological and therefore already addressed
before and during data collection. After a visual inspection of the plots, the normality was found
to be violated for the variable self-esteem, but not for the variable discrimination. linearity and
homoscedasticity found to be violated for both of the variables. For this reason, Spearman’s
Rho is used to measure the association between discrimination and self-esteem. Spearman’s
Rho is a suitable alternative to the Pearson’s correlation, because of the violated assumptions
(Field, 2017).

First the relation between perceived discrimination and measured self-esteem of the
Muslim pupils in non-Islamic education was assessed and the Spearman’s Rho showed a
correlation coefficient close to r = .0, indicating no relation between perceived discrimination
and self-esteem. In addition, the relation is not statistically significant, r =-.06, p = >.656, two-
tailed, N = 55. Therefore, there is not enough evidence to conclude that there is a relation
between perceived discrimination and self-esteem for pupils in non-Islamic education.

For the relation between the perceived discrimination and self-esteem of the Muslim

pupils in Islamic education, the correlation coefficient is more than r = .5 and negative,



indicating a strong negative relation between perceived discrimination and self-esteem.
Negative means that as perceived discrimination increases, self-esteem tends to decrease
significantly. In addition, the relation was statistically significant, r = -.66, p = <.001, two-
tailed, N = 23. Therefore, there is evidence to conclude that there is a strong relation between
perceived discrimination and self-esteem for the pupils in Islamic education. In Islamic
educational settings, perceived discrimination appeared to have a more negative association
with self-esteem compared to the non-Islamic educational settings.
Discussion

Given the contradictions in previous research, such as the contradictions within having
ethnic-out group contacts and the inconsistent effects of perceived discrimination on self-
esteem (Benner & Graham, 2013; Krahé et al., 2005; Every & Perry, 2014; Verkuyten, 1998),
this study aimed to contribute to the body of knowledge on discrimination towards Muslim
youths and subsequent aimed to answer the following questions; “To what extent does the
degree of perceived discrimination of Muslim students in Islamic education differ from Muslim
students in other schools, such as denominational and public schools?”” and “What is the relation
between the perceived discrimination and measured self-esteem of the Muslim students?”.

The results revealed that there is no significant difference in the perceived
discrimination between the Muslim pupils in Islamic and non-Islamic primary schools. It might
be possible that the Muslim pupils in the non-Islamic education experience positive personal
contacts with the out-group peers and non-Muslim teachers. Research conducted by Krahé et
al., (2005) showed that positive contacts with out-group members reduces the risk of being
discriminated. In addition, the study of Jasinskaja-Lahti et al. (2006) conducted research on the
impact of social support networks from the host country on overall well-being of immigrants
and specifically the role of social support in the effects of perceived discrimination. The results
of the study showed that social support of the host society is especially effective in improving
the well-being of the immigrants when they face significant discrimination. Similarly, Zine
(2000) conducted research in public educational settings in which Islamic student associations
offer Muslim students social support while organizing events aligned with Islamic principles.
The Muslim youth groups indicated that these organizations assist them in navigating their
Islamic identities and managing the challenges of being a religious minority in a secular
environment. It might be possible that there is no significant difference found in perceived
discrimination, due to the protective role of positive contacts with out-group members, such as

peers and teachers.



The positive influence on perceived discrimination from social support and positive
contacts with out-group members can also play a role for Muslim pupils in Islamic education.
Thijs et al., (2018) mentioned in their study that Islamic schools in the Netherlands have many
teachers that are not Muslim and with a Dutch background. They mentioned that the non-
Muslim teachers could potentially act as “a bridge to the Dutch society”. This is especially
beneficial for the children in Islamic education that have limited contacts with Dutch natives
and non-Muslims people. Moreover, research conducted in the past indicated that Islamic
schools offer a safe place for Muslim pupils, free from racism and religious discrimination that
Muslim pupils experience in public schools (Elbih, 2012). This might have had an influence
on the reported perceived discrimination of the pupils in the Islamic education.

The correlation between the perceived discrimination and the self-esteem of the pupils
in Islamic education is statistically significant with a strong negative correlation, indicating that
when the perceived discrimination against a Muslim pupil is higher, the self-esteem of the pupil
tends to be lower and vice versa.

In the Netherlands, Turkish and Moroccan Muslim youths have similar family situations
and living conditions. Compared with native Dutch, Turkish and Moroccan families experience
more physical and mental health inequities, higher unemployment, housing problems and lower
income. In addition, they are more likely to drop out of school and face increased risk for mental
health problems (Bergen et al., 2021). On top of the existing risk for mental health problems,
Muslims show greater perceived discrimination to be associated with mental health problems
(Uddin et al., 2022). We can say that the Muslim pupils in general face more challenges with
mental health, because of certain family situations and living conditions. Perceived
discrimination in school might reinforce these already existing risks, resulting in higher mental
health problems and lower self-esteem.

The correlation between the perceived discrimination and self-esteem of the pupils in
non- Islamic education was not significant, which means that there is no correlation found
between the two variables. It might be possible that this finding is in line with the findings of
the research conducted by Crocker et al. (1991) in which attributing negative feedback to the
discrimination is working as self-protective mechanism. By attributing the negative feedback
to the discrimination rather than to personal shortcomings one’s self-esteem can be protected.
In addition, the study of Ghaffari and Ciftci (2010) indicated that victims of perceived
discrimination attribute their disadvantage to the prejudice of others instead of involving
characteristics of themselves to the cause of the discrimination.

Limitations



There are several limitations in this study. First, the small sample size (N = 78) increases
the likelihood that the sample will be biased, leading to results that do not accurately reflect the
characteristics of the overall population. A small sample size decreases the study’s power,
making it harder to detect significant differences or relations between variables. This increases
the risk of Type Il errors which means failing to detect an effect that might have been present
in a larger sample size (Field, 2017). In addition, for the independent t-test and the correlation
analysis an alternative statistical analysis had to be conducted, due to the assumptions being
violated (Field, 2017).

Second, the RSE questionnaire has a 4 Likert-scale that didn’t allow the children to have
a neutral answer. According to Raaijmakers et al. (2000) there is a higher chance for participants
that they are forced to choose an answer or face higher risks of withdrawing. With the
possibility of giving a neutral answer, children are still able to give a genuine response, even
though the child is not yet able to express a definite opinion. In addition, to have a broader
understanding of the perceived discrimination (group) in-depth interviews should have been
conducted (Bergen et al., 2021).

Finally, this study had up to 10% missing data for the variable perceived discrimination.
The expectation maximization algorithm (EMA) was used to calculate a mean for the missing
data. It has to be taken into consideration that this might have had an effect on the results of
this study, in particular for the indicated significant result in the relation between perceived
discrimination and self-esteem for Muslim pupils in Islamic education. The conducted EMA,
together with the small sample size and the absence of the neutral option in the questionnaire
could have led to less accurate results in this study.

Future Research

For future research it is first of all relevant to find out what the role is of (positive) out-
group contacts. It might be possible that there is no significant difference found in perceived
discrimination, due to the protective role of positive contacts with out-group members, such as
peers and teachers. This study made a distinction between Muslim pupils in Islamic education
and non-Islamic education, while (positive) contacts with out-group members can occur in both
of the educational settings.

Second, the studies of Crocker et al. (1991) and Ghaffari and Ciftci (2010) mentioned a
self-protective mechanism to sustain or protect their self-esteem, when faced with
discrimination. For future research it is relevant to find out in what way Muslim pupils process
perceived discrimination related to their self-esteem. In addition, it is important to consider a

longitudinal study when measuring the self-esteem. Research conducted by Orth and Robins



(2014) showed that self-esteem can fluctuate in response to external contingencies, for example
experiences of success and failure.

third, the gender of the Muslim pupils should be taken into consideration. Conducted
research in the past showed a significant effect on perceived discrimination between boys and
girls, in which girls face higher risks of being discriminated against. Research of Abdelgadir
and Fouka (2020) found evidence that the French law in 2004 that banned the use of religious
signs in primary and secondary public education led to increased discrimination among Muslim
girls. On the other hand, Abdelgadir and Fouka found a small effect of the law on school-age
Muslim boys. Similarly, the study of Torres-Zaragoza and Llorent-Bedmar (2024) indicated
that the inclusion of Muslim female students in higher education is hindered by gendered
Islamophobia, because of wearing the headscarf. This form of Islamophobia manifests through
the prejudices and discriminatory behaviors of teachers and peers. In addition, the decision to
wear a headscarf strains their relationship with teacher and peers and can lead to reduced social
interactions, exclusion and discrimination. For future research it is relevant to know whether a
symbol of religion, such as the headscarf, increases the risk of being discriminated.

fourth, the geographic location of the schools should also be considered in future
research. Bouma and Ruig’s (2015) study found out that teachers in less urbanized areas
witnessed incidents more frequently (73%) than those in highly urbanized areas (45%). The
less urbanized the area, the more likely teachers are to witness discrimination against Muslims.
In addition, the study of Bouma and Ruig (2015) indicated the difference in individual and
group discrimination against Muslim students. More than 83% of the teachers reported to be a
witness of students making insulting comments about Islam and Muslims in general (group
discrimination), and 60% of the teachers reported to be a witness of students making insulting
comments about Islam directed at Muslim students (personal discrimination). In regards to self-
esteem, Thijs et al., (2018) mentioned that personal discrimination may have more negative
influence on the self-esteem than group discrimination. In fact, Muslim children may feel even
better about themselves when they witness discrimination against religious in-group peers.

Conclusion

The conclusion that can be drawn is that this study did not contribute to the body of
knowledge on discrimination towards Muslim youths and the relation with the perceived
discrimination, since this study could not answer the research question; To what extent does
the degree of perceived discrimination of Muslim students in Islamic education differ from
Muslim students in other schools, such as denominational and public schools?”” This study did

not find evidence to support the difference in perceived discrimination against Muslim pupils



in the non- Islamic and Islamic educational settings. There is also no evidence to support that
perceived discrimination is correlated with the self-esteem for these Muslim pupils, except for
the pupils in the Islamic education. Therefore, we could answer the research question; “What
is the relation between the perceived discrimination and measured self-esteem of the Muslim
students?”. In Islamic educational settings, perceived discrimination appeared to have a more
negative association with self-esteem compared to the non-Islamic educational settings.

However, several limitations in this study must be considered, such as the
methodological challenges related to data collection and analysis, particularly in detecting
subtle differences or nuances in the relationship between perceived discrimination and self-
esteem.

Research conducted in the past (Bouma & Ruig, 2015; Crocker et al., 1991; Ghaffari &
Ciftci, 2010; Jasinskaja-Lahti et al., 2006; Krahé et al., 2005; Thijs et al., 2018; Zine, 2000)
showed that it is important to consider the role of out- group members (peers and teachers), the
self- protective mechanism in sustaining and protecting self-esteem, gender, individual- and
group discrimination and the geographic location of the schools. This study made a distinction
between Muslim pupils in Islamic and non-Islamic education, while these factors can occur in
both of the educational settings. For future research a combined, quantitative and qualitative
study is recommended. A qualitative study is particularly important to understand experiences
in perceived discrimination and self-esteem, because it can gain insights that are often difficult

to capture through quantitative methods (Neuman, 2014).
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Appendix A

Questionnaire with the two constructs and items used in this study

Perceived discrimination

1. Word jij weleens uitgescholden omdat je een moslim bent?

2. Doen mensen weleens gemeen tegen je omdat je moslim bent?

3. Word jij weleens gepest omdat je een moslim bent?

4. Word jij weleens buitengesloten door andere kinderen omdat je moslim bent?

5. Spraken andere kinderen weleens slecht over je omdat je moslim bent?

6. Vertrouwde een leraar je niet om je een moslim bent?

7. Behandelde een leraar je oneerlijk omdat je een moslim bent?

8. Strafte een leraar je oneerlijk omdat je een moslim bent?

9. Nam een leraar slechte dingen aan over je omdat je een moslim bent?
Self-esteem

1. Over het algemeen ben ik blij met mezelf.

2. Soms denk ik dat ik nergens goed voor ben.

3. lkvind dat ik een aantal goede eigenschappen bezit.

4. 1k ben in staat dingen net zo goed te doen als anderen.

5. Ik heb het gevoel dat ik niet veel heb om trots op te zijn.

6. Ik voel me soms nutteloos.

7. Ik vind mezelf waardevol, op zijn minst gelijkwaardig aan anderen.

8. Ik zou meer respect voor mezelf willen hebben.

9. Over het algemeen heb ik de neiging mij een mislukkeling te voelen.

10. Ik heb een positieve houding over mezelf.



Appendix B

Rosenberg self-esteem scale

Hieronder staat een lijst met beschrijvingen die gaan over algemene gevoelens over jezelf. Als
je het sterk eens bent omcirkel het getal 1. Als je het met de stelling eens bent omcirkel 2.
Als je het oneens bent omcirkel je 3. Als je het sterk oneens bent, omcirkel 4.

Sterk Eens Oneens Sterk
eens oneens
1. Over het algemeen ben ik blij met mezelf. 1 2 3 4
2. Soms denk ik dat ik nergens goed voor ben. 1 2 3 4
3. lkvind dat ik een aantal goede eigenschappen 1 2 3 4
bezit.
4. Ik ben in staat dingen net zo goed te doen als 1 2 3 4
anderen.
5. Ik heb het gevoel dat ik niet veel heb om trots op 1 2 3 4
te zijn.
6. Ik voel me soms nutteloos. 1 2 3 4
7. Ik vind mezelf waardevol, op zijn minst 1 2 3 4
gelijkwaardig aan anderen.
8. Ik zou meer respect voor mezelf willen hebben. 1 2 3 4
9.  Over het algemeen heb ik de neiging mij een 1 2 3 4
mislukkeling te voelen.
10. 1k heb een positieve houding over mezelf. 1 2 3 4




Appendix C

Ik ben moslim
Deze vragen gaan over hoe jij het vindt dat je moslim bent en hoe jij tegen jezelf aankijkt. Zet

bij elke vraag een kruisje in het hokje dat jij het best vindt passen bij de vraag. Jouw juf komt
niet te weten wat je hebt ingevuld.

NEE Nee, SOMS Ja, best JA!
niet wel
echt

Vind je het fijn dat je een moslim bent? 0 0 0 0 0
Ben je er trots op dat je een moslim bent? 0 0 0 0 0
Vind je het belangrijk dat je een moslim 0 0 0 0 0
bent?
Word jij weleens uitgescholden omdat je 0 0 0 0 0
een moslim bent?
Worden andere kinderen wel eens 0 0 0 0 0
uitgescholden omdat ze moslim zijn?
Doen mensen weleens gemeen tegen je 0 0 0 0 0
omdat je moslim bent?
Doen mensen wel eens gemeen tegen 0 0 0 0 0
andere kinderen omdat ze moslim zijn?
Word jij weleens gepest omdat je een 0 0 0 0 0
moslim bent?
Worden andere kinderen wel eens gepest 0 0 0 0 0
omdat ze moslim zijn?
Als andere mensen iets goeds over 0 0 0 0 0
moslims zeggen is het net alsof ze iets
goeds over mij zeggen
Als andere mensen iets naars over 0 0 0 0 0
moslims zeggen is het net als ze iets naars
over mij zeggen
Sommige kinderen zijn tevreden met 0 0 0 0 0
zichzelf. Jij ook?




Sommige kinderen vinden het prima zoals
ze zijn. Jij ook?

Sommige kinderen voelen zich vaak
gelukkig met zichzelf. Jij ook?

Sommige kinderen zijn ergrte\)reden over
hoe ze veel dingen doen. Jij ook?

Sommige kinderen vinden hun leven
vervelend. Jij ook?

NEE! Nee, Soms | Ja, best | JA!
niet wel

0 0 0 0 0

0 0 0 0 0

0 0 0 0 0

0 0 0 0 0
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The Child Perceived Discrimination Questionnaire (CPDQ)

CPDQ Item

Discrimination by Children
1. Other children picked you last for a team or group
. Other children called you names
. Other children texted or talked badly about you behind your back
. Other children threatened to hurt you
. Other children actually hurt you or tried to hurt you
. You were left out by other children
. Other children threatened or harassed you online
. Other children excluded you online

o N o o b WD

Discrimination by Adults
9. A teacher did not call on you in class
10. A teacher or another adult unfairly punished you
11. A teacher or other adult ignored you or did not pay attention to you
12. A teacher or another adult did not trust you
13. A teacher or other adult assumed bad things about you
14. A teacher or another adult threatened to hurt you
15. A teacher or another adult excluded you from something
16. A teacher or another adult treated you unfairly
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Assignment 4 — Academic integrity

In this assignment, the university asked me to reflect on possible issues, risks, and/or
dilemmas and to describe what measures I will take concerning the following aspects of my
research plan:

Sample characteristics and consent procedures

Issues that can occur for the sample characteristics are that the children are asked to give
information that is not necessary in conducting this study. Examples can be that I will ask the
origins of the country were their parents are born, where they live in the Netherlands etc. This
is information that is not necessary for me to be able to conduct my research, so | should also
not ask for it. | should never, in any circumstance ask for private information of the children.
This would be for example asking to give their address or telephone number. | would never
ask for private information or information that is not necessary to ask. Since this study is a
part of a larger study with two other students, it is very important to communicate clearly
about what we are going to ask from the children and if it is necessary information for our
study.

Consent procedures are obliged, since we are working with people and in particular
with minor children. So, we need consent from parents as well as the children themselves. Not
only permission is necessary, but also an informed consent. This is a statement about the
study and what the rights* are of the children. This statement will be signed by the parents. In
this case the parents, because it is minor children. Since we are also depending on the school
staff for this informed consent, it is very important that there is a clear and open
communication. This is necessary to avoid the risk that there is a child participating in this
study, while the parents did not give permission.

*rights are that children can refuse to participate, their privacy is guaranteed and participation
IS anonymous.

Choice of instruments and possibly sensitive questions

We chose questionnaires as instruments, because it will be the best, most simple and quickest
way to obtain the information that we need. The questions that we ask can be sensitive. For
example, questions about bullying, teasing and being left out can be difficult for some
children to answer. Thus, it is important to let the children know that they can never give a

wrong answer and they can always choose to stop the participation if they want to.



Effort required from participants and how this weight against the relevance of the study
The children should never be asked to do things that they do not want, can give them
stress, harm them etc. no matter what the relevance of this or any other study is. We will be
working with children in the sixths grade. A risk can be that we will maybe distract or give
them stress by letting them fill in the questionnaire around the time that they have to
participate in the wide nation tests for primary schools. We will communicate clearly with the
staff of the school what is the best time to conduct the data.
Data handling and storage
The data will not be stored at our own devises. There is a special folder made available by the
university to store the data. When | use the data in the analysis, | should not adjust the data to
have a certain outcome for my owns study. Besides that, | should be honest with interpreting
and reporting the results of this study. It might be a risk that | (by mistake!) differently
interpret the data or the results. To take away this risk it is important to ask feedback from the
fellow students participating in the same study and through the feedback of the teachers.
Any other issues concerning the academic integrity of your study
For my profession | often visit primary schools in Ede. There will be probably some
schools in Ede participating in this study. It is important for me that it concerns schools that |

have never visited, to avoid bias.
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Timeline

January

In January | will be still finalizing the research plan. I received feedback from Casper on the
third of February. | submitted the research plan on the 10" of February. In awaiting if the plan
IS & go or no-go, together with the other two students we are contacting primary schools for
permission of participation. After that we will have to inform parents.

February

Depending on if the plan is a go or no-go, I might be still working on the research plan. It is
also important to get the permission from the ethical commission. The permission from the
ethical commission should be announces before we start to collect the data. In the meantime,
we are still reaching out to schools and aim to start collecting the data end of February and
beginning march.

March

In march I will be collecting the data, analyzing the data and start with writing the results.
April

In beginning April, 1 will be writing the results and starts writing the discussion section. In
April I will hand in the first draft for feedback.

May

Processing the feedback given on the draft. Finalizing the thesis.

June

The master thesis will be uploaded in June and | will have to give a presentation about my

Master Thesis.
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