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Summary   

 

South Africa is severely affected by the AIDS epidemic. Being involved in multiple partnerships 

increases the risk of getting HIV. People having multiple sexual partners for a longer period of time, 

referred to as concurrency, is common in South Africa especially among youngsters. Prevention 

programs aim at slowing down the spread of HIV-infections. The Ndlovu AIDS Awareness Program 

(NAAP) is a prevention program that tries to increase knowledge on HIV/AIDS, and change pupils’ 

behaviour towards less risky sexual behaviour. This evaluative research focuses on the strategy of the 

Ndlovu AIDS awareness program regarding concurrency, for secondary school pupils in the 

Elandsdoorn area, South Africa.       

The main theoretical objective of this research is analysing how the strategy of NAAP 

regarding concurrency, matches the mechanisms and contextual conditions that cause pupils to have 

concurrent partnerships. The realistic evaluation method of Pawson and Tilly (1997) states that 

behavioural regularities - for example concurrent partnerships - are a consequence of the way in 

which mechanisms work in a certain context. The assumption is that the NAAP should address those 

mechanisms by focusing on issues that pupils experience in their daily life, in order to be effective. 

This evaluation firstly analyses the contexts and mechanisms regarding concurrency, for example 

what are existing social norms and what choices do pupils make regarding concurrent partnerships. 

Secondly it will investigate what the NAAP’s strategy is in addressing concurrency.  

A qualitative approach is taken in this research with the use of a multi-method data collection. 

Eight focus group discussions (FGD) are performed with 40 secondary school pupils (aged 16-22), 

two FGDs with the NAAP school team, seven individual interviews with NAAP employees, eight 

presentations for pupils and teachers are observed and several documents are analysed. The realistic 

evaluation method is used as a methodological framework to structure the data.  

The findings show that several conditional factors play a role in the appearance of concurrent 

partnerships, such as poverty, cultural and social norms that approve concurrency for men and 

disapprove of it for women, gender inequality and peer pressure. Some important mechanisms that 

cause concurrency are; a lack of capacity to negotiate faithfulness, to resist social and cultural norms 

and peer pressure, the acceptance of unfaithful partners and pressurizing partners. Although the 

findings indicate that the pupils are aware about HIV and AIDS, these contextual conditions and 

mechanisms seem to constrain pupils from performing less risky sexual behaviour. The awareness of 

pupils can partly be contributed to the NAAP. However, at this moment the program still focuses on 

basic and factual information in their presentations for secondary school pupils, even though the peer 

educators do have a good insight in the situation of the pupils. Besides, concurrency is not structurally 

addressed in the presentations. The team provides information that the pupils already seem to have, 

instead of focussing on the constraining contextual conditions and mechanisms. In general it can be 

said that there is a mismatch between the strategy of the NAAP regarding concurrency and the 

experiences and needs of the pupils, which are supposed to negatively influence the intervention 

outcomes.         



     2 

Acknowledgements   

 

This research would not have been possible without the help of some people of whom I have learned 

a lot. First of all I would like to thank Ndlovu Care Group for the opportunity to do my master thesis in 

such an interesting and inspiring environment. Thanks goes out to the NAAP team, which made me 

feel welcome and helped wherever they could. A special thanks to the school team that helped 

gathering all the data. Thanks to all the pupils that participated in the focus group discussions, your 

stories were fascinating. I would also like to thank my professor at Utrecht University, Prof. Dr. Trudie 

Knijn for guiding me through this interesting project. Ludo, my fellow researcher, thanks for all the 

discussions we had about our research, for your critical view and the fun we had in South Africa. 

Lastly I would like to thank my two brothers for reviewing this thesis.   

 

 

 

Marieke Brands  

 

 

 

Picture 1: Secondary school pupils on their way home 



     3 

List of abbreviations  

 

ABCD:   Abstain, Be faithful, Condomise, Delay sexual debut 

AIDS:  Acquired Immune Deficiency Syndrome  

ARV:   Anti Retro Viral  

CMR:   Context + Mechanism = Regularity 

CMO:   Context + blocking Mechanism = Outcome 

FGD:   Focus Group Discussion  

HIV:  Human Immuno-deficiency Virus 

NAAP:   Ndlovu AIDS Awareness Program   

NCG:  Ndlovu Care Group 

NE  NAAP Employee  

NGO:   Non Governmental Organisation  

PMTCT:  Prevention of Mother To Child Transmission 

STI:   Sexually Transmitted Infection  

TB:  Tuberculosis 

VCT:   Voluntary Counselling and Testing 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

             Picture 2: The Ndlovu AIDS Awareness Program truck  



     4 

Content 

 

1. Introduction ..................................................................................................................................6 

1.1. The South African AIDS epidemic.......................................................................................6 

1.2. Ndlovu care group ..............................................................................................................7 

1.2.1. The Ndlovu AIDS Awareness Program ...........................................................................7 

1.3. The main research objective ...............................................................................................8 

 

2. Theoretical embedding .................................................................................................................9 

2.1. An introduction to HIV/AIDS research in South Africa .........................................................9 

2.1.1. Scientific approaches to HIV/AIDS research ...................................................................9 

2.1.2. Contextualising interventions with realistic evaluation ................................................... 10 

2.1.3. Concurrent partnerships facilitating HIV transmission ................................................... 12 

2.2. Research theory ............................................................................................................... 14 

2.2.1. Realistic evaluation within this research........................................................................ 14 

2.2.2. Conceptualizing concurrency........................................................................................ 16 

2.2.3. Research design .......................................................................................................... 18 

2.3. Research question and sub questions .............................................................................. 19 

 

3. Methods and relevance .............................................................................................................. 20 

3.1. Focus Group Discussions ................................................................................................. 20 

3.1.1. FGDs with secondary school pupils .............................................................................. 21 

3.1.2. FGDs with the NAAP school team members ................................................................. 23 

3.2. Interviews, observations and document collection ............................................................. 23 

3.3. Data analyses .................................................................................................................. 24 

3.4. Research relevance ......................................................................................................... 25 

 

4. Research findings ...................................................................................................................... 26 

4.1. Why pupils have concurrent partnerships ......................................................................... 26 

4.1.1. Exchange ..................................................................................................................... 26 

4.1.2. Love & trust .................................................................................................................. 27 

4.1.3. Need ............................................................................................................................ 28 

4.1.4. Status .......................................................................................................................... 29 

3.1.5.  Asymmetry .................................................................................................................. 30 

4.1.6. Awareness of HIV and AIDS......................................................................................... 32 

4.1.7. Combined CMR-configurations of concurrency ............................................................. 33 

4.2. The strategy of the Ndlovu AIDS Awareness Program ...................................................... 34 

4.2.1. An introduction in the NAAP for secondary school pupils .............................................. 34 

4.2.2. Dealing with concurrency ............................................................................................. 35 

4.2.3. Prevention method ....................................................................................................... 37 



     5 

 

4.3. The relation between the strategy of the NAAP and the pupils’ situation ........................... 38 

4.3.1. Matching elements ....................................................................................................... 38 

4.3.2. Elements that do not match .......................................................................................... 39 

4.4. Answer to the main research question .............................................................................. 40 

 

5. Conclusion ................................................................................................................................. 41 

5.1. Theoretical reflection on findings ...................................................................................... 41 

5.2. Reflection on this study .................................................................................................... 42 

5.3. Recommendations ........................................................................................................... 43 

5.3.1. Future research ............................................................................................................ 43 

5.3.2. The NAAP secondary school program .......................................................................... 44 

 

Appendix 1 Organisation chart Ndlovu Care Group ........................................................................... 47 

Appendix 2 Vignettes ........................................................................................................................ 48 

References ....................................................................................................................................... 52 

 



     6 

1. Introduction   

 

The largest number of HIV-infected people in the world live in South Africa. The AIDS epidemic is no 

longer seen as a health matter only; it is a social problem. The epidemic is a threat to the development 

of the whole nation. It affects the economic, political and social levels in society (Tempelman & 

Vermeer, 2008). There is no cure yet for HIV and AIDS, thus education, prevention and medication 

are seen as the best ways to put a hold to the epidemic (Jemmott, Jemmott & Fong, 1992; Utrecht 

University & Ndlovu Care Group, n.d). It is important to know if prevention programs are successful in 

order to reduce risky sexual behaviour and to reduce the level of new HIV infections. 

 

1.1. The South African AIDS epidemic 

Since the discovery of HIV and AIDS in the 1980s it has spread rapidly, especially in Sub Saharan 

Africa. Today AIDS is the number one cause of death in South Africa. The prevalence differs strongly 

per province, from 15% in the Western Cape up to 39% in KwaZulu-Natal (UNAIDS & WHO, 2007). 

People living in the rural areas are most affected. HIV is not spread along racial lines; it is connected 

with social-economical status. Black South Africans have a lower social-economical status then white, 

collard or Indian South Africans. It is mostly black South Africans that live in resource poor rural areas. 

In the early days HIV and AIDS were mostly associated with homosexuals, prostitutes and drug 

addicts. However, in South Africa most people get infected with HIV in heterosexual relationships. 

Although the AIDS epidemic in South Africa is affecting the whole population, the prevalence amongst 

youngsters (aged 15-24) is the highest compared to other age groups (DiClemente, Colleen, 

Crittenden, et al., 2008; Ross, Dick & Ferguson, 2006). In 2007 an estimated 12.7% of young women 

(age 15-24) were HIV-positive, against 4.0% for young men (age 15-24) (UNAIDS, 2008). Different 

individual and structural factors contribute to this increased risk of youngsters. For example a lack of 

knowledge about HIV and AIDS, peer pressure, coercion, a lack of opportunities to discuss sexual 

issues with parents, a lack of life skills and an underestimation of personal risk (Ross, et al., 2006; 

DiClemente et al., 2008; Eaton, Flisher, Aarø, 2003).  

An important factor in the spread of HIV is the appearance of multiple partnerships. People 

having more than one sexual partner for a longer period of time, referred to as concurrency, is more 

common in Southern Africa than in other parts of the world. These relations put people at greater risk 

for HIV infection than other type of relations (Harrison, Cleland & Frohlich, 2008; Epstein, 2007). In 

countries where partner reduction and condom use was emphasised as prevention methods during 

the ‘90s, the level of new HIV infections dropped. This could partly be attributed to an increase in 

condom use but mainly to partner reduction. In countries were only condom use was promoted the 

HIV rate rose, which was also the case in South Africa. Being faithful should get more attention, in 

order to fight the epidemic more effectively (Epstein, 2007). 

The South African government is ignorant in fighting the epidemic. The previous Mbeki-

government openly questioned the causal link between HIV and AIDS and expressed that poverty and 
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poor nutrition could be the cause of HIV, it advocated eating beets and garlic as a remedy. The society 

was confused by these political stands and did not know how to act upon the threat of HIV/AIDS 

(Epstein, 2007). The passive role of the government has stimulated many non-governmental 

organisations to get involved in the fight against HIV and AIDS (Tempelman & Vermeer, 2008).    

 

1.2. Ndlovu care group 

In 1994 a Dutch couple started the Ndlovu Medical Centre, now known as the Ndlovu Care Group 

(NCG), in Elandsdoorn South Africa. What started as a small private initiative has grown to a non profit 

organisation that employs over 300 people at different locations. (Ndlovu Care Group, 2008). The 

holistic approach of the NCG combines primary health care, HIV/AIDS and TB care with community 

building in a resource-poor setting (Tempelman & Tempelman, 2008). The community health services 

are delivered in a clinic that provides health care and maternity care. Community services consist of 

the Ndlovu AIDS Awareness Program (NAAP), children and youth programs and several other 

community development programs. The aim of the NCG is to empower communities in rural areas 

towards sustainable health and wellbeing (Ndlovu Care Group, 2008).  

Elandsdoorn, located in the Moutse district, is one of the two areas where the NCG delivers its 

services. This rural area is located on the border of the Mpumalanga and Limpopo province. Mostly 

black South Africans live in Elandsdoorn. The poverty level in Moutse district is high, in 2007 almost 

38% of the households had no income. The unemployment rate is exceeding sixty percent. The 

educational level is low, more than 45% of the population between 18-64 years had no education at all 

in the year 2007. The infrastructure shows shortcomings at different levels, for example regarding 

access to health care, mobility, educational access, access to water and sanitation. There are no data 

available on the HIV prevalence in the Moutse district. The HIV prevalence in the Limpopo province in 

2006 was over 20% (Integrated Development Plan Elias Motsoaledi, n.d.).    

 

1.2.1. The Ndlovu AIDS Awareness Program 

The NAAP has been established in 1999 as part of the NCG. What started as an educational program 

about HIV and AIDS for school children has expanded to a program that tries to create awareness 

amongst all South Africans. The mission of the program is ‘to educate, de-stigmatise and mobilise 

communities at large towards voluntary counselling and testing, early care-seeking behaviour, 

protected sexual behaviour, and openness and acceptance of PLWA (people living with AIDS), gender 

equality. In order to mitigate the impact of the HIV/AIDS/TB epidemic’ (Lambane & Marobyane, 2008: 

6). The NAAP uses several strategies to put their mission into action. They perform workshops, 

presentations and dramas about HIV/AIDS and related topics. Also different marketing methods are 

used to deliver their message, for example billboards along the road with controversial slogans, 

advertisements in newspapers and free t-shirts with HIV/AIDS related slogans. With their activities the 

NAAP tries to reach local communities, businesses, the agricultural sector, schools, traditional 

healers, NGO’s and governmental departments (Lambane & Marobyane, 2008). Their broad target 

groups and different forms of activities show that the program works holistically.       
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Within the NAAP five teams are operating: farm, business outreach, sports, community 

outreach and the school team. This research focuses on the school team and its program. When the 

NAAP is mentioned in the following parts of this thesis it refers to the NAAP school team. Appendix 1 

gives a schematic overview of the position of the NAAP school team within the organisation. The 

school team consists of seven peer educators and a coordinator who perform meetings with primary 

and secondary school pupils and their teachers. Their goals are to increase knowledge on HIV and 

AIDS, and to change the behaviour and attitudes of pupils towards less risky sexual behaviour 

(Vermeer & Tempelman, 2008). As teachers play an important role in the lives of the pupils, it is 

necessary that they are also aware about HIV and AIDS in order to support pupils with their problems.  

The performances at the schools consist of verbal instructions and different dramas about 

HIV/AIDS and related topics, for example teenage pregnancy, peer pressure or abuse. Pupils can 

come to the NAAP-centre for more private counselling, as well as for a voluntary HIV-test. Besides 

this, the NAAP team also starts up core groups in secondary schools. A group of pupils is made 

responsible for the continuation of HIV/AIDS awareness in the schools (Ndlovu Care Group, 2008).  

 

1.3. The main research objective 

This research started from a practical point of view. The problem under investigation is a social 

problem: the AIDS epidemic in South Africa and specifically concurrent partnerships that facilitate the 

spread of HIV. The NAAP tries to mitigate the impact of this epidemic on society. One of their 

objectives is to monitor and evaluate the program’s impact. This research proceeds from previous 

quantitative evaluation studies that has been done at the NAAP, mainly focusing on outcomes. In 

addition, there was a need for a qualitative approach focusing more on the intervention process. Both 

process and product evaluations are necessary to define the program’s success (Lambane & 

Marobyane, 2008). This research aims to support the NAAP by analysing the assumptions of pupils on 

concurrency, and how NAAP addresses these assumptions. It proceeds from a co-operation between 

Ndlovu Care Group and Utrecht University. The research period was set by the university form 

January until July 2009. This research is done as a master project for the master ‘social policy and 

social interventions’ within the department of Interdisciplinary Social Science. 

 The main theoretical objective of this research is analysing to what extend the NAAP is 

addressing those mechanisms and contextual conditions that actually cause pupils to have concurrent 

partnerships. The assumption is that the program should address those issues that the pupils 

experience in their daily life, in order to be effective. When pupils can identify with the topics the NAAP 

team addresses, it will be easier for pupils to act according to the given advice. This main objective 

can be divided in three parts. Firstly, the contexts and mechanisms regarding concurrency will be 

studied; what are the existing norms and ideas among pupils and what choices do they make 

regarding concurrency? Secondly NAAP’s strategy in addressing concurrency will be investigated. 

The last part consists of a comparison between the strategy of the NAAP and the actual mechanisms 

and contextual conditions that cause concurrency of pupils. In this part the question will be answered if 

and how the strategy matches the context and mechanisms of the pupils.      
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2. Theoretical embedding   

 

This chapter firstly addresses the background of this research starting with an explanation of different 

approaches that are being taken in HIV/AIDS research. It describes how social intervention programs 

work in different contexts and what value it has for HIV/AIDS research. It also elaborates the research 

topic, which is concurrent partnerships. The second paragraph focuses on the theoretical framework 

of this research. The sub questions and main research question are described in the last paragraph.      

  

2.1. An introduction to HIV/AIDS research in South Africa 

2.1.1. Scientific approaches to HIV/AIDS research 

Getting infected with HIV is a consequence of human behaviour. People are not at risk because they 

belong to a certain group, they are at risk because they (or their partners) perform sexual risky 

behaviour (Fishbein, 2000). Sexual behaviour that places people at risk for HIV-infection is mostly 

operationalized as being sexually active, having unprotected sex, and concurrency (Johnson, 

Semaan, Hedges, et al., 2002; Eaton, et al., 2003). In general, adolescents have more dangerous 

sexual contacts than other age groups (Jemmott, et al., 1992). They are responsible for half of all new 

infections worldwide (Baylies, 2000; Ross, et al., 2006). The question is how to change the sexual 

behaviour of young people in order to slow down the epidemic. To change this behaviour, we first 

have to know which factors influence the spread of HIV and how HIV/AIDS prevention can transform 

these factors. Different scientific approaches to these questions have been taken. A broad distinction 

can be made between individualistic and structural approaches.  

 

Research on HIV/AIDS prevention in the past twenty-five years was mainly dominated by an 

individualistic approach (Gupta, Parkhurst, Ogden, et al., 2008; Parker, 2001). Cognitive-behavioural 

models try to explain individual behaviour from a social-psychological perspective. The models 

emphasize different determents that predict behaviour. Fishbein and Yzer (2003) integrated several of 

the cognitive-behavioural models into an integrative model of behavioural prediction. Although this 

model pays attention to environmental constrains, still their main focus is on individual processes. 

When an intention does not lead to a particular behaviour, then a lack of knowledge, skills or 

environmental constrains are taken into account. The model does not give insight in how 

environmental factors are influencing the factors that determine intentions and how these determents 

may influence each other.  

Critics have argued on the limitations of individualistic approaches. First of all, most cognitive-

behavioural models assume that people are in direct control of their behaviour, but this is seldom the 

case. Secondly sexual behaviour is not always a rational decision (MacPhail & Campbell, 2001). For 

example, even though people know that they have to use condoms, knowledge does not guarantee 

performing that behaviour, all kind of constraints may prevent adequate behaviour. In addition, as 

Eaton, et al. (2003) state; these cognitive-behavioural models do not have the same impact in various 
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contexts; the physical and social world in which people live. Finally behavioural models tend to neglect 

the influence of structural factors (Eaton, at al., 2003; Gupta, et al., 2008; Parker, Easton & Klein, 

2000; Parker, 2001; Hughes & McCauley, 1998).  

 

Researchers acknowledge the importance of structural factors in the emergence of sexual risky 

behaviour. They assume that the effectiveness of prevention programs will improve when additional 

attention will be given to structural factors, such as ‘-the physical, social, cultural, organisational, 

community, economic, legal or policy features of the environment that affect HIV infection’ (Gupta, et 

al., 2008: 764; see also -Gupta, et al., 2008; Ragnersson, Onya, Thorson et al., 2008). These factors 

are operating in the daily environment of people, for example gender inequality and poverty. Structural 

factors can facilitate or constrain healthy behaviour and the effectiveness of HIV/AIDS preventions, 

and can hinder people to make rational decisions and to be in control of their situations.  

Previous research at the NAAP shows that some individual factors in the theory of planned 

behaviour influence the sexual behaviour of the learners. It was concluded that intention is one of the 

individual factors influencing behaviour significantly (van der Lubbe, Schinnij, Tempelman, et al., 

2008). However, it remained unclear what proportion of the behaviour was explained by intention and 

individual factors. The statistics suggest that other factors are of more importance, though these 

factors have not been studied. Sociological as well as social-psychological theories assume that on 

the one hand social contexts influence individual behaviour. On the other hand, people are influencing 

the social context through their actions (Bussey & Bandura, 1999). Both individual and structural 

factors are influencing behaviour. Therefore it is a challenge to combine an individualistic and 

structural approach in understanding what factors influence sexual behaviour. And secondly to 

understand if and how interventions may influence this behaviour. It is only in the relation between 

these two issues that the crucial mechanisms of NAAP can be detected.      

 

2.1.2. Contextualising interventions with realistic evaluation   

In their realistic evaluation method, Pawson and Tilley (1997) take a sociological approach in 

understanding effects of interventions in diverse social contexts. Evaluations should focus on 

explaining why interventions work for whom under what conditions. An intervention does not work the 

same way within different populations because people and contexts differ. Pawson and Tilley call it 

‘the black box’ that should be opened to understand the causal pathway to intervention outcomes. 

Evaluations that focus only on outcomes, cannot say anything about why the intervention worked as it 

did (Pawson & Tilley, 1997).  

Individual behaviour is embedded in a range of micro and macro social processes and 

structures. Behavioural regularities are a consequence of the way in which individual mechanisms 

work in a certain context. This basic understanding of how social processes work is formulated in the 

realist explanatory formula:  Context (C) + Mechanism (M)= Regularity (R) (Pawson & Tilley, 1997). 

‘Context refers to the spatial and institutional locations of social situations together, crucially, with the 

norms, values, and interrelationships found in them’ (Pawson & Tilley, 1997: 216). Thus the context 

entails a physical as well as a more social and cultural environment. Mechanisms are capacities that 
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people posses and choices they make. Regularities are the social patterns that the evaluator wishes 

to explain (Pawson & Tilley, 1997). For example: Male dominance over women (C) + Men choose not 

to use condoms and women lack sexual negotiation capacities (M) = sexual risky behaviour (R).  

An intervention aims at adding a blocking mechanism that changes the problem mechanism, 

which will lead to desired intervention outcomes. The difference between the regularity before the 

intervention and after the intervention is the outcome. This gives a slightly different formula, Pawson 

and Tilley (1997) call this a CMO-configuration: Context (C) + Mechanism (M) = Outcome (O) 

A hypothetical example: one of the goals of NAAP is to increase condom use (desired O). First (T1) 

pupils had access to condoms (C) but did not know how to use them (problem mechanism: M1) so no 

condoms were used (R1). Later, (T2) the NAAP team gives a presentation with correct information on 

condom use (blocking mechanism: M2). As a result, the pupils incorrect knowledge on condom use 

(problem mechanism: M2, dotted line) is changed. Within a context of available condoms this can lead 

to more condom use among the pupils (R2). The difference between R1 and R2 is an increase in 

condom use, which is the outcome (O). The actual outcome is the same as the desired outcome, the 

intervention is successful. Figure 1 shows how Pawson and Tilley put their theory for a successful 

intervention in a diagram. This diagram visualises how the different concepts relate to each other.   

 

 

Figure 1: Diagram of a successful intervention, a good contextualisation. (Source: Pawson & Tilley, 1997, p.74). 

 

The context (C1) stays the same in both situations. The success of interventions depends on the 

ability to introduce the right blocking mechanisms (M2) in the existing context, which will change the 

problem mechanism and lead to desired outcomes. Pawson and Tilley refer to this process as the 

contextualization of interventions. The strategy of the program fits with the context and mechanisms 

and was able to change these problem mechanisms.  

Not all organizations have the ability to contextualize their intervention in the right way, which 

will lead to unsuccessful interventions. Hughes and McCauley (1998) state that there is often a 

mismatch between the needs and behaviours of young people and interventions. According to 

Pawson and Tilley (1997) the unsuccessfulness of interventions might be due to failing blocking 

mechanisms (M2) because they are introduced in a context (C2) that is not suitable. As a result the 

problem mechanism (M1) is not changed and the desired outcomes are not reached. For example, 

even though pupils learn why and how to use condoms, if there are no condoms available, or the 

contextual factors are too constraining, they will not be able to use them. The desired outcome will not 

be reached. The intervention is not successful due to inappropriate contextualization.   

Pawson and Tilley (1997) focus on changing problem mechanisms for an intervention to be effective. 

They perceive that context is mostly not suitable for change. Social change is a process within a 

context that is broadly unchanged (Pawson & Tilley, 1997). For instance if the government does not 
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allow for distributing condoms at schools. However, it might be possible to change a context, for 

example by making condoms available in the shops nearby schools. Even if interventions are only 

able to change problem mechanisms, this in turn can have an effect on the context. Individual 

behaviour is an outcome of social systems but individual behaviour is also shaping social systems. 

‘Social structures are created by human activity’ (Bussey & Bandura, 1999: 683). Referring to Pawson 

and Tilley; if the context is created by human activities, this context can also be changed by human 

activities. Bandura and also Pawson and Tilley do not operationalize social structures and context in 

the exact same way, but an important overlap is that both refer to social influences in everyday live. 

Pawson and Tilley (1997) emphasise the openness of social systems meaning that the context is 

uncontrollable and future activities of people are uncertain. The context can be changed for example 

through economical or political sources (Pawson & Tilley, 1997). Thus they do acknowledge the 

changeability of context. However they have not integrated this idea in their basic ideas of realistic 

evaluation, namely their formulas and the diagrams for intervention processes. Problem mechanisms 

that are successfully changed can have an impact on the context. This study will include the potential 

influence of the NAAP’s strategy on context change.  

 

The value of using realistic evaluation is recognised by researchers focusing on structural factors 

affecting the AIDS epidemic. Gupta et al. (2008) for example state that realistic evaluation can deal 

with complex issues and that it is a way to explore mechanisms which create intervention outcomes. 

Realistic process evaluations are needed to see what causal relations might look like, and how they 

create outcomes for a particular group. To effectively contextualize HIV/AIDS preventions, structural 

factors influencing risky behaviour must be identified as well as the interplay between these factors 

and individual behaviour (Parker et al., 2000; Gupta, et al., 2008). ‘For AIDS education programmes in 

schools to make cultural sense and to be effective, adequate formative research of the social context 

and cultural meaning of the salient behaviours needs to be done, and this understanding needs to 

inform programme development’ (Mathews, Everett, Binedell, et al., 1995: 1745).  

 

2.1.3. Concurrent partnerships facilitating HIV transmission   

One of the explanations for the rapid spread of HIV in Southern Africa is the type of sexual 

relationships that exist in this region. Having multiple partners at the same time for a longer period, 

referred to as concurrency, is more common in Southern Africa than in other parts of the world. These 

relationships seem to put people at greater risk for HIV infection than other type of relationships 

(Harrison, et al., 2008; Epstein, 2007). In their research, Morris and Kretzschmar (1997) conclude that 

concurrency may partly explain the rapid spread of HIV in Sub-Saharan Africa. A computer experiment 

showed that HIV is transmitted ten times quicker within a concurrent network than in a monogamous 

population over a period of five years with people having the same number of partners (Epstein, 2007; 

Morris & Kretzschmar, 1997).  

Most infections in Africa occur in long-term heterosexual relationships. These relationships 

can be monogamous or concurrent. The number of partners in a lifetime of people having concurrent 

partnerships does not differ from the number of partners people have in cultures where monogamy is 
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more common. It is the overlap of partners that is problematic (Epstein, 2007). Concurrency connects 

a lot of people to each other by their sexual behaviour, creating a large and shifting network were HIV 

can spread easily and quickly (Epstein, 2007; Morris & Kretzschmar, 1997). Both men and women 

have these kinds of relationships. However, research in Botswana shows that men and people under 

the age of 25 are more likely to report concurrency, than women and people above 25 years (Carter, 

Kraft, Koppenhaver, et al., 2007). Concurrent partnerships are dangerous for both men and women. In 

general, biological, social, and financial inequalities between men and women, places especially 

women at risk for HIV infection, making these concurrent partnerships extra dangerous for them.  

Concurrent partnerships differ from monogamous, casual, and commercial sexual contacts. In 

a monogamous relationship only the two partners are at risk when one of them is HIV-positive. The 

virus is trapped in that relationship until the partners break up and find other partners. When one of the 

partners in a concurrent relationship is HIV-positive, all the people that are sexually connected to that 

person through other partners are also at risk. So, even though a person is faithful to his or her 

partner, that person is still at risk for contracting HIV. Figure 2 shows the difference between the 

possible HIV-transmission in a concurrent network and a monogamous network. Although the same 

number of people are infected at this moment, in the concurrent network all the persons are at risk for 

contracting the virus, in contrast to only two persons that are at risk in the monogamous population.  

 

 

Figure 2: The possible transmission of HIV in a concurrent network and in monogamous relations.  

 

Concurrency would not be a danger for spreading HIV if everyone consistently uses condoms. 

But the particularity of concurrent partnerships makes condom use more difficult. South Africans make 

a distinction between causal and steady relationships (Harrison, et al., 2008). Concurrent partnerships 

are seen as steady relationships. Research of MacPhail and Campbell (2001) shows that both South 

African boys and girls (aged 13-25 years) see the use of condoms as necessary in causal 

relationships but not in steady relationships. Insisting on using condoms in a steady relation would be 

a sign of distrust, infidelity and disrespect (MacPhail & Campbell, 2001). Condom use is associated 

with causal contacts and prostitution (Epstein, 2007; Duffy, 2005). It is also the duration of concurrent 

partnerships that makes these relationships more dangerous for contracting HIV than casual or 

commercial sexual contacts. Within the first weeks after infection the viral load in the body is much 

higher than after three months. Because people in a concurrent network have regular sex with 
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different partners, the risk for transmitting the virus in the first period is high (Epstein, 2007; Halperin & 

Epstein, 2004). 

 

Research of Van Dijk, Dries, Tempelman, et al. (2008) at the NAAP shows that 93.5% of the black 

pupils (age 14-18 years) disapproves concurrency. Nevertheless, they report that they often witness it 

happen in their community. The ideas expressed by the pupils about concurrency differ by gender. It is 

assumed that boys would have multiple partners because of their need for sex and they enjoy sex 

much more than girls. If girls have multiple partners it is believed they do this for money (Van Dijk, et 

al., 2008). Even though the pupils disapprove concurrency, it seems to be a common practice, 

especially in the age group that the NAAP school team is addressing, the age cohort 15-25 years. This 

cohort is at high risk, 50% of new infections occur in this age group (Baylies, 2000). Men under the 

age of 25 years more often have concurrent partnerships than older people and women (Carter, et al., 

2007). However, research of MacPhail and Campbell (2001) in another South African township reports 

that 70% of people in the age of 13-25 years did not see themselves at risk or they did not know if they 

were vulnerable. Although their knowledge about HIV and AIDS was high, it seems that they do not 

connect their own behaviour with the warnings for HIV. More in-depth research is needed to figure out 

how concurrency is affecting the NAAP for pupils in the age group of 15-25. For example, does the 

NAAP team know what norms the pupils have on concurrency and what the reasons are to involve in 

these relationships? And if so, are they able to found their strategy on that knowledge?    

 

2.2. Research theory  

2.2.1. Realistic evaluation within this research 

To be effective, an intervention needs to be appropriately contextualized (Gupta et al., 2008; Pawson 

& Tilley, 1997). ‘In research terms this means that we must disentangle what will inevitably be a range 

of mechanisms which sustained the original problem as well as the range of mechanisms fired within 

the program, and seek for a ‘match’’ (Pawson & Tilley, 1997: 75). To have insight in how the NAAP is 

working and where possible improvements can be made, it is important to know what the 

contextualization process looks like. Within this assumption, three key elements will be included in this 

research. Firstly the context (C) in which the NAAP works, secondly the problem mechanisms (M1), 

and thirdly the NAAP’s strategy (M2). Realistic evaluation provides a framework to investigate these 

three elements. Figure 3 shows the right-side of the previous diagrams from Pawson and Tilley. The 

way in which the three elements that will be investigated are influencing each other is schematised. 

 

       

Figure 3: Diagram that shows this study’s focus. (Source: Pawson & Tilley, 1997). 

 



     15 

The M-lines are dotted, because it is not yet clear to what extend the NAAP’s strategy (M2) is 

changing the problem mechanisms (M1). A central question is how these two mechanisms work in the 

context, and see to what extend it matches or not. A match means that the program was able to 

contextualize their intervention. A mismatch means that the contextualisation was not good enough 

and that not all goals will be reached. The research will be a process evaluation, focusing on 

understanding the concepts in figure 3 and how these may influence each other, not on the outcomes 

of the program.  

 

A further clarification of the different concepts is needed for a better understanding of the research 

objective. One of the aims of the NAAP is to reduce concurrency, because this behaviour creates risks 

for contracting HIV. Intervention programs are introduced to change the availability of choices and 

capacities of people to make certain choices (Rogers, 1999). The program aims to deliver the 

resources for pupils to make those choices that can change their sexual behaviour, having less or no 

concurrent partnerships. The strategy that the NAAP is introducing is the blocking mechanism (M2), in 

other words the content of the intervention program. In order for this blocking mechanism to change 

the mechanism, which will cause behavioural changes, the content of the strategy aims to target those 

contextual conditions and mechanisms that actually cause concurrent partnerships of pupils.    

Mechanisms are processes like human actions, choices and capacities. Working in a certain 

context, these mechanisms are responsible for certain regularities. Mechanisms can be enabling or 

disabling, causing desirable or undesirable behaviour. The context in which behaviour takes places 

exists of historical, economical, cultural, social and others conditions, resources and opportunities. As 

with mechanisms, these contextual conditions can enable or constrain individual behaviour (Kazi, 

2003; Pawson & Tilley, 1996). The question is which particular contextual conditions trigger the 

mechanisms that lead to concurrency. To get an understanding of the context, this research focuses 

on understanding dominant social norms on concurrency among black pupils, on how they deal with it 

and how it influences their behaviour. Other contextual factors that probably play an important role are 

school situation, parental support, economical resources, gender equality, status, information about 

HIV transmission and future perspectives.  

The first question in a realistic evaluation, according to Pawson and Tilley (1996) is; what is it 

in the program that might cause positive changes? ‘Evaluation thus has the task of discovering 

precisely what new ideas and resources are presented to subjects and whether these have the 

capacity of change future thinking and action’ (Pawson & Tilley, 1996: 575). For example, the NAAP 

team tells pupils that multiple partnerships exist in order to get many children, they try to convince 

pupils that having many babies is not necessary anymore in this century. However, in reality pupils 

have these kinds of partnerships because all their friends have them. Then the message will not be 

heard, because its content does not match the situation the pupils are in. To get an answer on this 

question, this study contains two related parts that will be investigated. First this study will investigate 

which mechanisms are triggered in which context that lead to pupils having multiple partners. To get a 

structured understanding of these mechanisms, CMR-configurations will be made. Besides looking at 

mechanisms that cause concurrency, also  those mechanisms that discourage pupils to have multiple 
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partners will be studied. This insight can help to define the strategy of the program. Secondly, the 

strategy of the NAAP to change the mechanisms that lead to concurrency is investigated. The two 

parts will be compared to see if the NAAP is targeting those contexts and mechanisms that lead to 

students having multiple partners.  

 

2.2.2. Conceptualizing concurrency 

Why do pupils have multiple partners? In order to say anything about the way the NAAP is addressing 

concurrency, the phenomenon has to be conceptualized. From the literature and previous research 

five important dimensions of concurrent partnerships can be distinguished; exchange, love & trust, 

need, status and asymmetry. The reasons for pupils to involve in these kinds of relationships can be 

structured according to these dimensions. The dimensions will be explained separately in this 

paragraph. However, the dimensions do no stand on their own; they are related to each other. It is 

also possible that other important dimensions may come up during data collection and analyses.   

 

Exchange 

Transactional sexual relationships are common in South Africa; girls/women receive and boys/men  

pay for goods or money in return for sex. The financial aspect is one of the reasons for girls to involve 

in concurrent partnerships, it will provide them with income and other resources (Epstein, 2007; 

Carter, et al., 2007). Girls often involve with older and wealthier men, probably because of this 

financial aspect (Baylies, 2000). Research of Ragnarsson et al. (2008) in South Africa under 12 to 14 

year old reports; “Our male participants felt strongly that they must be able to provide for the girl to 

stand a chance of having sex with her, or that a transaction will give them the right to have sex with 

her” (Ragnarsson, et al., 2008: 743). In transactional relationships it is more difficult for the receiver to 

demand faithfulness. Even though the receiver may not be totally dependent on the money, getting 

used to the luxury can be a barrier for stepping out of a relationship. Women in transactional 

relationships accept unfaithful partners more often or look for additional concurrent partnerships 

themselves (Epstein, 2007).  

 

Love & Trust  

Relationships are based on financial calculations, emotional processes and physical attraction 

(Epstein, 2007). Love and trust are important elements in a relationship that belong to the emotional 

and physical part. Love can blind people from seeing the truth and making rational decisions based on 

pros and cons. For example, it can make people accept unfaithful partners. Love can also cause fear 

to lose the one who is beloved. Loving and being loved is an important reason for girls to start a 

sexual relationship. Love is closely linked to trust, one does not distrust the person one loves. A 

central idea is that girls connect sex with love and boys connect it with a need for sex (Shefer & 

Foster, 2001).       
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Need  

The idea that men have more sexual needs than women is widely believed, even more so in South 

Africa (Gupta & Weiss, 1993; Varga, 2003; Ragnarsson, et al., 2008; Shefer & Foster, 2001). Men 

belief that they have the right to satisfy this need (Van Dijk, et al., 2008). A predominant view under 

youngsters in South Africa that is linked to this idea is that men have a biological need for multiple 

sexual partners. A real man should be able to handle more than one partner (Ragnarsson, et al., 

2008). The construction of masculine ideas in society can associate men with needing multiple 

partners (MacPhail & Campbell, 2001; Harrison, et al., 2008). 

 

Status  

Multiple partnerships will provide men a sense power and self-confidence (Epstein, 2007; Carter, et 

al., 2007). Many young South African boys find it important to have multiple partners. In this way they 

live up to social norms about masculinity and it gives them status among their peers (Ragnarsson, et 

al. 2008). Also women can involve in concurrent partnerships to gain power. Money and goods can 

give women a higher status and power (Carter, et al., 2007). However, having multiple partners is not 

uncontested for women. Research in Botswana shows that the majority of respondents (aged 15-49) 

reports that family and friends would look down on having multiple partners (Carter, et al., 2007). For 

women to have multiple partners can result in losing respect and dignity in the community. In contrast, 

having more boyfriends can also gain respect among female peers (Varga, 2003).    

 

Asymmetry  

More men than women have multiple partnerships (Harrison, et al., 2008; Carter, et al., 2007). Boys 

are allowed to have multiple partners because of an assumed biological need. Some girls indirectly 

support these ideas, as they do not expect to be the only girlfriend (Ragnarsson, et al., 2008). Risky 

sexual behaviour of adolescents in South Africa is highly influenced by social-constructed gender 

identities. Men are seen as ‘conquering heroes’ and ‘macho risk-takers’. Women should be passive, 

faithful, humble and should accept her partners decisions on sexual issues (Varga, 2003; Campbell & 

MacPhail, 2002). Men view it as their right to fulfil their sexual needs (Reddy & Dunne, 2007).  

 The transactional component in relationships is based on women giving sex in return for 

goods or money, men pay for it. This difference has great consequences for the power of men over 

women (Ragnarsson, et al., 2008). The imbalance in power puts a strain on the negotiation capacity of 

women to demand faithfulness. Because of these inequalities women are also more at risk for sexual 

violence, rape, and coercion and in that way at risk for contracting HIV. Violence against women puts 

a strain on their position to negotiate faithfulness or step out of a relationship (MacPhail & Campbell, 

2001; Wilson, 2004; Ragnarsson, et al., 2008). It is mostly girls that know their partners are not 

faithful, but they feel helpless to do anything about it (Epstein, 2007).  

The previous part describes the theoretical research objective and the conceptualization of 

concurrency. Now the theory of realistic evaluation can be applied to the issue of concurrency. Table 1 

shows the assumptions on CMR-configurations regarding concurrency. These configurations are 

derived from the explanation given of the five dimensions in the previous paragraph. In this research 
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CMR-configurations are used as a method to structure and analyze the data, to get a better 

understanding of the processes that lead to pupils having concurrent partnerships.      

 

Table 1: Examples of CMR-configurations derived from the literature regarding concurrency, classified per dimension of 

concurrent partnerships.  

Dimensions of  

Concurrency 

C+M= concurrent partnerships 

Exchange Poverty + sex in return for goods/money = concurrency 

Love & Trust Relations based on love + making irrational decisions= concurrency  

Need Social norm ‘men biological need for sex’ + men lack capacities to resist social norms = concurrency  

Status Men with many girlfriends have a high societal status+ men want higher status = concurrency  

Asymmetry Gender inequality + women accepting men having multiple partners = concurrency  

 

2.2.3. Research design 

The theory of Pawson and Tilley (1997) and the conceptualization of concurrent partnerships can be 

integrated in one model. The model in figure 4 is a schematic reproduction of the research design.  

 

 

H 

     Does this match? 

       

                 

 

                 

 

 

Figure 4: Schematically reproduction of the research design.  

 

One of the aims of the NAAP is to reduce multiple partnerships, because this behaviour creates great 

risks for the transmission of HIV. Therefore the program aims to change the mechanisms that lead to 

concurrent partnerships. In order to do this effectively, the NAAP should target those contextual 

conditions and mechanisms that lead to pupils having multiple partners. Referring to the research 

design in figure 4, the processes in the right frame should match the processes on the left. This means 

that the content of the NAAP’s strategy should address those issues that actually cause concurrency. 

Firstly this study investigates what actually causes concurrent partnerships of pupils. Secondly, the 

strategy’s content of the program will be investigated. Finally a comparison will be made in which 

differences and similarities will be explored.         

Blocking mechanisms (M2) 
 
 
 
The contextual conditions and 
mechanisms that the NAAP is targeting 
regarding concurrency through the 
blocking mechanisms that they introduce  

Context, Problem mechanisms, 
Regularities (C+M1=R) 

 
 
The contextual conditions and problem 
mechanisms that lead pupils to have 
concurrent partnerships, structured on the 
dimensions... 
 
1. Exchange 
2. Love & Trust 
3. Need 
4. Status  
5. Asymmetry 
6. ? 
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2.3. Research question and sub questions  

The main research question is: 

How is the content of the NAAP’s strategy matching the contextual conditions and mechanisms that 

cause South African secondary school pupils in a rural area, to have multiple partnerships?    

 

In order to answer the main research question five sub questions are relevant:  

 

1. Which contextual conditions and mechanisms lead to pupils having concurrent partnerships, 

structured per dimension? 

� exchange  

� love & trust  

� need  

� status  

� asymmetry  

 

2. Are there other important dimensions that cause pupils to have concurrent partnerships and how 

do these contextual conditions and problem mechanisms look like?  

 

3. What does the strategy of the NAAP look like regarding concurrency?  

 

4. What parts of the NAAP’s strategy matches with the contextual conditions and mechanisms that 

lead to concurrency? 

 

5. What parts of the NAAP’s strategy do not match the contextual conditions and mechanisms that 

lead to concurrency? 

 

Sub questions one and two are formulated to investigate the processes that are located in the left 

frame in the research design in figure 4. Sub question three will cover an investigation of the 

processes in the right frame. The fourth and fifth sub questions are focused on analyzing the 

relationship between the two framesworks, visualized by the horizontal arrow with the question mark.  
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3. Methods and relevance  

 

This research consists of a process evaluation of the Ndlovu AIDS Awareness Program, meaning that 

the main focus is on the way the program works, instead of program outcomes. A process evaluation 

will offer the NAAP more understanding of how their program is running (Pawson & Tilley, 1997). The 

research has an explorative character, implying that, on the basis of the literature assumptions about 

possible CMR-configurations were formulated as described in the previous chapter.  

The qualitative approach in this research offers the opportunity to explore, interpret and 

understand ideas and behaviours of the informants and the strategy of the NAAP more thorough. It 

makes it possible to gather in-depth data from an insider-perspective. The complexity of the AIDS 

epidemic asks for a structural and holistic approach. To get a holistic understanding of sexual 

behaviour, qualitative methods are particular useful, they offer a description of the behaviour within 

their context (Mathews, et al., 1995). ‘Quantitative methods do not allow researchers to consider the 

processes at work but rather limit them to the final outcome’ (MacPhail & Campbell, 2001: 1615). 

Within this research it is exactly the process of the program that will be studied.  

 

Qualitative research methods can have some limitations regarding validity compared to quantitative 

methods. The external validity of this research might be limited because the outcomes are difficult to 

generalise to other groups. A more detailed understanding of the situation will make it harder to 

transfer this knowledge to other contexts (Mathews, et al., 1995). However, generalisation is not a 

goal of this study, because it investigates the specific strategy of the NAAP. The value of this research 

is to get an in-depth understanding of the context, mechanisms and strategy. To heighten the validity 

of the data collection multi-methods are used, performing focus group discussions (FGDs), interviews, 

observations and document analyses. Collecting data on the same topic through different methods 

makes it possible to compare the data and see if they point into the same direction (Baarda, Goede, 

Teunissen, 2005). 

 

3.1. Focus Group Discussions  

The main data are gathered by performing Focus Group Discussions (FGDs). This discussion group 

method has several advantages compared to, for example, individual interviews based on a structured 

questionnaire. It creates interactive conversations where informants can inspire each other and come 

to ideas and experiences they would not think of in an individual interview (Baarda, et al., 2005). 

Informants can express themselves in their own terminology and more in detail. There is more time 

and space for informants to discuss on topics they find important and information can come up that 

goes beyond the five dimensions of concurrency. FGDs are shown to be suitable for discussing taboo 

topics like sex and HIV/AIDS, extrovert informants can help shyer informants to speak up (MacPhail & 

Campbell, 2001). Another important advantage of using FGDs came up during the sessions. The 
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group would correct each others’ statements when they thought it was not true. Which stimulated 

informants to be honest and open and in that way reduced the problem of social desirable answers.    

Previous research of master students from Utrecht University at the NAAP school team was 

mostly quantitative. Pupils were asked to fill in multiple-choice questionnaires to assess their 

knowledge about HIV and AIDS, their sexual behaviour and cultural determinants (Van der Lubbe, et 

al., 2008; Van Dijk, et al., 2008). In a FGD with the NAAP school team some findings and the method 

of these researches have been discussed. An interesting finding was that written questionnaires were 

not always seen as appropriate in this setting. The informants did not agree on some previous 

research findings, stating that the pupils’ answers were incorrect. An informant says: “questionnaires 

do channel a person in a certain way to answer” (NE
1). Another informant explains why pupils may 

have given social desirable answers: “...because we want to be beautiful in the face of an expert” (NE).  

The informants stated that taking a qualitative approach, using FGDs, would be a more fruitful data 

collection method. Pupils would have the opportunity to motivate their answers, they could give more 

clarity and they have the opportunity to agree or disagree with each other.       

  

3.1.1. FGDs with secondary school pupils 

FGDs have been conducted with two categories of informants: secondary school pupils and the NAAP 

school team members. All the informants live in the area of Elandsdoorn and were black South-

Africans. Eight FGDs of roughly five pupils each have been conducted at five governmental schools. 

In total 40 pupils participated, 21 men and 19 women. The pupils are in the age cohort 16-22 years. All 

the pupils had seen a NAAP performance at least once. The FGDs were single-sex groups. Existing 

gender inequalities in South Africa could hinder especially women to speak up in a mixed gender 

discussion group.  

Selection criteria for the pupils were a good knowledge of the English language, being in 

grade 10, 11 or 12 (aged 15-25) and participating voluntarily. Secondary school pupils were selected 

because they are a high risk group for HIV, concurrency is more common in this group, and their level 

of English is higher than that of younger pupils. A high level of English was important to be able to 

understand and participate in a discussion without a translator. This criterion probably limited the 

representativeness of the research population. However, doing this kind of research with participants 

speaking another language than the researchers would have disturbed the openness of the 

discussion. The NAAP team members selected the schools to which the pupils attended. This 

selection depended on the willingness to participate, the time available and the schedule of the school 

and the NAAP team. A contact person from the schools invited the pupils applying the selection 

criteria given for participation.  

Table 2 gives an overview of the informants-group according to age, sexes and school grade. 

Because of the limited control over the selection of pupils, there is an unequal division in the 

informants group between age and grade. Nine men were 20 years or older, the oldest women were 

                                                   

 
1
 NE: NAAP Employee 
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19 years. However it seems that women finish school earlier, as there were more women in grade 12 

then men. The age difference between pupils in the same grade can be large in South Africa, because 

pupils come to school at different ages or they skip some years during their education. When looking 

at the results of this research, it has to be kept in mind that pupils from grade 10 were 

underrepresented.      

 

Table 2: Overview participants of eight FGDs with secondary school pupils. 

Age Men Women Total 

16 1 1 2 

17 3 5 8 

18 6 9 15 

19 2 4 6 

20 3 0 3 

21 4 0 4 

22 2 0 2 

Total 21 19 40 

 

The aim of the FGDs with the pupils was to explore the context and problem mechanisms regarding 

the dimensions of concurrent partnerships. It supplied the data that were needed to answer sub 

questions one and two. The discussions were semi-structured, vignettes were used to guide the 

discussions. Vignettes are short real life examples on which pupils were asked to give their opinion. 

The vignettes have been written on the bases of the literature study. The five dimensions of 

concurrency were integrated in the stories. A vignette consisted of three parts in which the situation in 

the story gradually got more complex. The pupils were asked what they thought of the stories, for 

example if they found it appropriate what happened or if these situations happened in their 

surroundings. Figure 5 is an example of a vignette that has been used in the FGDs with pupils.  

 

A. Thabile has a boyfriend, Thomas, for a year now. She meets Siyabonga, a boy at school. They also start dating, but she is 

not sure if she loves him and if she should stop her relationship with Thomas. She has continued both relations for more than 

two months now. 

 

B. Thabile has a relationship now with Thomas and Siyabonga for four months, she loves both boys. She doesn’t want her 

friends and family to know, because she is scared of their reactions. It is getting more difficult to hide the relationships.  

 

C. Thomas finds out that Thabile has a second boyfriend. He gets really angry and beats her up. He says she belongs to him 

and she is not allowed to fool around with other boys. As a man he is the only one that is allowed to have more than one 

girlfriend at a time. 

Figure 5: Example of a used vignette in FGDs with pupils.  

 

The use of vignettes had several advantages. First of all, it gave the pupils a concrete situation to 

discuss on, which made discussing the topic easier (Pawson & Tilley, 1997). Secondly, pupils opened 

up easier, because they were not directly asked about their own situation. Finally, it structured the 

discussions which led to less influence of the researchers and it was less difficult to involve pupils 

Grade Men Women Total 

10 1 2 3 

11 12 5 17 

12 8 12 20 

Total 21 19 40 
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again when they lost track of the discussion (Pawson & Tilley, 1997). This method was particularly 

useful for grasping social norms on concurrent partnerships.    

All the FGDs took around one to one-and-a-half hour. They were performed by two 

researchers, both master students from Utrecht University. Each FGD was led by one researcher, the 

other one was there for practical assistance and making notes. A team member of the NAAP was 

present to translate when necessary, however translation was rarely needed. Because the FGDs were 

conducted with two researchers, both having a slightly different research question, half of the time of 

each FGD was spend on vignettes covering concurrency. Varying one or two vignettes about 

concurrency were used in a FGD. Initially six vignettes were written on the topic of concurrency. 

However discussing one vignette took longer than expected, therefore the amount of vignettes was 

reduced, to be able to use each vignette at least two times. Four vignettes were selected and partly re-

written. The four vignettes were discussed with both boys and girls groups. The first FGD was a pilot 

study to explore strengths and weaknesses of the method in this particular context and to test the use 

of the vignettes. This pilot study turned out to be sufficient enough to include in the data-analyses.     

 

3.1.2. FGDs with the NAAP school team members 

FGDs were also held with the NAAP school team members. The aim of these FGDs was to get insight 

in the strategy of the program regarding concurrency and the different visions of the team members on 

the goals, strategy and achievements. These data have been used to answer sub question three. 

During the research period the composition of the school team changed. The members of the five 

NAAP teams switched places. This change had no mayor implications for this research, since the five  

teams roughly had the same strategy. Since the data-collection period was pretty long, the new school 

team could adjust to their new task. The first FGD with the team was held, using an open-ended 

questionnaire. Three peer educators from the old school team and their coordinator participated. A 

second FGD was held to discuss how the NAAP is dealing with some findings from the FGDs with 

pupils and to discus some outcomes of previous research done at the NAAP by Utrecht University. 

Statements were used that were drawn from the FGDs with the pupils and the research reports, on 

which the team members were asked to react. In this FGD seven peer-educators from the new school 

team and their coordinator participated.   

 

3.2. Interviews, observations and document collection  

Interviewing the NAAP team members, making observations of the performances of the school team 

and analyzing relevant documents, gave information on the goals and strategy of the program. These 

data have been collected to give an answer to sub question three. Individual interviews were held with 

five team members of the new school team, their coordinator, and the NAAP manager. Self made 

questionnaires were used with open questions.    

In total five presentations of the old and new school team for secondary school pupils were 

observed. Observations were also made during three presentations for educators. The presentations 
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were often held using a mix of English and a local language. A translator and the possibility to ask 

questions afterwards, made it possible to follow the main parts of the presentations.  

During the data collection different documents were collected that seemed useful for 

answering sub question 3. For example some policy documents about the NAAP, a manual training for 

AIDS awareness, and some general information about the Moutse district. Table 3 gives an overview 

of all the data that have been collected and the reason for it. Sub question 4 and 5 could only be 

answered after sub questions 1,2 and 3 were answered. That is why these sub questions are not 

mentioned in the table below.  

 

Table 3: Overview of collected data. 

Data collection method Informants and other sources  For answering  

sub question 

FGD � 8 FGDs with secondary school pupils 

� 2 FGDs with the NAAP school team  

1 and 2 

3  

Interviews  � 5 individual interviews with the NAAP school team members 

� 1 individual interview with the school team coordinator 

� 1 individual interview with the NAAP manager 

� 1 interview with two NAAP members 

3  

Observations � Observations at 5 pupils presentation  

� Observations at 3 teachers presentation 

3 

Document analyses � Health care in rural South Africa; an innovative approach 

� Impact assessment of the Ndlovu Aids Awareness  Program 2005-2008 

� Manual Training for AIDS awareness 

� Stats for NAAP school team 2008  

� Ndlovu AIDS Awareness Programme (2008-2011) 

� Programme Report; Ndlovu AIDS Awareness Programme 

� Overview Ndlovu Care Group 

� Integrated Development Plan Elias Motsoaledi 

3  

 

3.3. Data analyses   

The FGDs as well as the interviews were recorded and transcribed. To structure these data the 

qualitative software program MAXQDA was used. The data from the FGDs with pupils were coded on 

the five dimensions of concurrency and possible other important dimensions that came up in the 

discussions. To get an understanding of these dimensions the theory of realistic evaluation (Pawson & 

Tilley, 1997) was used as a methodological framework to further structure the data. CMR-

configurations were made in order to make a schematic reproduction of why pupils have concurrent 

partnerships. The FGDs and interviews with the NAAP team were also coded on the dimensions of 

concurrency and possible other issues that the program addresses regarding concurrency. The 

different documents were read, relevant information was selected and integrated with the analysis of 

the coded interviews and FGDs of the school team. After analysing the situation of the pupils and the 

strategy of the NAAP, these two parts were compared to give an answer to sub question four and five. 

This analysis focused on finding the points were the NAAP’s strategy matches the situation of the 
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pupils and where their strategy did not fit the pupils’ situation. This led to answering the main research 

question and to recommendations for the Ndlovu AIDS Awareness program.       

 

3.4. Research relevance 

The theoretical relevance of this study relates to the still not fully understood structural factors 

affecting sexual behaviour and the limited success of prevention programs (Parker, et al., 2000; 

Sumartojo, 2000). Concurrent partnerships are an important factor in the rapid spread of HIV in South 

Africa. However, in previous research there was little attention for the influence of and experiences 

with concurrent partnerships (Harrison, et al., 2008). This study therefore contributes both to the 

theoretical understanding of the relationship between norms and behaviour, in particular to its 

application in the area of concurrent sexual relationships among black adolescents. In addition, it 

contributes to the development of the realistic evaluation method by extending this method not only to 

changing mechanisms but also to potentially changing contexts.   

The social relevance relates to slowing down the AIDS epidemic, in particular in Elandsdoorn. 

The impact of the epidemic is catastrophic, it influences the daily live of almost all black South Africans 

on a political, economical and societal level (Tempelman & Vermeer, 2008). In 2007 18.1% of the 

population of South Africa was living with HIV (WHO, UNAIDS & UNICEF, 2008).  The spread of HIV 

has to be slowed down, and the best way to do that is to implement successful HIV/AIDS prevention 

programs. If interventions are able to fit their strategy to the needs, experience, norms and values of 

the target population, intervention will be more effective (Wilson & Miller, 2003). In order for the NAAP 

to achieve their goals the program must be successful. It is unknown to what extent the NAAP’s 

strategy fits the context and mechanisms in which it operates and how concurrency is influencing its 

prevention efforts. This insight can help understanding the process by which the program works or 

does not work. This study will be able to give possible suggestions to make program improvements to 

fight the epidemic more effectively. 

 

This research fits perfectly within the field of interdisciplinary social science. The scientific literature 

that is used and the focus that is taken, are a combination of social-psychological, cultural 

anthropological and sociological perspectives. Factors on an individual and a societal level contributed 

to the development of the AIDS epidemic. Prevention efforts try to change individual behaviour as well 

as changing societal conditions, for example reducing stigma, female empowerment or making health 

care more available. Because the epidemic affects South Africa on all levels, different scientific fields 

need to be involved in fighting the epidemic. An integrated approach is needed (Tempelman and 

Tempelman, 2008).  
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4. Research findings 

 

This chapter gives an overview of the research findings and an answer to the sub question and the 

main research question. The findings are based upon the analysis of the FGDs with pupils, the school 

team members, and the individual interviews with the NAAP team members. The most illustrative 

fragments are directly drawn from the FGDs. No alterations have been made, only some small 

grammatical adjustments make the fragments more readable.  

 

4.1. Why pupils have concurrent partnerships 

On the basis of the scientific literature the assumption has been made that concurrent partnerships 

amongst secondary school pupils in Elandsdoorn, South Africa are rather common. This assumption 

seems to be confirmed in the FGDs with the secondary school pupils. The informants acknowledge 

that these kinds of relationships occur in their community, some have multiple partners themselves. 

“You know as teenagers we usually have even more than two girls, three or four” (Man, 18 years). When 

asked how friends would react if they found out that their friend had two boyfriends, an informant 

reacted: “They are going to act normal, because they are also doing that” (Woman, 17 years). Although 

most informants acknowledge that concurrent partnerships occur, they do not always approve of it. “I 

had two girlfriends once. But now I think it was wrong to do that to the other girl” (Man, 17 years).  

The first question under investigation was what reasons pupils have to involve in concurrent 

partnerships. The first sub question was: Which contextual conditions and mechanisms lead to pupils 

having concurrent partnerships, structured per dimension exchange, asymmetry, love & trust, need 

and status? The FGDs with the pupils have provided the data to answer this question. The answer is 

structured per dimension, beginning with a description of the situation of the pupils, followed by a 

schematized CMR-configuration of this situation. Contextual factors and mechanisms can also 

indirectly lead to concurrency.  

 

4.1.1. Exchange  

Money and gifts seems to play an important role in partner relationships. On the one hand it is not 

seen as necessary that men provide for women. “...they get the support from their families. It is not 

necessary for him to provide them with money. Because even at that point of view, he is buying them, 

he is giving them money, in order for him to be able to sleep with them and that is pure prostitution” 

(Woman, 18 years). On the other hand, the poverty level in Elandsdoorn is high and the employment 

opportunities are scarce. In 2007, almost 38% of the households in the Moutse area did not have any 

income. And the average household income was approximately 30% lower than the provincial figure. 

The unemployment rate in Moutse in 2007 was 63%, of which more women were unemployed than 

men (Integrated Development Plan Elias Motsoaledi, n.d.). So not all families can provide their 

teenagers with the basic daily needs or the luxury goods they desire. Therefore women could search 

for other sources of income. Several informants say that relationships where women date older men 
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are common in Elandsdoorn, these men are called ‘sugar daddies’. Women receive money and gifts in 

return for sex. “Most chicks like those fancy things. They don’t always get them, maybe their parents 

can’t afford them. I mean that is the reason why they decide to have a sugar daddy” (Woman, 17 years). 

Some informants say that women like men who have a lot of money and who can provide them with 

gifts. It was not always clear in the discussions if women would have rich boyfriends for their daily 

needs, or if they just like the materialistic goods.  

Several informants make a distinction between a relationship for material reasons and 

relationships for ‘straight love’ or ‘true love’. A male informant explains the difference between these 

two kinds of relationships. “The material love is love of seeking some benefits from… okay maybe you 

want some fancy clothes, fancy lifestyle or whatever. The true love is where you plan to be with this 

particular guy for the rest of your life” (Man, 20 years). Other informants talked about the difference 

between love and lust. Materialistic relationships are about lust, wanting money and other goods. Both 

male and female informants make these distinctions. “So one day I will find myself in this situation 

whereby I approach a certain girl, then she told me that I am not her type, why? Because she has 

been approached by the people who are earning money, who are driving their own cars. But what they 

are doing is not because they love them” (Man, 21 years). 

Being depended on money from a partner can put people in a vulnerable position in a 

relationship. It can force them to make decisions they do not want, for example to have sex with their 

partner because they cannot afford to lose the income or they do not want to. This dependency can 

also keep people in a relationship with an unfaithful partner. It is more common that women are 

depending on their boyfriend then the other way around.       

 

Table 4: CMR-configurations of the dimension exchange.  

Context                                    + Mechanism                              = Regularity 

 

Poverty,                                    

Needing money                        

Sex in return for goods/money  Transactional relationship 

Poverty,                                    

Lust for money/ goods              

Sex in return for goods/money  Transactional relationship 

Poverty,       

Transactional relationship                                        

Dependency on partner  

Lack of capacities to negotiate 

faithfulness  

Concurrent partnerships 

 

4.1.2. Love & trust  

Many informants, both male and female, mention loving and trusting each other as important elements 

of a relationship. People first have to know each other before they can trust each other and fall in love. 

“…there is no love without trust, you see, you have to trust someone when you love him or her” 

(Woman, 17 years). Being in love seems to be a mechanism that keeps pupils away from having multiple 

partners. “When you are not satisfied with your girlfriend you might have the problem that you have 

this one and this one. But if you are satisfied, if you really mean when you tell her that you love her, 

you would not do this to her. Because when she finds out, it is going to break her heart” (Man, 18 years). 
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Or: “If you love your partner, you must be faithful. Because love is not something to share in different 

things. You must just be honest to you partner” (Man, 21 years).  

Both male and female informants say that it is not possible to love more than one person at 

the same time. There is one partner that is special to you, that you know well and trust. When a 

female informant was asked if guys could be in love with several girls at the same time, she reacted: “I 

don’t think so. I am a girl, but I think our feelings are much alike. Because a person can only love one, 

only one person. So the others he is in lust with them, not in love, attracted to them. He does not love 

them. It happens that way” (Woman, 18 years). On the same question a male informant reacts: “It is not 

possible two persons. It is either you love or you want something. There is a difference between true 

love and material love” (Man, 20 years). The distinction between ‘true love’ and ‘material love’ was 

commonly made by both male and female informants. They described it in different ways for example 

‘boyfriend’ and a ‘boy-lover’ or ‘love for pleasure’ and ‘unconditional love’. “But if you have two 

boyfriends, between them there is someone who is special to you. So maybe you can have sex with 

that one, than the other, he can be your boyfriend just for the kiss and goodbye, you see” (Woman, 17 

years).  

Informants link love to violence. In a loving relationship it seems to be accepted by some 

informants that a boy beats his girlfriend, when she is having a second boyfriend. When talking about 

a vignette in which a boy beats his girlfriend because she was unfaithful, a participant reacted: “I think 

Thomas loves Thabile very much and he did not want to lose her maybe” (Woman, 17 years). Or: “I think 

Sipho loves Thembi, that is why he will beat Thembi if she leaves him” (Woman, 19 years). In these 

fragments it seems as if love justifies violence. This violence can put a strain on the negotiation 

capacity of women to demand faithfulness. On the other hand a male and female informant said that 

when you love someone you will not beat her, beating only increases the problem.   

 

Table 5: CMR-configurations of the dimension love & trust. 

Context                                    + Mechanism                              = Regularity 

 

Love justifies violence Pupils accept violence Violence in relationships 

Violence in relationships women lack negotiation capacities Concurrent partnerships 

Relationships based on love Loving and trusting each other Less concurrent partnerships 

 

4.1.3. Need  

Some informants express that men need more partners because they cannot be satisfied with one 

girlfriend. When talking about a vignette in which a man had two partners a participant said: “I think 

that we, guys, are the problem, mainly because, you know, I don’t think we can get used to having one 

girlfriend. Most guys feel unsatisfied with one girl” (Man, 17 years). However in one of the vignette it was 

stated that ‘men need more sex then women’. Some male and female informants disagreed with this 

statement. None of the informants agreed with it.   

Informants say that women would be in a relationship because they need to feel secured, to 

be happy and treated nicely. An informant told a story about her friend that had several boyfriends, her 

friend gave as a reason: “I have to have three or two so that when he is not around, than I could have 
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the other. So that I won’t get bored” (Man, 18 years). Another reason for women to have multiple partners 

was for the entertainment and the need for sex.  Also the need for an income or materialistic goods, is 

mentioned as a reason for women to involve in multiple partnerships.   

Several male informants talk about men in the area that would have single sexual contacts 

with a woman, even if they had a steady relationship. These one-night-stands are not seen as a big 

problem, as long as condoms are used. Alcohol is often involved in these encounters. “We want to 

have fun, my girl is not behind, I just want to have fun. And that is where most things start. Because 

boys we do believe when there is no girl there is no fun. Unless otherwise there is too much alcohol” 

(Man, 21 years). Although these one night stands are not seen as a big problem by some male 

informants, it could be the start of a relationship with a second partner. When an informant was asked 

how he felt about a man in the vignette that had a steady girlfriend, but he had a one night stand, he 

reacted: “If they use protection, I think maybe it is good. Because maybe they can end up loving each 

other more than the way they were loving their partners” (Man, 22 years).   

  

Table 6: CMR-configurations of the dimension need. 

Context                                    + Mechanism                              = Regularity 

 

Social norm: men need multiple 

partners 

Men unsatisfied with one partner 

Men lack capacities to resist social 

norms 

Concurrent partnerships 

Men power over women 

Poverty 

Women search for entertainment, 

security and income at men 

Concurrent partnerships 

Alcohol abuse 

Idea: women give fun  

One-night-stand Possible start of concurrent 

partnerships 

 

4.1.4. Status 

Women will not be respected when they have multiple partnerships. Especially women express this 

opinion. Female informants say that it would ruin a woman’s reputation, women would be called a fool, 

a slut or an irresponsible person. It is not something that a woman can be proud of. “... people will see 

you as a slut, we call you all sort of names. That one she likes boys very much. The dignity that you 

have goes down. People will classify you under…” (Woman, 18 years). Also some male informants 

express negative thoughts about women having several boyfriends. Women could be avoided by her 

friends or they could be called names. On the other hand a few female informants state that because 

of peer pressure some women do take several boyfriends. However the role of peer pressure has 

been much more discussed in relationship to men. This difference might be caused by the negative 

status and social reaction women get when having multiple partners, in contrast to the positive status 

men get. Men should be proud if they have multiple girlfriends.   

  Man 1 (21 years): “I think that happens in most guys. We all speak proudly to our friends that I 

 have three girlfriends, I have four girlfriends. Last night I had sex, that kind of stuff”.   

Man 2 (21 years): “Sometimes you just feel proud of what is happening”. 
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When a female informant has been asked what she thinks are the reasons for boys to involve in 

multiple partnerships, she reacts: “To be well known. To be famous. Everybody knows him, and I think 

boys feel proud when they are having many girlfriends. All the girls are fighting for me” (Woman, 19 

years). It is said that some men like to impress others. They like to be known as a charming guy. When 

a participant has been asked how he would feel if he had three girlfriends he reacted: “Over the moon, 

exited. (...) I like the word of a player, I am a player to my friends, I am the man” (Man, 21 years). The 

informants talk about the social norm that a real man should have multiple partners. As an informant 

says: “If you are a man, you must have more than two girlfriends, thinks like that are happening in this 

area” (Man, 17 years). However, most of the informants disagree with this norm. They came up with other 

associations of a ‘real man’; a matured man, someone who is not selfish, a faithful, trustful and loving 

person, who can focus on his own things and not just follow his friends.   

The relationship between having multiple partnerships and peer pressure amongst men has 

been extensively discussed. This topic is discussed in six out of eight FGDs. Male friends make fun of 

each other when someone is not having at least one girlfriend. Friends call each other names or 

threaten to end the friendship if one of the friends is not doing what was told. In this way they would 

pressurize each other for example to have sex, to approach women or to involve in multiple 

partnerships. “If ever they see you have fallen in love with one girl and being faithful to her, they will 

say you are a fool, you don’t know how to have sex, they will make fun of you, jokes. So I think many 

boys are afraid of that” (Man, 18 years).   

 Informants seem to be well aware of the sometimes bad influence of friends. Some make a 

distinction between true friends and not real friends. “There are some friends that push you to a bad 

way, and there are friends that move you to the right” (Man, 21 years). Although, several male informants 

think that peer pressure is bad and that they should make their own decisions, an informant 

acknowledges that peer pressure does have a big influence on pupils’ behaviour. “If I got more peer 

pressure from friends, I think I would do it and get that third girlfriend” (Man, 21 years).  

 

Table 7: CMR-configurations of the dimension status. 

Context                                    + Mechanism                              = Regularity 

 

Men with concurrent partnerships gain 

status, respect in community 

Men wanting status, wanting to impress 

others 

Concurrent partnerships 

Men gain status when having multiple 

partners 

Social norm: to be a real man you must 

have multiple partners 

Peer pressure  

Lack of capacities to resist peer 

pressure and social norms 

Wanting to impress peers   

Concurrent partnerships 

 

3.1.5.  Asymmetry  

Gender inequalities influence relationships in Elandsdoorn. For example the acceptance of having 

multiple partners is different for men than for women. In general it is not something to be proud of for a 

woman to have multiple partners. Some informants express that women would hide these 
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relationships. Men are more open about their multiple partnerships, for them it is more socially 

accepted. Informants say that men gain status for having multiple partners, they will be praised or 

called charming. In contrast to women who are associated with prostitutes and lose status. “Many girls 

don’t impress themselves by having, like ‘I have more boyfriends than you’. That is usually on boys” 

(Woman, 16 years). The norm that men are allowed to have more girlfriends seems to be accepted by 

some pupils. As a female informant says: “I think Thandi is right when she is saying one man is 

supposed to have more girlfriends, because nowadays it is not easy to get a boyfriend that only has 

one” (Woman, 17 years). In general, informants react more negative when women have multiple partners 

than when a man has multiple partners.  

Cultural backgrounds also seem to play a role in the inequality of accepting multiple 

partnerships between men and women. “…according to our ethnic and culture, no women has the 

right to have two men at the same time. Only men have the right to marry two or more. That is 

polygamy. We all know that” (Man, 20 years). The idea that men are allowed to have multiple partners 

because of traditional reasons was mentioned several times by male informants. Pupils grew up with 

this idea and they saw it happening in their surroundings. They say that some parents also cheat and 

have multiple partners. Though, some informants also acknowledge that these traditional ideas are 

something from the past. A female informant says that girls in the 21
st
 century should no longer accept 

these activities that happened decades ago. Some informants express that partners in a relationship 

are equal, meaning that there is no difference between men and women. “Yeah, if you are in a 

relationship you are 50/50” (Man, 17 years). Or: “It is not right for Thomas to say that as a man he is the 

only one that is allowed to have another girlfriend. He is not right. There must be gender equality 

between them” (Woman, 17 years).   

In spite of some awareness of gender equality, gender inequality is still at present in the 

acceptance of multiple partnerships, it also plays a role in sexual issues in general. In relationships 

women are often being pressurized by their boyfriends into things they do not want to. For example, 

women are being persuaded to have sex or to have unprotected sex. Because of fear for losing their 

boyfriend or physical violence, women often give in to their demands. Both male and female 

informants said that these things happen in their community. “...he says okay fine I want to have sex 

with you, let’s not use a protection. Then I say no lets use a protection. And then he will say to me ‘o 

what you don’t trust me, because I am your boyfriend you should trust me, so let us not use a 

protection, we will do it naturally’. Then okay I will get tempted and I say fine he is my boyfriend, I love 

him, then yeah, let us not use a protection” (Woman, 18 years). This power inequality can also influence 

the acceptance of multiple partnerships. In a context where women have less power than boys, their 

position to negotiate faithfulness is weak. It is not only by words that men pressurize their girlfriends, 

also physical abuse is common in the Elandsdoorn area.   

Woman 1 (17 years): “From my side, he is allowed to beat her. I mean, what she did, it is not 

right”.  

Woman 2 (17 years): “And most boys, if you cheat, they get angry”. 

Woman 1: “Around this area, you can find a boy with his chick and this boy beating the chick 
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when you are passing by. And you can’t ask why… Boys around this area are doing that with 

their girlfriends. Yeah, most of them are doing that, just because of cheating him”.  

This fragment also shows that it is not accepted that a woman cheats. Even physical violence is 

accepted in this situation. But informants also acknowledge that physical abuse is no solution, it is not 

good and not allowed. “I think Thomas had a problem with Thabile for not telling him that she had 

another boyfriend, but beating her up is another problem. Because in South Africa no man is allowed 

to beat a woman” (Man, 16 years). Two-way-communication is seen as a good manner to solve problems 

in a relationship. However, in a community where gender inequality still has a big influence, this ideal 

of two-way-communication can be a problem.  

 

Table 8: CMR-configurations of the dimension asymmetry.  

Context                                    + Mechanism                              = Regularity 

 

Social norm: Women not accepted to 

have concurrent partnerships 

Women lose respect and status 

therefore hide concurrent partnerships 

Social weak position girls 

Men with concurrent relations gain 

status, respect in community 

For men socially accepted to have 

concurrent partnerships 

Social weak position women 

Men power over Women 

Men wanting high status 

Men lack capacities to resist social 

norms 

Men pressurize women physical and 

verbal 

Women lack negotiation capacities 

Concurrent partnerships 

Men having concurrent partnerships 

seen as common/normal in community 

Women accept men having concurrent 

partners 

Concurrent partnerships 

Cultural norm: men are allowed to have 

concurrent partners 

Men imitate fathers, forefathers etc.  Concurrent partnerships 

Idea that men and women are equal  Men and women capacity to negotiate 

sexual issues 

Less concurrent partnerships 

 

4.1.6. Awareness of HIV and AIDS 

The second sub question that this study aims to answer is: Are there other important dimensions that 

cause pupils to have concurrent partnerships and how do these contextual conditions and problem 

mechanisms look like? No additional important dimensions came up during the FGDs with secondary 

school pupils. It seems that the five dimensions of concurrency cover most reasons why pupils in 

Elandsdoorn involve in multiple partnerships. However, one important contextual factor came up in the 

FGDs that is interesting for the NAAP’s strategy, the knowledge informants have about HIV and AIDS. 

This contextual factor cannot directly be linked with a mechanism that leads to concurrency or less 

concurrency. However, this factor does have an influence on the pupils’ lives and the strategy of the 

program. One of the most remarkable findings of the FGDs with pupils is that most of the informants 

seem to be well aware of HIV and AIDS, of the risks, the transmission, prevention methods, etcetera. 

During the discussions the informants show their knowledge while talking about the vignettes.  

  Man 1 (21 years): “Before you let condoms away, you must go to have a blood test”. 

 Man 2 (21 years): “You must really know your partner”. 

 Man 1: “Because you know that HIV is around the corner”.  
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An informant literally mentions one of the NAAP slogans ‘you die if you deny’. “And the awareness 

program has taught us that it is for your own good to go and have that HIV-test, so that you can know 

where you are standing. If you are HIV-positive, you will have to follow the right procedures. Exercise, 

[…] to stay healthy, so that you live longer. If you don’t know, they say like, ‘you die if you deny’” 

(Woman, 18 years). Informants also seem to be aware of the risks of having multiple partners. Not only 

the chances of getting infected with HIV is mentioned as a problem, but also things like losing 

concentration at school, unplanned pregnancy, unsatisfied partners, violence or the chance to contract 

an STI (Sexual Transmitted Infection). “Karabo is very wrong having two sexual partners because 

STI’s can be transmitted and he is not faithful to both his partners, he is very much wrong, because he 

is putting both girls at risk for STI’s and HIV” (Woman, 18 years).  

Although the informants seem to be aware of the risks, and they seem to know how they 

should behave in order to avoid problems, they also admit that they are not always behaving in the 

right way.  A male informant states that people in Elandsdoorn do not use condoms often. According 

to some female informants going for a HIV-test is also something that the majority is not doing, fear 

could be a reason for this. When a vignette about Thabo was discussed, a man who had two 

girlfriends, a male informant said: “Normally this is always happening to teenagers. Because I won’t 

lie, we all do what Thabo is doing”. (…) “So we all know that it is wrong what we are doing but we just 

keep on doing it” (Man, 18 years). So, awareness does not mean that pupils always avoid risky sexual 

behaviour. As a male informant formulates it: “But learning and acting are two different things” (Man, 21 

years). In a context of peer pressure, poverty and social norms on the acceptance for boys to have 

multiple partners, apparently knowledge does not result in more healthy sexual behaviour.   

 

4.1.7. Combined CMR-configurations of concurrency 

In the previous paragraphs contextual conditions and mechanism are disentangled that lead to 

concurrent partnerships, structured per dimension. However, the dimensions are closely related to 

each other. Therefore an overview of all the contextual conditions and mechanism that could lead to 

concurrency is given in figure 6, to get an overall picture of how the situation of the pupils looks like.  
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Figure 6: Combination of contextual conditions and mechanism that lead to concurrent partnerships of pupils in Elandsdoorn.  

Context 

Poverty 

Dependency on partner 

Transaction relationships 

Norm: Concurrency allowed for men 

Norm: men need multiple partners 

Men with multiple partners gain status 

Men power over women 

Women weak position 

Violence in relationships  

Peer pressure 

Alcohol abuse  

HIV/AIDS awareness 

Mechanisms 

Men lack capacities to resist social norms 

Women lack capacities to negotiate faithfulness 

Women accept boyfriends having multiple 

partners 

Men unsatisfied with one partner 

Men wanting higher status 

One-night-stands 

Lack of capacities to resist peer pressure 

Wanting to impress others 

Men imitate fathers, forefathers etc. 

Women search entertainment, security, income 

Men pressurize girls physical/ verbal 

Regularity 

 

 

 

 

Concurrent 

partnerships 
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4.2. The strategy of the Ndlovu AIDS Awareness Program 

The third sub question that this study aims to answer is: ‘what does the strategy of the NAAP look like 

regarding concurrency?’ Before going in-depth on the strategy that the program is using to address 

the issue of multiple partnerships, an explanation is needed on how the program looks like in general.   

 

4.2.1. An introduction in the NAAP for secondary school pupils 

The aim of the NAAP school team is to create awareness about HIV/AIDS and related issues and 

behavioural change towards less risky sexual behaviour (Vermeer & Tempelman, 2008). A specific 

focus for secondary school pupils is to decrease teenage pregnancy, stigma and discrimination. The 

aim is to provide pupils with knowledge about HIV/AIDS and related issues, in order for them to be 

able to make informed choices, especially when looking at their future plans.    

The school team tries to visits all the schools in the area of Moutse-East and sometimes 

schools outside this area. Half a year is spent on visiting secondary schools and the other half a year 

is spent on visiting primary schools. The team tries to visit each school several times in a year. 

However, this is not always happening because of different reasons. When visiting a school, 

performances are done for pupils in all the grades and most of the times also for teachers. The level of 

knowledge of the pupils is being evaluated once a while. One or two pupils per class fill in a 

questionnaire with questions about their sexual behaviour and their knowledge about HIV/AIDS. On 

the basis of this information the content of the NAAP performance is being decided.   

The school team performs different activities; presentations, dramas, debates, life skill games 

and setting up core groups. Their main activity is performing presentations. In 2008 the NAAP school 

team performed 12 educators’ and 78 pupils’ presentations, 15 dramas, and a few other activities. 

These activities were performed in 27 schools, both primary and secondary schools (Stats for NAAP 

school team, 2008). During the data-collection period for this research, February till June 2009, only 

pupils’ and teachers’ presentations were performed. Therefore this research mainly involves the 

strategy that the NAAP team is using in their presentations. In each class one or two peer educators 

perform a presentation that takes one to one-and-a-half hour. Classes differ in size from 20 up till 40 

pupils. The content of each presentation differs slightly, depending on the peer educator that is doing 

the presentation and the amount of NAAP performances the pupils already attended. In each 

presentation basic information is given about HIV and AIDS. Topics that are explained are: 

 

� The structure of HIV cells and white and red blood cells 

� Where the letters in HIV and AIDS stand for 

� Differences between HIV and AIDS 

� How HIV turns into AIDS in four stadia  

� How HIV is transmitted 

� ARV’s, CD4 count, VCT, chances to get immune to ARV’s  

� Prevention methods; ABCD (Abstain, Be faithful, Condom usage, Delay) and PMTCT 

(Prevention, Mother, To, Child, Transmission) 
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This basic information is supplemented with issues like teenage pregnancy, peer pressure, alcohol 

abuse, STI’s or symptoms of HIV. More issues can come up depending on the questions the pupils 

ask. Most of the team members express that their main focus in a presentation is on the basic 

information on HIV/AIDS. As a male informant explains: “We do much on the basic information of HIV 

like how HIV affects South Africa, the estimated number of people that are living with this virus, and 

also explaining what HIV and AIDS stand for, and the stages of HIV and the difference between AIDS 

and HIV and also strengthening the prevention measures, like abstaining and delaying to engage in 

sexual activities until the right time. (...) I think these are the most key issues that we usually talk about 

in most of our presentations” (NE).  

 A presentation begins with a short exercise to create an open and relaxed atmosphere in 

which the students feel comfortable. Then, one of the peer educators is standing in front of the class 

explaining the different topics. The pupils are asked questions on their knowledge about HIV and 

AIDS, to actively involve them in the presentation. Pupils are stimulated to also ask questions. The 

blackboard is used to write some basic information on in short words. No other visualization tools are 

used. A presentation finishes with a short game, a joke or a song is sung together. A magazine about 

HIV/AIDS and related issues from the government is handed out to the pupils to take home.   

 

4.2.2. Dealing with concurrency 

The peer educators say that it is fairly common in the Elandsdoorn area for pupils to have multiple 

partners. In the FGDs and the individual interviews they talk about the reasons why they think pupils 

have multiple partners and how they deal with that in their performances. These ideas are structured 

per dimension in this paragraph.  

 

Exchange 

Most of the peer educators express that wanting or needing money and materialistic goods is a reason 

for pupils to involve in concurrent partnerships. They think that transactional sex, in which money and 

goods are given in exchange for sex, is common in Elandsdoorn. In order to get what they need, 

pupils from poor families start sexual relationships with people that are financially stronger. Wanting to 

have what friends have can also be a reason to involve in transactional relationships.  

 When asked how the NAAP team deals with the issue of transactional relationships in a 

presentation a peer educator reacts that they would explain that it is not appropriate for men and 

women to involve in relationship for goods or money. An informant explains that it is difficult to deal 

with these issues: “You have to deal with transactional sex, you have to encourage young people, 

don’t engage in sex in exchange for money or good results, but at the same time, because there is a 

need and that need is not saturated from our program, they still sometimes engage…” (NE). 

 

Love & trust 

Trusting someone is mentioned as a barrier to use condoms. The concept of love and trust in relation 

to multiple partners is rarely mentioned in the FGDs and interviews with the team members. Also in 
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the observed presentations this topic has been rarely talked about. Love and trust in relationships 

does not seem to play an important role in the strategy of the NAAP.  

 

Need 

An informant explains what he thought were the reasons for pupils to have multiple partners. “Some of 

them you will find a man that he is cheating on his girlfriend, and then he says I am a man I was born 

to be a cheater, so I cannot have one girlfriend. Some of them are myths; you know myths run faster 

than the facts. Myths have stronger impacts then facts. So you say if I have multiple partners then I 

know I am a strong man…” (NE). An informant explains how he deals with this myth: “If someone 

prefers to have five girlfriends, to show that I am man enough, then me as the facilitator what I will do, 

I will explain the disadvantage of having five girlfriends at the same time. Because you won’t benefit 

anything. That is why we check first what they are asking, then you take it from there and you give 

response and clarity” (NE). It was said that pupils could also have multiple partners because they feel 

bored or do it for the fun. 

 

Status 

Some informants express that women in this community are not open about the amount of partners 

they have because it is not socially accepted for women to have multiple partnerships. “You know 

what is happening, women also do that, but they don’t do it in public like men are doing, because if 

you are a woman and you are having multiple partners, you will lose your dignity. So that is why they 

always hide it, you will never know” (NE). 

 Peer pressure is an important issue that was brought up as a reason for pupils to have 

multiple partners, especially for men. “Some of it is peer pressure. Because if I am having five friends 

and then amongst our friends, four of them are having multiple partners, and I am alone being faithful 

to my one girlfriend. They will laugh at me, they say I am a fool, a gay, I am not a man, so I want to 

show them that I can...” (NE). Peer pressure is a topic that the team members view as an important 

topic to address in their program. The influence of peer pressure on sexual behaviour has been 

explained in several presentations. One presentation facilitated by the school team coordinator, has 

been entirety based around peer pressure. In another presentation a peer educator tells about the 

dangers of peer pressure, pupils should make their own choices in order to control their own future. “I 

think that what we need to emphasis in our presentations is that as a person you must not take 

decisions to please your friends, or people that are around you. But you must take a decision that is all 

about what you want. What is it that you want to benefit, what you want to do. So but if you are going 

to take a decisions to please people around you then you might end up in danger and people that 

want to be pleased they won’t be their if you are in danger” (NE). 

 

Asymmetry 

Several informants express that men would have several girlfriends because of their cultural 

background, in which men were the only ones allowed to practice polygamy. Men have more power 

than women and make the decisions. Men see their fathers with several wives and they want to look 
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like them. In the next fragment an informant explains how he deals with arguments during a 

presentation about power inequalities between men and women. “They will call these cultural things, 

as a man I am allowed to practice polygamy, because he is the one who is paying labola (dowry) and 

stuff. So that is what they will be saying to defend themselves, that polygamy is the right thing to do. 

Then obviously, as a facilitator, you will just stand back a little bit, and let them argue, but we have to 

give clarity, that we are all the same, we are all equal, there is no one superior, in any relationship you 

have to be 50/50, you need to respect each other as partners. Give that clarity, to show that respect, 

you obviously choose to have one partner. Be faithful” (NE).  

 When asked if the NAAP team deals with beliefs concerning gender inequality, an informant 

reacts: “Until the students pop up the question in regard to..., okay, due to the imbalance of males and 

females domination in relationships, until they do so, then that is when we can give clarity” (NE). So 

depending on the questions that pupils ask, different topics are addressed in the presentations. In the 

five presentations that were observed, the issues of gender inequality were rarely talked about. The 

main focus was on basic information on HIV/AIDS. Even the questions that were asked by the pupils 

were mostly question about factuality’s on HIV and AIDS.    

 

4.2.3. Prevention method 

An important element in the strategy of the NAAP is explaining pupils how they can prevent 

themselves from getting infected with HIV. “The main thing I think is on the prevention side. Because 

prevention is better than cure” (NE). The prevention methods that the NAAP promotes are PMTCT and 

the ABCD-method. Both prevention methods are explained in a presentation. Several team members 

say that it is important to give pupils options in order for them to make their own informed decisions. 

This starting-point also applies to dealing with concurrent partnerships. “We have to work on that, 

making them understand in a sense of when having too many partners what are the risks. Because if 

you can show a person what are the risks they can take their own decisions, rather than channelling a 

person to take a decisions” (NE). Giving pupils information, correct facts and showing them pro’s and 

con’s of certain behaviour is seen as a strategy to inform pupils so that they can take informed 

decisions for themselves.  

 Although the NAAP team explains the ABCD-method, they emphasis most on abstinence and 

delay in their presentations for secondary school pupils. “The faithfulness and condomising, you will 

only mention so that they know okay there are other options. But delaying is where we dwell on 

mostly. So like for those who have started they could say okay it is no longer abstaining but I will delay 

until like I can have responsibilities of the results of sleeping with another individual” (NE). Abstinence 

and delay are emphasized to give pupils the time to mature so that they can make informed choices 

when they start or continue involving in sexual relationships. The department of education in South 

Africa still prohibits the distribution of condom in schools and carrying out VCTs (Voluntary 

Counselling and Testing) at school property. This law limits the prevention possibilities of the NAAP at 

schools. This was given as another reason to focus on abstinence and delay. “For example, like I 

mentioned the distribution of condoms at schools. That will be a more pro-active approach for us, and 

also distribution of condoms and also doing VCTs, so they know their status and they know what kind 
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of decisions they have to make about their lives, but that thing we are not allowed to do, so we have to 

build on the others things to do, preaching messages around abstinences and delaying” (NE).  

 There seem to be differences within the approaches of the different peer educators. An 

informant explains what prevention method he focuses on in presentations: “We give like prevention 

measures: Abstain, be faithful, condom usage and delay. We emphasize on being faithful to one 

tested partner” (NE). Another informant explains that condom use was mainly promoted in secondary 

schools and delay and abstinence was emphasized in primary schools. There is no protocol in which 

the exact content of a presentation is clearly written and what prevention method should be 

emphasized per age group. The manual ‘training for AIDS awareness’ gives information on the 

different prevention methods, but this manual is no protocol to use for a presentation. The manual is 

more used as a way to educate peer educators about HIV/AIDS, surrounding issues and educational 

methods.  

 

4.3. The relation between the strategy of the NAAP and the pupils’ situation  

4.3.1. Matching elements  

After answering the first three sub questions, the fourth sub question can be answered; What parts of 

the NAAP’s strategy matches with the contextual conditions and mechanisms that lead to 

concurrency? In their presentations the NAAP team focuses most on the basic information about HIV 

and AIDS. The issue of concurrent partnerships is partly being addressed in the presentations. This 

topic is discussed mostly due to questions of pupils. The school team members seem to have a clear 

insight in the contextual conditions and mechanisms that cause concurrency amongst pupils. Team 

members express their ideas and knowledge about the situation of the learners that correspond to 

almost all the dimensions of concurrency. The issues around exchange, asymmetry, need and status 

appear to be well known by the team. They know the context in which the pupils live, for example the 

cultural and social norms in the community. This knowledge is needed to address the issue in such a 

way that pupils can relate to what is told. Thus, it can be said that when topics regarding concurrency 

are addressed, these topics mostly match with the pupils’ situation. This is particularly true for the 

topic of peer pressure. Peer pressure is a topic that was often talked about in the pupils FGDs and 

was mentioned as a strong influence on concurrent partnerships. Also the peer educators express that 

this is an important topic, therefore it is often addressed in the presentations.  

 The pupils in the FGDs show a good knowledge about HIV/AIDS and related issues. Most of 

them know for example the ways of transmission, prevention methods and the risks of having multiple 

partners. It is reasonable that the program had a big share in this achievement. The FGDs with pupils 

show that most of the pupils are aware of the existence of the NAAP, their activities and their 

messages. The HIV/AIDS awareness of these pupils cannot completely be ascribed to the NAAP. 

There might be other factors contributing to creating awareness amongst these pupils, for example 

television campaigns, radio programs or the life orientation program at schools. However, it is likely 

that this HIV/AIDS awareness of the pupils is partly the outcome of the NAAP. This means that their 

strategy (blocking mechanism) was able to change the problem mechanism which leaded to the 
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outcome of a greater knowledge about HIV/AIDS amongst the learners. When an intervention is able 

to achieve a desirable outcome, it means that the intervention was successfully contextualized 

(Pawson & Tilley, 1997). This means that the NAAP’s strategy, in order to create greater awareness 

about HIV/AIDS, matches with the situation of the learners.  

 

4.3.2. Elements that do not match 

Coming to the last sub question: What parts of the NAAP’s strategy do not match the contextual 

conditions and mechanisms that lead to concurrency? The peer educators seem to have clear insight 

in the contextual factors that influence the pupils’ behaviour. Though, it looks like if the dimension love 

& trust is neglected in their program. Nor in the FGDs, interviews or observed presentations did the 

team pay sufficient attention to the influence of love and trust on concurrent partnerships. The pupils in 

the FGDs express that this dimension is important in relationships. It has both positive and negative 

sides. One the one hand love might prevent pupils from starting a relationship with a second partner. 

On the other hand love could also be used as a way to pressurize a partner to stay in the relationship.          

Within the NAAP’s strategy an important focus is on explaining the ways to prevent HIV-

transmission. Although there are some differences between peer educators, most of them emphasize 

abstinence and delay instead of being faithful and to use condoms. Secondary school pupils can be in 

the age from 15 up till 25 years. It is likely that a lot of these pupils are already sexually active. The 

data of the FGDs with pupils show that a large group of the informants are sexually active, so are most 

of the peers they talk about. Some informants recognize that most of the secondary school pupils are 

already sexually active: “...we all know that there are a lot of students that have already started with 

sexual intercourse and all that, and the teenage pregnancy and all that (NE). The question can be 

raised how effective it is to promote abstinence and delay when pupils are already sexually active. 

How plausible is it that pupils will stop having sex when they already have experienced it and when 

there are so many contextual conditions that stimulate pupils to engage in sexual activities? Thus the 

strategy of the NAAP regarding the prevention methods they emphasize, do not seem to match the 

situation of the pupils.       

Overall it can be said that the NAAP team pays most attention to the basic information about 

HIV and AIDS in their presentation. They want to give facts, clarity and behavioural options, in order 

for the pupils to make their own informed decisions. The pupils already seem to know most of this 

basic information, they know what is right and wrong behaviour when it comes to HIV and AIDS. But 

they still perform sexual risky behaviour. Some pupils have multiple partners themselves, even though 

they know that this creates a greater risk for contract HIV or other problems. The NAAP team is trying 

to create knowledge that is probably already there and this knowledge does not always lead to a 

change in the pupils’ behaviour. So regarding this part the strategy of the NAAP does not match well 

with the situation of the pupils. Their strategy might have worked in the past, it created awareness, but 

now it appeared to be insufficient to create the desired behavioural change.  
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4.4. Answer to the main research question 

After analysing the data and answering the sub question, the main research question can be 

answered. How is the content of the NAAP’s strategy matching the contextual conditions and 

mechanisms that cause South African secondary school pupils in a rural area, to have multiple 

partnerships? The answer to this question is a summary of the answer to sub questions 4 and 5. 

Addressing concurrent partnerships is not prioritized in the NAAP strategy, even though 

concurrency plays an important role in the spread of HIV in South Africa and secondary school pupils 

and the NAAP team members acknowledge that it is a common practice in Elandsdoorn. Also on the 

part of the prevention method that is stressed by the NAAP team, their strategy does not seem to 

match the situation of the pupils. In a context where pupils are already sexually active and some have 

multiple partners, promoting abstinence and delay seems to be less effective than promoting being 

faithful and to use condoms. Even if pupils do not stop having several partners, using a condom could 

still make a contribution to avoid HIV-transmission.  

The NAAP aims to create awareness about HIV/AIDS and to change behaviour towards less 

risky sexual behaviour. The findings indicate that the goal to create awareness is being reached. It 

cannot be said that all secondary school pupils in Elandsdoorn have a good knowledge about HIV and 

AIDS. However, the findings do show that most of the informants are aware. This indicates that in the 

past the NAAP was able to match their strategy with the situation of the pupils. The blocking 

mechanism that they have introduced suited the context and problem mechanism. But now pupils 

already know most of the information that the peer educators still address in their presentations. The 

previous intervention outcome - an increased awareness - became part of the context. The findings 

show that in a context where pupils have the knowledge about HIV/AIDS, most still perform risky 

sexual behaviour, even though they know it might be harmful for them. The focus of the NAAP school 

team on factual information leaves less room for discussing more social and moral issues concerning 

HIV and AIDS, for example how gender inequality influences pupils to involve in concurrent 

partnerships. So, now the NAAP is implementing a blocking mechanism that does not suite the 

contextual conditions. Knowledge does not automatically lead to desired behaviour. Many contextual 

conditions and mechanisms disable pupils to act according to their knowledge. The NAAP team 

members have insight in these contextual conditions and mechanisms that lead to concurrency. 

Unfortunately, they do not always use this knowledge effectively. A topic that the NAAP team does 

address sufficiently is peer pressure. Both peer educators as well as the pupils see peer pressure as 

an important factor that influences pupils to have concurrent partnerships.  
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5. Conclusion  

5.1. Theoretical reflection on findings  

This paragraph portrays how the research findings relate to some starting-points from the theoretical 

framework. The realistic evaluation method of Pawson and Tilley (1997) is shown to be an effective 

method to evaluate the Ndlovu AIDS awareness program, by getting insight in the situation of the 

pupils, the strategy of the NAAP and how these two match. The findings show that the pupils’ 

behaviour is not solely individualistically driven; mechanisms work in a social context, in particular of 

poverty, cultural habits and peer pressure in which individual behaviour gets shaped. Through 

constructing CMR-configurations a clear schematic analysis could be made of these contextual 

conditions and mechanisms that cause concurrent partnerships.  

The assumption, on which the research theory was based, states that intervention programs 

should target those contextual conditions and mechanisms that cause pupils to have multiple 

partnerships, in order to be effective. The findings show that the team members have a good insight in 

the pupils’ situation, however, their strategy does not totally match the situation of the pupils. They 

focus on creating awareness about HIV/AIDS which the pupils already seem to have and this does not 

lead to the desired behavioural change. As Pawson and Tilley (1997) state; the blocking mechanism is 

failing because it is introduced in an unsuitable context, therefore the desired intervention outcomes 

are not reached. The NAAP does not sufficiently match with the needs of the pupils, which is often the 

case according to Hughes & McCaulay (1998). 

 The realistic evaluation method is shown to be useful. However, a shortcoming of this method 

is a lack of considering the option of changing the social context. According to Pawson and Tilley 

intervention programs should change problem mechanisms but changing context is considered no 

option. However, this research shows that changing a context is possible. A lack of HIV/AIDS 

awareness (problem mechanism) was successfully changed into HIV/AIDS awareness (outcome). 

This awareness became a newly created contextual condition, and belongs like social norms to the 

context in which problem mechanisms function. So, intervention programs are able to change a 

context indirectly through changing the problem mechanism.   

An important assumption was that multiple partnerships are common in South Africa (Epstein, 

2007). The findings indicate that this assumption is confirmed by the students as well as the NAAP 

team. The literature review shows some important reasons why pupils would have concurrent 

partnerships, which are structured per dimension in paragraph 2.2.2. On this part, the findings of this 

research roughly match with the literature. However, the research findings are more extensive on 

some dimensions. An interesting finding, which did not came up in the literature, is the distinction 

pupils make between relationships for ‘true love’ or for ‘material reasons’. Another one being that most 

of the informants think that people can only love one person at a time. The literature shows that 

especially women articulate that love is important in relationships, however the findings show that this 

also counts for men. Remarkable is that the findings show that love might act as a barrier to involve in 

multiple partnerships, though it not always prevents both men and women to have concurrent intimate 

relationships. This double implication of love was not found in the literature, which might be caused by 
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a different research focus or research method that has been used in this study. Performing FGDs with 

the use of vignettes made it possible to gather in-depth information about topics that sometimes went 

beyond what was explained in the literature review.  

 The manual training for AIDS awareness that was written for the NAAP, states that promoting 

abstinence is not that effective in preventing people from getting infected with HIV. In Southern Africa 

there should be more emphasis on being faithful (Utrecht University & Ndlovu Care Group; n.d). 

Nevertheless, the findings show that the NAAP emphasizes abstinence and delay as the main 

prevention methods. In the literature review it is stated that being faithful as a prevention method does 

not get enough attention and that it is exactly this method that could be very effective in slowing down 

the transmission of HIV in South Africa (Epstein, 2007).   

In short it can be said that there are quite some similarities between the research findings and 

the literature review. However, this research gave a broader picture of the pupils’ situation when it 

comes to concurrency than the literature does, and it evaluates the strategy of the NAAP that has not 

been described in this way before.                   

 

5.2. Reflection on this study   

Looking back at this research there are some critical points to be mentioned. The data collection 

period has been extended because of holidays of the pupils and a strike that closed the schools in the 

Moutse district for nearly two months. In this period the informants for two FGDs were gathered in a 

slightly different way than the other groups. However, in both cases it was a school representative that 

selected the pupils. The researchers did not speak the local language which created some difficulties 

in the data collection. This caused some challenges during observations of the presentations that were 

held in a local language, where a translator was not always available. It also limited some pupils in the 

FGDs to thoroughly express their thoughts because English was not their native tongue. Some pupils 

might have been more quiet because they were scared to speak English, or they could not follow the 

whole discussion. Using a translator partly reduced these problems. The need for doing the FGDs in 

English may also have negatively influenced the representativeness of the research population. The 

help of the NAAP team and the schools was needed to select the learners. The selection was not a-

select. It might have been that the selected pupils are brighter than the average pupils of those grades 

and ages, because their level of English is high.        

 The use of FGDs had several advantages as described in the third chapter. However, it also 

had some limitations. First of all, this method was quite work intensive, which resulted in small 

informant groups, which made it more difficult to make firm conclusions. Secondly, in FGDs informants 

were invited to discuss with each other on a given topic. When an informant said something interesting 

for the scope of the research, there was less room to go in-depth on that statement, because that 

could turn the discussion into a more individual interview excluding other informants. This sometimes 

limited the extent of the data. However, the FGDs were particularly useful for grasping social norms 

and to gather different views on a topic, because the informants contradicted each other in the FGDs. 

The problem of limited extensive date was solved in the data collection with the NAAP team members, 

because then both individual interviews and FGDs were performed.  
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 The use of vignettes had a disadvantage in a way that it was sometimes difficult to distinguish 

social desirable answers from actual practice. This seemed especially difficult in the women FGDs. 

Men were most of the time more open about their sexual behaviour and what happened in the area. 

Although women corrected each other in the discussions, this happened more often in the discussions 

with men. During the data collection the researchers became more aware of this issue and focused on 

making the distinction between social desirable answers and actual practice more clear.      

 An interesting finding concerning the research method was that almost all the informants 

participated enthusiastically in the FGDs. Afterwards it was mentioned that they liked talking in this 

kind of setting, the discussion was interesting, and they learned from it. When asked how they felt 

about the discussion an informant reacted: “It is a great thing, because as we are, we are not normally 

talking about these things. So this has just given us a light to know where we are standing and what 

we can talk when we are with boys” (Man, 18 years). Two participants suggested that these discussions 

should be done more often in schools and in a classroom with both men and women.   

 

5.3. Recommendations   

5.3.1. Future research 

In general, this explorative research gives a lot of information about the situation of secondary school 

pupils in the Elandsdoorn area regarding concurrency. This knowledge could be used in different ways 

to inform future researchers. For example, to compose questions for a quantitative research to gather 

data on a larger research population, enabling generalizing findings. This research also shows some 

interesting starting-points for future research. Most of the informants seem to be aware of HIV and 

AIDS, the risks, ways of transmission, prevention methods etcetera. This finding should be further 

investigated to see if it applies to all the secondary school pupils that the NAAP team addresses. The 

strategy of the NAAP should be based on the level of knowledge the pupils have, in order to avoid 

implementing a blocking mechanism in an unsuitable context. It is also interesting to investigate if 

there is a difference between pupils’ knowledge in grade 10, 11 and 12. If so, then the NAAP could 

also adjust their program according to grade.     

 In this research data have been gathered to understand the contextual conditions and 

mechanisms that cause concurrency. However, the findings still raise a few questions. The research 

shows that most informants make a distinction between ‘true love’ and ‘material love’. What is the 

influence of this differentiation on concurrent partnerships? This is an interesting question to get a 

better understanding on why pupils have concurrent partnerships and how these relationships look 

like. Another issue that came up in the research is the social disapproval of women having concurrent 

partnerships. If it is not socially accepted for women to have multiple partners, one could assume that 

women would not involve in these relationships. However, in the FGDs with pupils and the NAAP team 

members it is mentioned that also women have concurrent partnerships. Apparently some other 

contextual conditions and mechanisms are stronger than the disapproval of others. A more thorough 

understanding of these processes is needed, for example how peer pressure is influencing girls. In the 

FGDs this topic was mostly associated with men, but some statements of women indicate that peer 
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pressure is also influencing women. How are existing social norms influencing women in their 

involvement or non-involvement in concurrent partnerships? For instance, does it hold women back to 

have concurrent partnerships or what kind of implications does this socially disapproval has for the 

position of women in those relationships?  

 This research shows that there is a mismatch on some parts between the pupils’ situation and 

the strategy that the NAAP has regarding concurrency. An important mismatch lies in the area of the 

knowledge the pupils already have on HIV/AIDS and the basic information that the program is giving, 

leaving less room for other contextual conditions and mechanisms that lead to concurrency to be 

discussed. Future research is needed to see how the NAAP could involve these social, cultural, 

economical and emotional issues in their presentations. What kind of educational methods are useful, 

how should this be implemented, how should this be arranged on a practical level, etcetera?    

 To further develop the realistic evaluation method it would be advisable to investigate if 

interventions are able to directly change contexts. The findings show that the context can be changed 

indirectly through changing problem mechanisms. However the assumption is made that it is also 

possible to change contextual conditions directly, as the example in paragraph 2.1.2. explains, by 

distributing condoms in shops if this is not allowed in schools. A further investigation of this 

changeability of context will help to further develop the theory and possibly make it more effective in 

evaluative research.   

  

5.3.2. The NAAP secondary school program 

This evaluative research results in some recommendations for the NAAP secondary school program. 

The first recommendation entails the amount of attention that goes to concurrency in a presentation 

and what issues are addressed regarding concurrency. Secondly the way this topic is presented and 

thirdly the prevention method that the NAAP is emphasising. These recommendations mainly apply to 

the presentations that the NAAP team gives for secondary school pupils. The presentations are 

currently the main activity of the school team and during the data-collection no observations could be 

made of other activities of the program. However, these recommendations could also apply to other 

activities of the school team.  

 Concurrent partnerships are contributing to a large degree to the spread of HIV in South 

Africa, especially amongst youngsters. Therefore this topic needs to be addressed in the 

presentations for secondary school pupils. At this moment the NAAP team does mention multiple 

partnerships as a risk, but there should be paid more attention to this topic. Issues surrounding 

concurrency should always be in the content of the program and not only pop up if pupils ask 

questions about it. When emphasising more on concurrency the question rises what issues should be 

explained. Secondary school pupils seem to be aware of HIV and AIDS. Pupils already learn the basic 

information about HIV and AIDS from the team when they are in primary school. In secondary schools 

the next step should be taken in order to make pupils actually change their risky sexual behaviour. 

This research shows that a lot of contextual conditions and mechanisms could lead to concurrent 

partnerships. These conditions and mechanisms disable pupils to act according to their knowledge. 

The NAAP team should address these influences to give pupils more insight, motivation and 
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capacities to deal with these issues and to change their behaviour. Not only the factuality’s of 

concurrent partnerships should be addressed but more specifically the social, economical, cultural and 

emotional issues attached to it. For example, how do pupils experience social norms on concurrency, 

or more important how can pupils deal with these influences. The assumption about how the program 

for secondary school pupils could be more effective is schematized in a CMO-configuration in figure 7. 

In the realistic evaluation method of Pawson and Tilly (1997), the blocking mechanism should target 

problem mechanisms and not the contextual conditions in order to change behaviour. In paragraph 

2.1.2 is the idea of not being able to change the context criticized. An intervention can also change the 

context. The blocking mechanism should target the problem mechanisms as well as the contextual 

conditions.    

 

 

 

       +      =  

 

 

 

Figure 7: Schematic reproduction of how the NAAP could improve their strategy to reach behavioural change.     

  

This leads to the question of how the NAAP should address the contextual conditions and 

mechanisms of concurrency. Although this research did focus on the content of the program, less on 

the presentation strategy of the NAAP, the data did give some interesting insights on the presentation 

part. In a presentation the peer educator is the one who is giving the information and pupils are 

supposed to listen. The interaction with the pupils is based on asking and answering questions. An 

informant reacts on this strategy: “Because when we give presentations people don’t learn that much 

more, then if ever they are the ones that are doing that thing, they learn more. Because if ever they 

discussing with their peers, obvious somehow or somewhere they will decide to each other, some will 

have to explain better, what does he or she means. Then in that way obviously a person will learn, 

compared to when I am standing in front of the class and talk” (NE). There could be more involvement 

of the pupils in a presentation. As it is stated in the manual training for AIDS awareness: ‘Educators 

should be communicating with the students, not at them. Feedback from and participation by the 

students is an important part in learning’ (Utrecht University & Ndlovu Care Group; n.d: 43). The NAAP 

team members seem to be aware of the importance of involving pupils in their performances. But, in 

the presentations this two-way communication could be improved. In other activities of the NAAP team 

there is already more interaction with the pupils, activities such as drama, live skill games or core 

groups. An extension of the number of times these activities are performed would already improve the 

involvement of pupils. It is said that mostly because of practical reasons these activities are not done 

often in schools at this moment. Within a presentation other forms of communicating could be 

explored, such as using the method of discussion and debate more often. Both peer educators as well 

as pupils expressed the value of using discussion in creating awareness and behavioural change. 
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concurrency  
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Ironical, this research used discussion as a method to gather data, it is partly because of this 

experience that the method of discussion came up as a possible fruitful presentation strategy.            

 Coming to the last recommendation for the NAAP. Delay and abstinence are mostly being 

promoted in the presentations. Tthe literature states however, that promoting these methods is less 

effective when pupils are already sexually active than to promote condomising and being faithful. 

Especially in a country where concurrency plays a big role in the spread of HIV, being faithful should 

get more attention. It is therefore recommended that the NAAP stresses the importance of being 

faithful in their presentations for secondary school pupils more thoroughly. It remains important to 

explain the whole ABCD-method, in order for pupils to know their options. Supplementary to that, it is 

advisable to implement a protocol in which is stated what the rough content of a presentation looks 

like and what prevention methods should be emphasised for what age group. So that there is an 

agreement between the peer educators what they should propagate.  

Figure 8: Summary of recommendations for the NAAP secondary school program  

 

Picture 3: The Ndlovu AIDS Awareness Program theater 

� Give more attention to concurrent partnerships in the NAAP activities  

� Address the contextual conditions and mechanisms regarding concurrency more extensively  

� Extend activities like drama, life skill games, core groups  

� Explore the use and effectiveness of the method of discussion and debate in classrooms  

� Emphasis more on being faithful as a way to prevent HIV transmission   

� Implement a protocol to structure the content of a presentation and what prevention method should be emphasised   
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Appendix 1 Organisation chart Ndlovu Care Group 
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Appendix 2 Vignettes  

 

These vignettes are used in the FGDs with secondary school pupils. The first four vignettes cover the 

topic of concurrency. The other five vignettes are about sexual behaviour and gender issues. Although 

these five vignettes are initially written to gather data for another research, some data that are 

collected with the use of these vignettes are integrated in this research.  

 

 

Vignette 1: 

A. For three months Thabo is having a relation with Zanele. He has also a relationship with Lindiwe for 

two months now. Zanele and Lindiwe do not know that Thabo has a second girlfriend. Thabo is not 

planning to stop one of the relationships. He thinks he is allowed to have more girlfriends because 

boys need more sex than girls.  

 

B. Zanele finds out that Thabo also has a relationship with Lindiwe. She finds it okay for men to have 

more girlfriends. She thinks their need for sex is bigger. The only thing she is scared about is that they 

do not use condoms.    

 

C. The relationship between Thabo and Zanele is not going well. Zanele does not like it that she gets 

less presents from Thabo, she thinks he is buying more presents for Lindiwe. Zanele starts another 

relationship with a guy who does give her a lot of presents. Zanele is scared to step out of her other 

relationship with Thabo because she thinks he will beat her up.   

 

 

Vignette 2: 

A. Thabile has a boyfriend, Thomas, for a year now. She meets Siyabonga, a boy at school. They also 

start dating, but she is not sure if she loves him and if she should stop her relationship with Thomas. 

She has continued both relations for more than two months now. 

 

B. Thabile has a relationship now with Thomas and Siyabonga for four months, she loves both boys. 

She does not want her friends and family to know, because she is scared of their reactions. It is 

getting more difficult to hide the relationships.  

 

C. Thomas finds out that Thabile has a second boyfriend. He gets really angry and beats her up. He 

says she belongs to him and she is not allowed to fool around with other boys. As a man he is the only 

one that is allowed to have more than one girlfriend.   
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Vignette 3: 

A. Maria has a relationship with Steve, a boy her age she met at school, for seven months now. Maria 

comes from a poor family, she does not have the money to buy a new school uniform. She meets 

Themba a boy that is fifteen year older than her, he has a steady job. Sometimes Maria gets money or 

gifts from Themba. They start a sexual relationship. Maria tells stories to her friends at school about all 

the nice things she does with Themba.  

 

B. Themba is not satisfied with the number of times he has sex with Maria. Maria does not want to 

have sex more often. Themba tells Maria that he loves her and that she is the only one for him. He 

gives her a new bag for school. Themba convinces Maria to have sex more often.  

 

C. Maria and Themba have a relationship now for two months. Maria just heard that Themba is 

probably HIV positive. Maria is scared to ask Themba to use condoms when they have sex. Maria 

keeps having sex with Themba and her other boyfriend Steve.   

 

 

Vignette 4: 

A. Karabo has a sexual relationship with Sharon for two months now and also with Palesa for more 

than a year. Both girls live in another village. He is proud that he is able to support both girls with 

money and gifts. Karabo speaks proudly of his two girlfriends to his male school friends.  

 

B. The school friends of Karabo push him to also start a relationship with Paulinah, a nice girl from 

school. Then Karabo finally has a girlfriend in his own village, which he can meet often. They say that 

as a real man he is allowed to have more girlfriends if they live far away. As long as he makes sure 

that his parents do not find out.  

 

C. Karabo has a sexual relationship now with Sharon, Palesa and Paulinah. Karabo starts really loving 

Paulinah. Maybe this is the girl he wants to marry. He does not know what to do now. His friends keep 

telling him to continue the three relationships.    
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Vignette 5:  

A. Mandla and Lizzy have a steady relationship. They started having sex. They never use a condom. 

Mandla does not have any other girlfriends and also thinks Lizzy is faithful to him. Still Mandla starts to 

worry: Would it be better if he would use a condom? Can he get infected with HIV if he does not use a 

condom with Lizzy? He wants to know this, but is afraid to ask anybody. 

 

B. Mandla asks his friends if he should use a condom when having sex with Lizzy. His friends laugh at 

him: Lizzy and Mandla are healthy, so why should they use a condom? They say condoms are for 

people that are already infected with HIV or STIs (sexually transmitted infections). 

 

C. Now Lizzy also starts to get worried. She heard that her previous boyfriend became very ill, maybe 

it is AIDS. She wants to say this to Mandla and suggest that they should use a condom, but she is 

afraid of his reaction. Because of this, she does not say anything.  

 

 

Vignette 6:  

A. David is at a party with his friends. He has a girlfriend, but she is not at the party. David sees a nice 

girl at this party: Mpumi. She goes to the same school as him. First, he does not want to go to her, 

because he already has a girlfriend. His friends tell him that he should go and talk to Mpumi, because 

that is what a real man should do.  

 

B. After talking to his friends, David walks up to Mpumi and speaks to her. He really likes her and 

wants to have sex with her. He takes her outside where it is dark and says to Mpumi that he wants to 

have sex. She says she does not want it. David thinks that she is only saying that to look like a nice, 

innocent girl. He thinks that she actually wants to have sex. He forces Mpumi to have sex with him. 

 

C. Mpumi feels really bad about what happened at the party. When she is sitting at school two days 

later, she sees David sitting in another class. She panics and starts crying. When a female educator 

asks her what happened, she does not want to tell her. She is afraid that the educator will blame 

Mpumi. The educator will probably say she was wearing a sexy dress and was asking for it to happen. 

 

 

Vignette 7:   

A. Sipho and Thembi have a relationship for one month now. They did not have sex yet. Sipho wants 

to have sex with Thembi, but she wants to wait longer. Thembi is still a virgin and wants to stay a 

virgin until she is 18 years old. Sipho thinks differently about this; he already started having sex when 

he was only 15 years old and he is proud of this.  

 

B. Sipho said to Thembi that he wants to have sex with her. Thembi still prefers to wait, but loves 

Sipho and does not want to lose him. She sleeps with him anyway. 
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C. Two months later, Sipho and Thembi are still having a relationship. Thembi does not like the 

relationship and wants to end it. She talks about this to Sipho. He says that he loves her very much 

and he does not want to lose her. If she tries to leave him, then he will beat her up.  

 

 

Vignette 8: 

A. Jerry and Khomotso have a relationship for a few months now. Jerry likes having sex with 

Khomotso. Khomotso likes to have a relationship with an older boy who is buying her gifts and paying 

her school fees. 

 

B. One evening, Khomotso visits Jerry in his house. She is very tired, but he wants to have sex with 

her. Khomotso says that she is too tired. Jerry gets angry: “I buy you all these gifts, but you will not 

even sleep with me!”. 

 

C. After this night, the relationship between Jerry and Khomotso changes. He starts forcing Khomotso 

to have sex with him every day. She does not like this, but she needs the money and gifts Jerry gives 

her. Because of this, she keeps going to his house every day and has sex with him. 

 

 

Vignette 9: 

A. Sizwe and Mary are in love and have a relationship. Since a few weeks, they are having sex. Sizwe 

knows that Mary had other boyfriends before him. He knows she had sex with these boys. He is a little 

bit scared of getting STIs or HIV, but he does not want to talk with Mary about her previous 

relationships.  

 

B. Sizwe and Mary have talked about condom use. Sizwe said he does not enjoy sex while using a 

condom. Mary accepts this and says they do not need to use condom anyway; they love each other 

and trust each other.  

 

C. One day, Sizwe finds out that he has got an STI (sexually transmitted infection). He blames Mary 

for this. She already had several boyfriends before Sizwe. He thinks she should have been more 

responsible and should have asked for a condom. Because of her, he has got an STI. 
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