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Introduction

[My mother] threw me overboard in some way, you know, using me
narcissisticallyé but then she threw me
write your wWbBeehdeh2014) of t hi so.

I n this thesis |AreYeuMMoBier2(20tR2etbgétiser witletwoo i r
o f i ts l' i terary references. TheTo the r st re

Lighthouse([1927] 2000), which is directly quoted in the memoir. The second is a

poem by Adrienne Rich, AThe oRo afhwa Inkeentod r (6
indirect references. Al i s on BAre aue Myd Bother?(2012) is an
aut obiographical comic book about the awuth

way it has affected her relationship with other people, texts and the world at large,

both in her personal life and in her creative work as a cartdodisg i ni a Wool f 0's
novel To the Lighthouseells the story of what happens among family members and

house guests at a holiday house during two days ten years apart from each other, but

its main topic is the competition between two approaches to knowledge, an
intellectual approach against a more embodied, affective one. It also has a strong
autobiographical character, as the main characters in the novel are fictional versions

of Wool fdéds parent s, Sir Lesl i e ahoutdheJ ul i a S
struggle of the poet to break free from accepted poetic tools and create new tools that

are suitable for the politically informed poetry she aspires to create in the future. It is

also autobiographical, because it discusses a personal issue the poet wésgstrugg

with at the time she wrote it.

! By indirect reference | mean that the poem is not in itself mentioned in the book, but the book in
which it belongsThe Fact of a Doorframe: Poems Selected and New-198@(1984), is.

2 For the purposes of this thesis, | follow comic expert Hillaryt€lim saying that comics is primarily

a language and not a genre (oofe genre) and comic narratives aré marginallyi literature, and
therefore can be approached theoretically from the methods and concerns of literary studies (2008,
462).



I mention the autobiographical character
Bechdel 6s memoir has, by its authords ack
writes it in order to cure herself from her preoccupation tvghmother, to break free

from her mot her 0s -establish arelationship with theeworlddahatd t o r
is different from the one her primary relationship with her mother enabled her to have.

She uses other peopl e éansaidm ber quest far g healtpidr,i c al w
happi er sel f. Wool f O0s novel -therapeuticd e s her
autobiography. I n fact, it was while readi
the idea of writing her memoir as a means of letting goeof h mot her 6 s gri p o

Woolf writesin her diary:

| used to think of [my father] & mother daily; but writifidhe Lighthouselaid
them in my mind. [ é]ithdt lwasobdesser byethetmhi s t o
both, unhealthily; & writing of them was @&ocessary act.) (Woolf 1980, 208)

According to Woolf, writingTo the Lighthouselid for her what psychoanalysis does

for its patients: enabled her to express a deep emotion, and through this expression she
Afexplained the emot i ongquaed dh Béchdel 012, 118).t o r e s
During the writing of her memaqirBechdel hopes it can have a similar effect on

herself.

Adrienne Rich is a mentor figure, encourag
letters personally addressed to Bechdel, and seaimg@xample of doing politics
through art. Richés wor k, essays and poet:
contrary to her mot her 6s beli ef, t hat per
society at large. Bechdel, influenced by the psychoanaly®oryh of Donald

Winnicott, associates political compliance with the unhealthy compliance to parents

that children who have had a faulty or errant upbringing exhibit. Bechdel refers to

Rich to argue that her personaihorderrtda ti ng i
counter her motherds argument that @dthe se
2012, 200) and to show that with her work she is part of the feminist lesbian tradition

of writers who do politics by writing the self in history and bringihg experience

and issues that concern women and lesbians in popular culture. Thus, she hopes she

can alter her Acomplianto relationship wit

in society which her family represents, making a step toward healilysdigence.



Bechdel has said in an interview that her mother has taught her the power of writing

to affect change in onebds |ife: Ayou can
Thurman, 2014, 59.169.30), meaning out of the pain her mother has causeayher

being responsi bl e f orAreBEFeucMy Methe®lse mpkegits onal i t
clear that not only her mother, but also a number of literary figures paved the way for

her work, among whom it is Woolf and Rich who play the most important role in the

memaoir.

| first read Are You My Motheravhile | was working on a paper about literary
genealogies, that is, the study of relations of continuity and influence among writers
of different generations, and the theoretical reflection on their consequentegaryli
production. Literary genealogiesere an important focus of literary theory in the
1970s and 1980s, but have lost scholarly interest since the 1990s, and then lost my
interest too, for reasons which | will explain shortly. Whether they are the
examhation of continuity or competition among poets within thecalled Western
canon (Bloom [1973] 1997, 1994), or more politically radical examinations by
feminist scholars of the relationship of women writers with writers that are supposed
to be part of ath represent this canon (Gilbert and Gubar 1979), literary genealogies
tend to rely on psychoanalytic theories, and to form analogies between artistic
influence and familial relationships. These models necessitate a reading of texts which
emphasizes the disction between writers, focuses on their artistic subjectivity and
celebrates their originality; or, on the contrary, a reading that describes literature as
springing from a state of ptapsarian unseparatedness, and thus celebrates an
idealized notiorof belongingtogether and of an absence of competition and hostility
within a realm where there is no differentiation (Doane and Hodges 19®2)8he

use of family metaphors, which were used in literary genealogies, fell out of favour
with literary scholars in the late 1980s and early 1990s, mostly because of the queer,
lesbian and postcolonial critique they met: family metaphors were found to depend on
heterosexuality and family relations specific to white Western cultures and not of
those which calnialism suppressed (Wall 2005, 13 and Wilson, 19923 A@)vever,

even when arguing against genealogy models, many authors use its conventions (van

der Tuin 2014, 42). Abandoning the question of genealogies in literature did not mean

3See also Judith Butlerés critique of ori-gins in
oedipal narratives. They serve conservative aims, she argues, and restrict the future (Butler-1999, 47
48).



the end of the basiassumption behind it, namely that relationships between texts
written at different times follow a linear temporality of influence that goes from the

older to the newer text.

Bechdel 6s memoir | ends itself to tats anal ys
explicit allusions and the special place it reserves for writers of previous generations,

it looked like a useful case study for my examination of literary genealogy models.

But Bechdel s critique of the oppresgionst uti on
at work in intrafamilial dynamics resonated with the queer critique of such models,

and made me change my project from revisiting genealogy models to looking for
methods for reading texts together that do not assume that texts can onlptatect

texts by being chronologically prior and finding their way to the bookshelves of the

future writers. It made me wish to read Bechibejether withWoolf and Rich, in a

way that does not simply examine how having Woolf and Rich in her library made

Bedhdel produce this particular work of art, but treats the texts as if they met for the
first ti me. This way Wool fés and Richds wo
and future, without being treated as the seat of authority that Besbowdtimes

makes thenbe. This is particularly important as Woolf and Rich aemonical literary
figures,whereaBec hdel 6s work, though very popul ar
literature. Their respective positions can make a reading that focuses on theefluen
conferred on Bechdel by the older writers dangerous: it may look like an attempt to
legitimize Bechded s wo r k b yorsaund patonizang towan her.

Just like Bechdel writes her memoir in order to break free from the oppressive
influence ofher mother without sacrificing the good things her mother has offered
her, | am writing this thesis in order to show how we can make use of previous
generations of writers, without putting ou
have to either free #mselves from parental authority or be dutiful to it. I am using
the method of diffractive reading, as developed by feminist philosopher and
theoretical physicist Karen Barad, because feminist epistemologist Iris van der Tuin,
in making a case for genemtality in feminism, argues that diffractive reading is
suitable for affirming and strengthening links between writers without fencing them
away from each other in distinct temporalities, and for reading them through one
another without hierarchizing onever the othervan der Tuin2014, 97). Reading

Bechdel s memoir di ffractively with Woolf

4



Bechdel and | together contemplate the possibilities of reworking intergenerational
relationships in a way that allows for keepitigg past alive, indeed revitalizing it,

while avoiding its patronizing restrictions on the present. This is why the title of the
thesis takes Bechdel 6s quot e, which descr
mother that is both to blame and to thank Bechdel being who she is, and
Substitutes Awriteo with fAread?o: Ayou can
that there is a way for feminist writers and literary scholars to create, through
diffractive reading, a vibrant relationship with the fersinland not only) past in a

way that does not reproduce distinctions and generalizations, and does not foreclose

possibilities of imagining the past differently.

In the methodology chapter | explain how | diffractively read Bechdel out of the
problematicrelationship to the world her mother has thrown her in. | explain the
origins of diffraction in quantum physics and feminist philosophy, as well as the
reasons | believe it can be a productive tool for the literary analysis of the specific
texts. | also ayue that the character of literature and graphic narrative requires an
adapted form of the method, which takes into account the literary experience of
reading. For that purpose, | bring in the theory of literary scholar Louise Rosenblatt,
whose approach tditerary reading also bears the epistemological influence of

guantum physics.

The methodology chapter is followed by two literary analysis chapters, each of which

brings in a |iter aithg first ehdptebriags Weolf and theBe c hd e |
second Rhi t o Ahel po Bechdel rework her relati
creativity, ot her people and the worl d. B u

way different than Bechdel does in her memoir. The older texts are not used as
models for doing atobiography or for their prestige, which reflects on the quality and
value of Bechdel 6s wor k. |l nstead, isamy di ffr
graphicliterary-philosophical reflection on the nature of external reality and the
questionofknowld ge, whi ch can Acureodo Bechdel from
extreme sefconsciousness and chronic doubt about the reality of her experiences)

that an erratic upbringing has brought upon her. My diffractive reading of Bechdel

and Richenables Bechdéo practice a politics of art that is not characterized by her

usual overemphasized intellectualism, but instead by an embodied affective creative

apperception, which Bechdel associates with psychic health.
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Methodology

As established in thiatroduction, this thesis investigatasdbrings to existence what
happens during an encouritee’ou My dothesaadh Al i s o
Virgi ni alo Wwlaghtfiobseas well as betweeAre You My Motherand
Adrienne Richdés AThe Roofwal kero. I n ordet
events that take place during my reading, and not as a fixed relationship between the

texts, | need a method of reading that addresses not the influence that candoia trace

the text as an effect of the fact that the writer has read these other texétheéran

influence that appears when a reader reads them together. In this chapter | intend to

explain why diffraction as a reading methodology enables one to readdggther in

such away. | will offer a short overview of how the teridiffractive reading was

first coined, how the method was developed and how it has been used so far. Then |

will proceed to explain the reasons | believe it can be a productiveaobtdrary

analysis, how the character of literature and graphic narrative require an adapted form

of the method which takes into account the literary experience of reading, and why it

is suitable for what | want to do with my thesis.

Diffractions/Trans actions

Diffractive reading is a reading methodology that originates in feminist philosophy.
The first person who used the term dAadiffre
texts acquire and produce meaning is Donna Haraway, in her work
Modest Witness@Sc ond _Mi |l |l enni um. Femal M9nE_ Meet s
Talking about scientific objectivity and the production of knowledge, Haraway argues
for replacing the optical metaphor of reflection with that of diffraction, because

diffraction does not reproduce saness, like in what has come to be called the



representationalist paradighiut shows patterns of difference and their importance

(1997, 16). The use of reflection as a metaphor is very common in Western
philosophy and science and has even dominated i&naind other critical discourses

around strong objectivity and situated knowledges, to the extent that they propose
selfreflexivity as the solution to the problem of the geffisible objective scientist

(ibid., 16 and 33). Reflexivity, however, cannbélp us escape the Scylla and
Charybdis of realism and relativism, since
elsewhere, setting up the worries about copy and original and the search for the
authentic and really r e adflexivity thab makes,the 1 6 ) . I
knower interrogate how their position in the world affects their perception of it, may

question the realist idea of objectivity (one can only know how things appear from

their position) but continues to ignore their participatio the making of the world as

it is. Har awayds metaphor of -ceflekivitytacti on d
the extent that the | atter asks for an exa
the world (gender, class, race, species, nateord so on so forth) plays in the

production of knowledge, but takes for granted such identity markers and the

k n o we r -éstablished eposition as the subject in the practice of knowing.
Diffraction, on the cont r aroygiton butastalsman | vy acc
practice that reconstitutes the markers of this position and the relationship in which

knowing engageboththe knower and the known in unforeseeable ways. Diffraction

isa knowledgamna ki ng technol ogy thatinot heniwyr i ha
but al so fAcraft][ s] subject positions and
making its own work Arelentlessly visible
36) . This productive di mensi onAud $issdHar away @
Hoel and Iris van der Tuin who argue that looking specifically at the reading of texts

as a diffraction means that we acknowl edge

4 The basic tenet of the epistemological positiof representationalism, also known as the
representative theory of perception, is that subjective sensations, or elsdaensee representations

of physical objects, which are considered to be the causes of theds¢as&he physical objects,
therefore, are considered to exist independently of our sensations, but it is through the sensations that
we mg know them, albeit indirectlyBunnin 2004, 603)The consequence of this approach to the
problem of the external world is that there is a separdi@ween the sensations and the world, in the
sense that external objects are the occasion for perception, but our perception is distinct from it: it is
only the perception we have direct epistemological access to, whereas the external objects we cannot
immediately know, let alone affect through our practices of knowledge. Representationalism is also
known as epistemological dualism because practices of knowledge and the objects of knowledge
belong in different planes of existence, are ontologically d@iffe(Honderich 1995, 171).



separate or separable from what we tend to accept as that to whichehtye r 6 ( 201 3,
189). | would add that looking at reading as a diffraction also means that the reader of

a text cannot be seen as separate or separable from the literary work she reads but is
conditioned by it and becomes part of it. | will explain thigHarin the next sectian

using the theory of reading developed by literary scholar Louise Rosenblatt.

Rosenblatt makes an argument about the relationship between reader and text that is
guite similar to my reading offomtHerealiszway 6 s d

understanding of texts, informed by the same shift in Western epistemology which

i nforms Harawayds wor k. With her transactd.i
|l ate 19306s but given its name cantareee decad
old question Awhere is the meaning of the

emergence, in literary studies as well as in the sciences in general, of a new scientific

paradi gm. In Rosenbl attds own wwthid&d her th
more gener al shi ft Ain the whole way of tF
world and their knowledge of it.o (Rosenbl

the shift away from the paradigm in which Newtonian physics belongs: a paradigm
which endorses a dualistic view of human beings as separate from nature and which
seems to come to an end with the earl§) @éntury developments in physics, namely

subatomic and quantum physics.

Rosenbl att adopts the t eraryreafingragevennaftdri onal 0
she reads John Dewey and Ar tHKnawingé&dthe8ent | ey
Known(1949), in which developments in physics, biology and other sciences between

the late 1% century and the mi@0" century are viewed aan opportunity for

reconsidering predominant approaches to epistemology and for adopting a
philosophical terminology that reflects them. Dewey and Bentley examine in
particular the transformation of viewpoints that takes place in physics in the €rly 20

century, because they believe that the approach they propose toward the question of
knowing and knowns had already been developed by contemporary physicists (1949,

135). The term transaction, employed in physics to describe a certain manner of
observationdenotes an epistemological approach according to which the knower and

the known are not separate entities thatgxist an observation, but they emerge

together during the event of the observation/transaction. In contrast with transaction,

the term inteaction suggests the classical Newtonian approach according to which the

9



world consists of separate alreadigfined entities which act on one another, and
scientific observation does not change the nature of the objects observed. In the
emerging scientifiparadigm, on the other hand, the observer is always already part of
the object of observation, so that acts of observation actually change the ontology of

the things observed.

Rosenblatt argues that the fact that she, a literary scholar, is informed byrtant

view of science as fian interpretive endeav
account i n the observation and absolute o
purpose to Acounteract the tendeamdoy towar (
stress their compl ement ary «ig)nihdeed,bagt i ons 0
Kar en Bar ad argues, guantum physics As hooc
epi stemologyo (Barad 2007, 97) : once scien
view of knower and the known as inherently distinct, our view of knowledge in

general must change, and, consequently, the idea of what knowletitiginditerary

theory, namely textual understanding (or meamraking), cannot fail to be affected

too.

Let us come back to the question of where textual meaning is located, under the light

of this epistemol ogical framewor k: i n Rose
work of literature is in fact the transaction between the text and the reader. It is

located néher in the written words on the pagemon t he reader s mi nd.
the epistemol ogi cal point of viewowaf the A
reader and text emerge together during t|
componenrtct[fiéegnsf uby virtue of the presence
14). Then, "the boundary between inner and outer world breaks down" (ibid., 21) and

"sharp demarcation between objective and subjective becomes irrelevant” (ibid., 18).

Reader and text "eadbrms an environment for the other” (ibid.), meaning that each

responds to the stimuli of the other, and they are both conditioned by being created in

the other. This means that on behalf of the redud#r previous experiences affect the

literary work ceated in the moment of reading, and on behalf of thattestues lead

to a change in the reader as the reading
experiences, an experience that goes outside and beyond their world as experienced

thus far (ibid.21). Such clues that make the event of reading a specific experience are

the clues that make the reader take on the efferent or the aesthetic stance toward what

10



she experiences. Rosenblatt differentiates between reading for extracting information

from a ext, which she calls efferent reading, and reading for the sake of experiencing

what happens during the actual reading. The two stances are usually both present
during any kind of reading, and they are rather two ends of a continuum than a binary.

It is the aesthetic stance, however, that allows the event that is the literary work to
take pl ace, by creating a distance from Afr
the text to be the reality during the event (ibid.;323. This event is the poem, the

novel, the short story, and, | will add, the graphic narrative. The consequence of this

approach is that the text is not fixed and one, but variable and multiple.

Rosenblatt is considered by some to be the first re@dponse theorist, because with

her irst book on the subject,iterature as Explorationpublished in 1938, she shifts

the attention of analysis from the formal qualities of the text to the diversity of the
readersod responses. Doing this, she breaks:s
formalist literary approach predominant at the titdewever, she differs from the

majority of readeresponse theorists of the 1970s and 1980s (who often claim her as

their antecedent) and the poststructuralist literary theorists who also pointed out that

the meaning of the text depends on the reader, because she does not believe that any
possible response to a literary text is equally valid and valuable. In contrast with them,

she places great emphasis on the role of the text to determine meaning s¢itivell.

her article AThe Transactional Theory: Agal
to a number of literary criticism anthologies that position her in close theoretical

relation with the readaresponse theorists and the poststructuralist crithes,nsakes

sure to differentiate herself from both. I
hierarchization of the subject/reader to the detriment of the object/text: even if the
subject/reader is not considered to be the unitary liberal subjeds ktsubject

position in the web of structures that determine textual interpretation, the power of
meaningmaking lies with the reader. This way of thinking belongs with the

Newtonian mechanistic paradigm, according to which knowers and knowns belong to

different spheres of existence whether the one or the other is given priority
(Rosenbl att 1993, 380) . For Dewey and Ben
confront what is known as if in a different, or superior, realm of being or action; nor

any knownork nowabl e as of a different realm to

Ther e ar e ino 6entitiesod or 6real i tieso 0

11



beyond the knowingtnown event, with power to interfere, whether to distort or to
correct o (cbtewld49, 186). Rosdhblatt also disagrees with the- (non
poststructuralisty common read®sponse theory assumption that readers are
psychological unities that pmexist their engagement with the text. The reader is
conditioned by the text at the momenft reading, so that there can be no (same)

reader before this moment.

It is ironic, therefore, that Rosenblatt is considered by some to be a-respense

theorist, because for areadee sponse theory to exist, Ros
suppressed.nl St even Mai |l l ouxo6s words: ARRosenbl ¢
reader/text distinction had to be ignored in order for a certain kind of theoretical work

to be done, and that theoretical work needed to be done, it was thought, in order to
provide a foundt i on f or reader tal k i n-4lpifheti ci sm
theoretical work Mailloux talks about can be the work of examining the conventions

and norms that regulate processes of interpretation, the work of determining the

broader field of possibl interpretations by taking into account the diversity of

responses, or the work of looking for the qualities that define the informed reader
(Ravaux 1979, 712). In all these cases RoOs
obstacle, because in order a scholar to examine different responses to a text and

focus on the role of the reader, the distinction between the text and its readers must

remain intact. In short, when a scholar wants to analyze formal qualities of the text
independently of the rdae r s 6 af fective engagement with
Rosenbl attés epistemol ogi cal approach <cann
how various (pralefined) readers respondtoafpre f i ned same) text, F
approach is also useless. Rdsédnat t 6 s t heory seems to provi
best suited method of engaging with specific reading events: when a text and the
knowledge of the text, as well as the reader of the text, all emerge in a complex
transaction which constitutes the laey reading. Her method can answer questions

|l i ke Awhat is the specific text/ knowl edgel/

transactive factors/ agents?o

lt becomes <cl ear, as the explanation of R
talking of ro easy feat: with the abandonment of-gedined knower and known,
there cannot be a general methodology of analysis of reading events/literary texts. No

easy answer to the question where the meaning is located so that we can look for it

12



there: rather, thguestion must change, for there are not two ends in dpaee
between which the meaning can be found, but the relations allow for atspadeat
constitutesthe meaning to come about. The answer can only be provisional and
restricted to the particulavent under observation by the particular observant. My
reading of Bechdel, therefore, does not claim to discover meanings that resides in the

memoir, but rather to convey the meanings that emerge in my interaction with it.

Somet hi ng t h aaorydBes soteaxdiditlp address(althobgh it does allow

room for it) is the possibility for a reader to be reading more than one literary texts
together. What is the relationship between the texts in that case? If | approach my
reading of Bechdel as an eweduring which a specific work of literature emerges,

how does the presence of Woolf, and later of Rich, affect the method of reading that

needs to be employed? | need to remind my reader that my methodological
exploration aims to approach the texts #ua read together in this thesis not as texts

that come from different times and, therefonehere one of them is the frame of

reference or constitutes the environment for the other, but as texts that are created

anew during the event of my readingthem®t her . That i s, even th
Ri ¢ h 6 s -exists the wprk & Bechdel, and has informed it by way of influence,

| do not want to explore the results of influence on the latter work. This thesis is not

me reading a text by Bechdel whichbeark e t races of Wool fdés or
(although of course Bechdel 6s work does L
informed by the writings of Woolf or Rich and bearing this knowledge as a tool for
interpretation, reading Bechdel (although | have Madlf and Rich before, and they

are part of my past experiences that constitute me as a subject, therefore | do bring

this knowledge to every event of reading in which | participate). My aim is to
describe, and therefore to participate in bringing inisterce, an event during which

two texts and me come together and new meanings emerge in the process. The
guestion the next section addresses is what happens in the event of reading (at least)

two texts at the same time and what reading method is appeofmiat. This is where

the metaphor of diffraction, which Haraway employed frestiirns

13



Diffractive reading as literary reading

The importance of the term diffractioas used by Harawais also elaborated on by

Karen Barad inMeeting the UniverseHalfway: Quantum Physics and the
Entanglement of Matter and Meanirfg007). When Barad talks of diffraction she

does not only mean diffraction in optics, but also diffraction as a quantum
phenomenon. This last one is important because it demonstrategiaotum physics

breaks down the paradigm of classical physics: quantum physicists first showed with
experiments(in which diffraction played an important rgleéhat particles can

sometimes behave like waves, showing in practice the indeterminacy prittegplis,

that the ontology of anything cannot be determined without regard to the apparatus of
observation, or else that the apparatus participates in the ontology of the thing
observed. As Dewey and Bentley have also argued, this has the revolutionary
consequence that, fromighmoment on, the epistemological access to something and

the thing itself are considered to be entangled with each other and not separable.
Barad argues that di ffraction apparatuses
entangle structure of the changing and contingent ontology of the world, including

the ontology of knowingo (Barad 2007, 73).

What would it mean, though, if we looked at reading texts together as a diffraction?

Barad uses diffraction as a figuration for her regdmethodology because it is a

met hod fAattuned to the entangl ement of t h
enables genealogical analyses of how boundaries are produced rather than presuming

sets of welwor n bi nari es i n adv amporar aspecttoi d . |, 30
diffraction, thatit does not presume what the object and what the subject is in

advance, makes it suitable for the reading of more than one texts togattieularly

when we do not want to use one of them as a frame of referencghhwhich we
examine the other. Il n her wor k, Barad theo
and fAithe socialo without assuming the one
ot her . With diffractive r eadeantanglemerstshre ar gue
reading i mportant i nsights and approaches
thinking insights from science and social theories through one another, Barad refuses

to position schools of thought against each other and instead placesirthem

conversation in a way that attends to the relational ontology that is in the heart of the
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revolutionary paradigm quantum physics brought about, as well as in a way that does

not prioritize the one over the other (ibid.;92).

The diffractive methodaolgy has been taken up by Iris van der Twho argues that

diffractive reading enables feminist philosophers to practice what Elizabeth Grosz
calls an affirmative engagement with Aprim
in a process of transform@an (Grosz 2005, -3). This way one can avoid the

dialectical relationship in which critique binds theories together: a relationship which

i n the end, according to van der Tui n, re
primary status (van der Tuin 29145).

In my thesis | first read Bechdethé s memoi
Lighthouseand t hen with a poem by Adrienne Rich
diffractive reading an appropriate method is my intention to read Bechdel together

withthe ot her 6s work i n a way that does not
turning one of into a frame of reference to examine the other through. It is also the
productive aspect of diffractive reading, which transforms texts into something they

were not vinen read individually. Diffractive reading may originate in philosophy, but

| want to argue that reading diffractively texts that are primarily literary is just as

useful to the extent that it produces certain thematic patterns which cannot be
observed inthem when read otherwise. Since the diffractive reading that | practice
brings together Baradodés diffractive readin
can accommodate the particular character of literary reading, where thematic patterns
emerge throgh stylistic choices, and textual cues lead the reader into the aesthetic

stance, that is, a focus on the subjective, affective element of mewaakigg.

Still, adapting a method from philosophy into literary studies requires some
justification. Especiajl since, although the diffractive reading is a new method in
philosophy, there may be methods to a certain extent similar to it in the drawers of the

study of literature under a different name, such as intertextual reading and
comparative reading. Readitgxts together, looking for thematic patterns they share

is usually <called a comparative method. R
references is called intertextual reading. Reading Bechdel together with her literary
references is a form of intextual reading and an intertextual reading can make a

productive and transformative use of the intertext, which is what | intend to do with
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the texts | am reading. | therefore need to examine whether diffractive reading can be
considered a form of compdirge or intertextual reading or not, and explain why |

choose to use the term diffractive reading to describe my method.

Reading texts not as salbntained systems but as belonging in stratums of
connectivity can be called an intertextual reading. Intértdity is a very broad and

vague term and has diverse definitions, which range from the somewhat more
traditional idea of a relation of influence between texts to the idea that one can read

the whole social field in one text, as well as from an openmgfuinterpretive

possibilities to a narrowing down of thetdla r t 2 ne z AThéreaareaoudghl® 9 6 ) .

two general trends in intertextual reading as far as the interpretation of texts is
concerned. The first approach is that of the poststructuralists, which proceeds from
Julia Kristevaod6s definition of intertextua
investigate the status of each word as belonging to a three dimensional textual space

the coodinates of which are writing subject, addressee and exterior texts. Anterior

and synchronous literary and cultural texts constitute the horizontal axis of the textual

space, which is a mosaic of quotatiomie ontological presuppositions behind this

methal of analysis is that no text is closed, every text derives meaning through other

texts, and texts can be anything that has acquired meaning through culture and in the

social (Kristeva 1986, 37Barthes is a typical representative of the first tremal:

focuses not only on the productivity of reading texts together with their quotations

but even more so on reading them with thei
For Barthes, texts only derive meaning through their relations to other texts, these

other texts being, in effect, generated, like the any text, not by the subjectivity of an

author but by the langue and culture at large (Barthes 1977, 146). His approach opens

up the text so radically that thetextt nterpre
infinite. This results in the liberation of the reader from any hermeneutive constraint,

as she is able to trace relations between texts without deference to the authority of the

writer (Irwin 2004, 230) but it thus forgoes the possibility of effedy analyzing

texts (Clayton and Rothstein 1991, 23). This relativist tendency has been criticized by

literary scholar William Irwin, who rightfully argues that behind the refusal of a

transcendental signified and the assumption that textual meaninadiscpd through

51 use the word interpretation because of respect to the tradition of these trends, but in my approach
any reading of texts is a meaningaking practice, which departs from hermeneutic ideas and focuses
on the productivity ofe@ading.
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reference to text s -lagoagntric askeytiontthatdangsiggedan es it

never capture realityo (lrwin 2004, 235).
l rwinds critique of I nt erat thextexuig fixedtayd ( f or €
unchanged regardless of the readerdéds inter

could not be more different from my approach), I find his point on the relativism of

t he poststructuralistso mtp @ut avhat Femimste r y i ns
philosopher Claire Colebrook has identified as the most problematic aspect of
poststructuralism, namely its humanist foundation. Colebrook argues that
poststructuralismds move away from reali st
move away from a representationalist humanistic paradigm of thought, as it still owes,

in its refusal of a transcendent al signi fi
two levels*/signifier and signified, sign and world, representation and the

real* wi t hout asking the genesis of this dif
espousal of an equivocal ontology is what makes Rosenblatt, in her 1993 article,
disagree with the poststructuralist approach that grants absolute freedom to the reader:
herapproah t o reading as a transactive event a

based on an ontology widely different, as | explained earlier.

The second major trend on intertextuality, the most representative of which are
Jonat han Cul | er Michel®iffaarre, att€napts eotptit émitationd to

the infinitely expanding intertext of the poststructuralists, in order to establish some

criteria that may enable the development of a method for the practical analysis of
intertextuality in literatureNlart 2 ne z Al f a Mhe kiddoBirGertextdality ) .

find in the relation between Bechdel ds t ex
Genette offers in hi®alimpseste$1989): the presence of one text in another which

takes the form of plagiarismugqtation or allusionjlar t 2 nez Al faro 1996,
the texts | am reading together with Bechdel are in fact chosen from among the texts
Bechdel herself chooses to include in her
pretext but they belongto he | i st of t he tBexcthddse | ddesn sheyibau
language of comics means that her way of alluding to texts can be through image, text

or bot h. Bechdel talks about Woolfds novel
to show thatshe haséoen r eadi ng it . She does the same
about it and she draws her lover reading it, although the specific poem that | read

together with parts of the memoir 1is not s
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moreover quoted ithe memoir, in the particular way Bechdel has of quoting texts:
she copies by hand excerpts of texts as they appear in the original book and includes
them not in the speech bubbles or in the captions, but in the main frame as images.
Nevertheless, havindecided to consider the graphic medium as a kind of literature,
even if marginal (Chute 2008), also means that | need to consider these textual

relationships as literary allusions and quotations.

Even though my choice of texts is limited, and thereforedor t o Genett eds
intertext than the broad intertext of the poststructuralists, this approach to intertextual
reading, is not similar to my use of diffractive reading, because of its viewpoint on the
relationship between the texts. The idea thamtieaning of the text is limited by the

meaning of the texts it refers to is closer to the traditional idea of reading a text
together with its literary allusions/referencesthis senseit is closer to the studies of
genealogies or literary influence &1 oomdés type, mentioned i
rather than that of van der Tuin, whose cartographic approach to genealogies can be

the means of reinvigorating feminist futures of the past by enabling the actualizations

of virtual pasts in the Bergsonian sernwhere past is not actual, that is, fixed, even

though it is real, that is, specific (Van der Tuin 2014, 55). Following van der Tuin, my
approach does not address these texts as what they were before the encounter of my
reading of them, but what they dmme during the latter. From this follows an
avoidance of categorizing the texts on the basis of linear tempdrsilitye | do not

focus on how the reading of the other text has influenced Bechdel in her writing, it

does not matter very much to my anadysihich text was written before the other. |

also want to avoid hierarchizing them by considering one of the texts as the main
object of analysis and the other as its context or frame of referenbg assuming

that influence follows a singular route mathe oldest to the newest text. I, therefore,

refrain from using the term intertextual reading in my description of method.

In the literary analysis chapters that folldvargue that the texts | am reading together
in couples contain a substratum of pkidbphical and political questions, but | am not
suggesting that the texts have some things in common which my reading will simply
find and point out, as is usually the case with comparative methods. Instead reading
texts diffractively means that patterng imilarities and differences are produced
during the reading, without having necessarily been there in advance. Whether

diffractive reading can be considered another comparative method or not is contested
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ground, and | will not attempt to make a decisias it depends on the definition of
comparison. If one considers the comparative methods to be contingent upon a
representationalist paradigm, then diffractive reading is an entirely different method,
as it belongs to a radically distinct frame of thougbbmparative Literature scholar
David Ferris argues that comparison, the way it is practiced now, intends to affirm the
world, in the sense that it is based on the presumption that art reflects the world like a
mirror: it is a form of knowledge based akeness, which means it assumes it as an
indisputable fact that the work of art refers to something or someone that exists in the

world. Comparison, then, privileges what is known as the world over the recognition

of the conditions of knowing the world (s 2011, 363 8 ) . I n Ferrisbo
Athe task of comparison is a task that
that belongs to the worldo (ibid., 35).

characteristic method of the huniiges in general insofar as the significance of the
humanities has historically resided in the reflection of what it means to be human, i.e.
what the humanities study (art, literature, culture, history, etc.) are questions or
answers to the enigma of whiite human being really is (ibid., 33). In that light,
diffractive reading cannot be a form of comparative reading, because it follows a
different idea of how the humanities relate to the world. Diffractive reddikg any

kind of knowledge practice, wtteer it takes place within the hard sciences, or in the
humanities is of the world, because it does not simply refer to the world but is a
material engagement that participates in thmaking of the world (Barad 2007, 91).
When texts are read diffractly, the knowledge produced is not about them, but is

part of -idkieg.t extso r e

On the other hand, if comparative reading is taken to mean, more generally, any kind
of reading texts together, this can include diffractive reading. Ancthaparativist,

Birgit Kaiser seems to be ofighopinion when she calls for a reinvigoration of the
comparative method, that is, agenfiguring of what it means to read comparatively,
via the diffractive approach (Kaiser 2014, 277). For Kaiser, diffraateading can
enable literary scholars to realize the full impact of the notion of the productivity of
reading, which common practices of comparative reading have ignored, since they
follow the reflective mode which detaches the reading practice fronobiesct:
looking for similarities in works, relations between works and patterns of travelling

texts as if the similarities, relations and patterns were there to be found, existing
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independently of the reading; as if the latter was a reflection on thefterisa

distance, a reflection that does not affect them(ibid., 284).

Whether it is a kind of comparative reading or not, diffractive reading requires that we
reenvi sion the way texts me et each other i
regional) descenpree x i sting their encounters in a co
gualities and effects are specified by way
(the texts, the reading and t2v®. Thiseiader ) a
most suital® for the purposes of this thesis, since its object is to explore how

Bec hdAed Yos My Mother’7a nd  WoTwo |tHe d_ghthouseapproach the
relationship between subjAecouMy NMatherRrela |l i t vy,

Ri chdoRoadfTwal k e hthe qagstipm af the politics of writing when read

toget her i n a way that all ows for certai
encounter, that is, when read together dif
the process of this reading: for thimtemerges in the event of the readiogetheri

but more on that | ater). Il n order to do so
text approaches these subjects alone, and then move on to see how its approach
changes if read togkbdobsetewithSWooéef ohi ®r sé
faithful to the i1idea that Bechdel and Wool
texts, do not prexist their encounter, | need to make a distinction between the text
assymbolson-a-page and texaswhatemergsin-the-eventof-reading, what literary

theorist Derek Attridge describes as the distinction between the uniqueness and the
singularity of a literary text. The unique arrangement of words and images of both

books makes them, in a sense, the same alwaysh means that these words (and

images) in this order will always constitute these texts. But the singularity of the texts

i's something different: it does not | ie in
from the wor kdés c oarsldtions, put in gay in thesreadingstteat of a
never settle into a fixed configurationo (
the literary work as singular in the sense that every reading of it is a different event

shows the influence of Rosenbla 6 s descri ption of reading
already expl ained, Rosenbl attds transactiwv
literature as the transaction between the text and the reader. For her the literary work

is located neither in the write wor ds on the page nor in t

emerges at the moment of their transaciitre event during which reader and text
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coemerge (Rosenbl at't 1995, 27) . The conseq
approach is that the literary work is vdni@ and multiple even if the printed words

and i mages are unique and wunchangeabl e. R ¢
way of saying that | will explore first what is produced during the event of my

meeting with Bechdel before | move on to observe ifwore correctly, be part of

enabling) the results of all three of us (whether it is Bechdel, Woolf and me or
Bechdel, Rich and me) meeting together. Bo
and the diffractive reading with Woolf and Rich, | use a conilmnaof close reading

of brief passages or panels with a more general reading in the search of thematic
patterns that emerge in the each of the works as a whole and their combination. For

the close and general reading of the graphic text in particulatpdihe | use come

from the semiological box offered by comics expert Scott McCloud, irMaiking

Comics: Storytelling Secrets of Comics, Manga an Graphic Novels

The reader

As mentioned earlier, Kaiser has argued that a diffractive reading enabldsalsdb

texts as A6relatad whose qualities and eff
specifying the 6apparatusd (the texts, the
Even if we suppose that | have specified the texts and the readirgesiilyi, | have

yet to account for myself as part of thisreaeing get her Aapparatuso. 1
seen done in philosophical uses of diffractive reading, but only hinted at. And is
understandable, considering how difficult it is. For example, Baakd tabout the

genealogy of diffractive reading: it belongs with both the tradition of feminist theory

and contemporary physics. To account for the specificity of knowledge, the position

of the knower is, for both traditions, paramount not only to enabtiegletermination

of the kind of knowledge produced but also to defining the nature of the phenomenon
observed, for the observer is part of the phenomenon. However, Barad shows why a

typical Apositioningo of an Al o is not fit

[ ]t déds i mportant t hat any o016 that mi ¢

narration be interrupted, since this positioning is counter to diffracting. There
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is no 6106 that exists outside of the d
story. In an impdant sense, this story in its ongoing (re)patterning is
(re)(con)figuring me . 61 6 am neither
di ffraction pattern. Or rather, this 06l
is always already multiply dispersed and frdifted throughout
spacetime(mattering), including in this paper, in its ongoing beaupming

is of the diffraction pattern. (Barad 2014, 1832)

Clearly, if it was not me doing the reading, the patterns that emerge in the reading
together of Bechdel @nWoolf, as well as in the reading of Bechdel and Rich, would

not have been the same. However, with the danger of reproducing the divide between

the humanities and the sciences, | am obliged to admit that to account for a person that

is part of a diffractre reading practice is much harder than taking into account a
simple device like the omdit and the tweslit apparatuses that showed the
indeterminacy of the nature of matter, for the following reason: when the reader is not

the disembodied rational st of Cartesian metaphysics, skalso nothe subject

of psychoanalysis, governed by drives controlled by a socially contracted ego, and
therefore cannot be abstracte&gshe isan embodied, embedded subjesho drags

along a whole indeterminate and iiless web of connections impossible to fully
account for. And the more so, whéto be faithful not only to Barad but also to
Rosenblattds notion of the I|iterary text
texts, when both reader and texts do notgxist as such but emerge during the

event this person during and after the reading is not the same person that she was
before. Being thus concerned with remainin
makes me particularly aware of the danger of begmmai kind of readetalk which

explains how the psychological profile or the basic schema of the reader brings about

the specific form that a text takes in interaction with her. This, as explained earlier,
assumes a stability in the reader which does imatith the notion of the event of

reading that this thesis supports.

Neverthel ess, i f I Should venture to ment.i
have played an important role in enabling these specific patterns to come about during

the reading, thse would be philosophical questions around -@pistemology and the

nature of politics that were the focus of my studies in the Gender Studies Programme

at Utrecht University. In the following chapters, the preoccupation with these
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questions will becomapparent. However | do not want to support the idea that it is

simply me that brought this focus to the works | am reading. In Bechdel, Rich and

Wool fos work | found the questions that <co
with me, and | would be Iyig if | claimed that | am certain that the questions would

exist, or have the form they have now, if it were not for the reading of these works of

art.
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ASubject and Object and the Natu

plexiglass domes and jars on nerves (Bechdel aso o | f 6 s

onto-epistemological questions)

Introduction

Bechdel 6s me moi r and Wool f 6s novel ar
autobiography. They are textisat do philosophyiin the sense that they deal with
issues such as the nature of reality and the nature of knowle@dgesusial forms

(literary and graphic). For examplét has beerobserved thafAre You My Mother?

should be read more as a graphic essay than as a memoir (Bradley 2013, 163) and that

e

Wool f6s dfiicatiioonnailsi zed epi stemologyo (Hint

between the literary and the philosophical are pervious and shifting, and it waald be
mistake to argue that there are literary works which are not philosophical at all, or
philosophical works which are not literary in the least. It is, however, important to
stress the philosophical qualities of the two works | am reading together in this
chapter: in this chapter the two books are read together as philosophical treatises with
a common themesubject and object and the nature of realityeir literariness and
graphic imagery is not ignored but treated as another way of doing philosophy, for
these philosophical texts do philosophy differefmyyway ofliterariness and graphic

imagery.

As stated in the methodology <chapter,
distinguishes between two stances of reading: the efferent and the aestimeic s
These two stances mean two different objects on which the reader focuses their
attention. Efferent reading is reading for information that can be extracted from a text
and aesthetic reading is reading with a focus on the feelings, sensations and the
general experience that happen to the reader during the reading. Although these two

stances are more a spectrum than a binary, and they most of the times coexist in
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different amounts, it is the presence of the latter that gives the work of literature its

literary quality. The work of literature is precisely the event that takes place when the

readers immerse themselves in an aesthetic contemplation whose object is what the
perceivers make of their responses to the stimulus that a text provides, a
contempla i on of dAwhat the words could make the
(Rosenblatt 1978, 40). Bechdel and Woolf do philosophy by way of graphic imagery

and literariness because my reading of them (prompted by textual clues) follows the
aesthetic stancet is not an abstract contemplation of these philosophical questions

that the works | am reading invite me to make, but a contemplation of them that takes

the form ofliterary experience.

The title of the chapter is meant to be a jokeTdnthe Lighthouséily Briscoe asks

Andrew Ramsay what his fatherdés philosophi
and object and the nature of realityo, pre
philosophy and the philosopher, which Lily (and most likely Woelfsklf) finds at

the same time admirable and ridiculous. She wants to know what this can mean and
Andrew trying to help says AThink of a kit
Lily thinks of this kitchen t abklesenatvery ti
this moment when she walks into an orchard
in a pear tree. Her respect for tMpity Ramsay

(and a touch of sarcagmwhen she thinks:

Naturally, i fpassed ia this sedir yfsangula essences, this
reducing of lovely evenings, with all their flamingo clouds and blue and silver
to a white deal foulegged table (and it was a mark of the finest minds so to
do), naturally one could not be judged like adioary person. (Woolf 2000,
28)
The joke is on a disembodied traditional Western philosophy which needs to separate
itself from the ordinary experience of a lovely evening in order to contemplate the
nature of knowing and the nature of reality. On a pbipby, moreover, which is built
on a humanistic presumption (Westling 1999, 858). The joke is also on a philosopher
who bullies his children and sucks the life out of his wife with his temper and
neediness, and who i s we akselzecadse Betneedspts | ow
to feed his feeble ego. It is a joke on Wo
of Sir Leslie Stephen (ibid., 860).
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But funny as this title sounds, it is whab the Lighthouseoncernstself with, as

Bechdel observe2(0 1 2 , 255) . It is also what Bechde
chapter isabout as wellsubject and object and the nature of reality. But let us stay

with the humourof it a bit longer, because it may help us, like it helped Woolf and

Bechdel, to approach this topic, if not with less ambition, at least with a sense of the
ridiculousness that accompanies these vast ambitious projebes. use of

exaggeration and parodyan be a means of exposing the limitations of systems of
thoughtsS and this is the first step towards imagining alternative systems. A parody of

a certain philosophical jargon and attitude is a good company to keep when you set

out todo philosophy diffeently.

I n order to show how a diffractive reading
graphicliterary-philosophicalreflection on the nature of reality and the question of
knowledge,l will startwith a reading oB e ¢ h d e | 0 sowargsthaseosaljehts

and then move on to see how its approach clsamigenread together with Woalf

Plexiglass domes

Bechdel describes her relationship to the world of things, people and texts:
Here, in fact, is a picture of me in my office.
Alone.
Physically cut off from the outside world.
But taking detailed mental note of (Bechdel 2012, 133)

6 The subversive dimension of humor both as political strategy and as a means of discursive
emancipation is a common philosophical notion. Laughter is believed to test the limits of
representation, and through its slippages, semiotic gaps andhlfjerts ability to draw on forms of
structural weakness it undermines hierarchies and oppressive institutions (Gantar 2005, 92). Woolf in
The Three Guineas x pr esses the belief that | aughter is fian
note 32, chapter 3) which can explain her using it when defying her paternal philosophical authority.
Judith Butler also finds in laughter a certain power of resistancedtordiue of powerful institutions

when she talks about the effects of parodic practices on the gender system (Butler 1999, 176). But
laughter has also a creative, and not only a critical, aspect: Rosi Braidotti, discussing the political and
philosophicalpotential of sexual difference, compares the project of sexual difference with subversive
laughter because of its ability to bring into existence alternative systems of thought as well as
subjectivities (Braidotti 2001, 107).
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An ol d drawing she made as a child of an ¢
Afencl osed i mpregnabluéeospaawiysedweshermmu®s fkeep
found to have a Seussian influence.Om . Seus s 0 % boBK fer erpldreB o 0 k
Bechdel had read when she was a child, she
looks like an impregnated uterus, but Bechdel sees it as a metaphar fontth her

mind. In it, a creature cdff from the world performs measurements on things that

come in the dome from the outside world through a complex apparatus, things that

have the form of small spherical particles. The plexiglass dome allows fanation

from the outside world to come in, but like a wall it keeps the mind separate from the

world (Bechdel 2012, 13233) (see figure 1)Bechdel has learned how to keep the

worl d at bay by her mot heribid, ®28)cshewonld | d fAgo
sit in the living room reading and refusing to be bothered by her daughter. Like her

mother, young Bechdel would create separate spaces in the common rooms of their
house, which she calls her Aofficeso (ibic

(ibid., 130) and where she would work on her drawings.

But it is not only in her offices that Bechdel was cutting herself off from the world.
She remembers being an extremely-selfiscious child in all aspects of her life, in

the sense that she feels shas always observing herself from afar. There is a
distance that she maintained from her experience,iarghite of the many years of
therapy,still does.What may have appeared like the spontanéebsviourof a child
enjoying being outside was in faat elaborately constructed fantasy of a person who
was prevented by something from plunging into the experigbick, 143) (see figure

2). On page 134, Bechdel creates an interdepended combination of image and texts,
where image and text contribute @ifént information towards meaningaking: a
realistic frame is contrasted with a caption that alters the meaning of the image. The
eye moves from a frame that creates in the reader a feeling of being there in the
moment, of witnessing little Alison flingm herself on the lawn (and therefore the
image depicts something that feels very real) to a caption that suggests that the image
is not what it looks like. Instead of simply being there, Bechdel observes herself being
there, and builds a narrative arouhe observation, like when she is experiencing a

revelatory moment during therapy, and she interrupts the session to make notes (ibid.,
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Figure 1. Drawing of a drawing fromr . S e u s s,usedHy Bezhpldd  ddscribe her mind as cut off from
the worl d, fr oAreYauNysVotner?B21c3n3d e(l®ospyri ght E 2012 by Al i s

152) (see figure 3). The interruption is marked graphically by an abrupt change in the
choice of frane: thecloseup turns into a frame that invites the reader to look at the
scene from above, visualizing the being cut off from the world that her therapist talks

about.

There is a paradox at the heart ofitBechdel
can bridge the gap between her mind and the actual world of experi@ndein

optimistic moments she argues that her diarjing has saved her in that way (ibid.,

151) but she fears that instead it turns out to be, like her childhood diary, juseano
Aprojection of a ment al apparatuso (ibid.)
cut off from the world and because it is n
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was plagued then, as now, with a tendency to edit my thoughts beforesémeioek

shapeo (ibid.,

49) (see figure

4)

she

writing must show, at best, an edited version of who she is. She explains why for her

the edited version is not her true self using the psychoamndtyiory of Donald

Winnicott, an important midwentieth century child psychoanalyst who plays a

central role in the memoir both as a character and as a theoretical reference. Winnicott

di stinguishes between

the Psychsoma (1954

upbringing, the psyche is not localized anywhere in particular, but in the whithe of

) - He expl ains

I COULD CONCOCT ANY NUMBER OF FANTASIES. T MAY HAVE LOOKED
LIKE T WAS SPONTANEOUSLY FLINGING MYSELF ON THE LAWN. BUT IN

col )
SIGHING WITH
LOVING
EXASPERATION
AT THE GRASS
STAINS THAT
WOULD
REQUIRE HER
CARE.

T COULD SEE HER AT THE

SHE WASN'T LOOKING AT Mg.

KITCHEN SINK. BUT I KNEW TO NOTICE WHEN MY MOTHER ACTUALLY WAS WATCHING ME.

T EXPENDED SO MUCH EFFORT ON MY SCENARIOS THAT I FALED

ONE DAY, AT WORK IN ONE OF MY
OFFICES, T HAD A STRANGE DEA.

OR PERHAPS THE STRANGE SENSATION CAME FIRST, A
FEELING THAT WAS SORT OF LIKE THE URGE TO PEE.

oL@

TO BE ON THE SAFE SIDE,
T TOOK MY PEN AND PAPER
INTO THE BATHROOM.

t hat

t h eMindl tind liseRelate to f

by

(0]

S a)

and

n

co

Figure 2. Bechdel depicting herself as a child constructing fantasies which prevent her from spontaneously living

her experience,andasachlid t i st wor ki ng in fAone of Ard¥ou MyMothdérxc es 6, f

142 (Copyr i ghanBdehd®.p 1

2 by Alis
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Figure 3. Bechdel in her therapistds office, inter
accompanied by a change in the choice of frame: the-clpderns into a loorom-above frame,

stressing her distance from the world of experiencemFrdA |l i s o n AR & auiMg Kldthérgl52
(Copyright E 2012 by Alison Bechdel .)

body. Psyche for Wi nnicott means fAthe i ma
feelings, and functions, that is, pfysical aliveness ( 195 4, 202, origina
In the same conditions, the mind as mental function develops in order for thetanfant

turn a gooeenough environment into a perfect one. However, an erratic or in some

way faulty careaking in the earliest stages camsne | t I n funétiomengn t a |
becoming a thing in itselfpractically replacing the good mother and making her
unnecessaryo (ibid., 203, original emphas.]
infantds psyche gets fiseduc eapsychambndp t he mi
and loses the intimate relationship it had with the soma (body). What follows: 1. there

is no partnership between the mipslyche and the body, but the mipslyche resides

either in the head or somewhere around it, and 2. the individudd it hard to

identify with the dependent part of themselves: in fact, psychoanalyst Alice Miller
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