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Foreword 

 
�ENL, ESL, EFL, EIL or ELF?�: Learners of the English language can choose to aim for 

many different variants of English. A recent idea is to take ELF, English as a Lingua Franca, 

as the goal, if all you need to do is communicate with other non-native speakers of English.  

Because I always enjoyed courses on linguistics and because this thesis is written for 

the Educational Master, ELF is an interesting topic. My attention was drawn to books by 

Jennifer Jenkins, published in 2000 and 2007, on English as a Lingua Franca. Jenkins states 

that teachers should focus on those aspects that matter in conversations between non-native 

speakers, since most learners of English use the language in international contexts. 

Discussing ELF, I chose to focus on the pronunciation of segmental sounds, because 

during my Bachelor, I experienced that my knowledge on how to pronounce English sounds 

was quite poor. Coming to the University of Utrecht to study English, I thought I had had a 

decent education regarding the English language at secondary school. However, I discovered 

phenomena, like aspiration and the TRAP vowel, of which I had never heard before. I never 

even noticed them during my ten-week stay in England right after secondary school. This was 

striking to me and made me wonder how I myself as a teacher should treat English 

pronunciation during my future lessons. Studying ELF could shed some light on this matter. 

I would like to thank Rias van den Doel for suggesting this topic and for his quick 

responses and clear and helpful advice while working on this thesis. I would also like to thank 

Wim Zonneveld for his useful comments on the first version of this thesis. 

 

Ilona Noorman
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Chapter 1 - Introduction 

 
[biːpəl meõ sõŋk der õs nɒtõŋ ɒn də hent ent aõ duː nɔt vɑnt to fɔːl vis de dɔːr õn haʊs]1 but 

when Dutch people speak English they are not always understood very well. Besides making 

use of Dutch constructions in their English, Dutch people also have problems pronouncing the 

English words in an intelligible way. In most English produced by native speakers of Dutch, 

no aspiration is produced with initial voiceless consonants as in �[phi:pł] which causes [p], [t] 

or [k] to sound like [b], [d] or [g]; th sounds cause problems and are often replaced by [s], [t] 

or [d]; the LOT vowel is often produced too close, too tense, too much in the back of the 

mouth and with too much lip-rounding (Collins et al. 63); the TRAP vowel is produced as the 

DRESS vowel, as in �hand�, not making any distinction between the two; Dutch final 

devoicing is also applied when speaking English, as in �hand�; the [w] is made without lip-

rounding, as in �want� and �with�, which causes it to sound like a [v]; and the [r] is produced 

whenever it is written which is common in most varieties of English but not in RP. 

When examining miscommunications in conversations between non-native speakers of 

English with different backgrounds, Seidlhofer claimed that �pronunciation was by far the 

most frequent cause of intelligibility problems� (66). Pronunciation has many aspects, but this 

thesis will focus on the pronunciation of segmental sounds in English. When it comes to 

segmental sounds, the sounds mentioned above are the main pronunciation problems Dutch 

learners of English who use a native-like pronunciation model have. 

                                                

1 Translation: �people may think there is nothing on the hand and I do not want to fall with the door in house�. 

The sentence constructions are taken from Rijkens 44 and 38, respectively. 
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1.1 - Pronunciation teaching 

Despite the claim that pronunciation can cause serious intelligibility problems, not much 

attention is paid to English pronunciation at most Dutch secondary schools nowadays. A 

plausible explanation is the new communicative approach of language teaching (Jenkins 

1996: 119). Teachers want their students to speak English as much as possible so that they 

learn how to use the language productively. Having to focus on pronunciation raises the 

affective filter for taking part in communicative language learning experiences. Pronunciation 

is, therefore, often left out of the curriculum. Some teachers do tell their students how to 

pronounce particular sounds, but often students are not judged on their pronunciations 

because that will make them afraid to speak. 

Nevertheless, pronunciation is important for intelligibility and it can be learned by 

adult second language learners. Although it is often thought that pronunciation is something 

that cannot be learned any more once the critical period has passed, cases are known of adults 

who develop English accents that are indistinguishable from native speaker accents (see, for 

example, Bongaerts (1999)). However, for most people, becoming truly native-like speakers 

of English is an unrealistic aim. To achieve a native-like accent, a great deal of effort is 

needed and often even a period of time spent in an English-speaking country is required. For 

the group of people who do not aim to become native-like speakers of English but would 

nevertheless like to be intelligible to other native and non-native speakers of English, it is 

interesting to examine which sounds deserve most attention. Moreover, secondary school 

teachers who are unable to and do not want to spend much time teaching pronunciation may 

also benefit from clear guidelines on which sounds are most important to teach. It is difficult 

to decide on this since different accents exist which have different segmental features. 

Furthermore, some sounds are more difficult to learn than others for particular second 

language learners, and not all segmental features are as important for intelligibility. 
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1.2 - Jenkins�s English as a Lingua Franca 

Recently a theory was developed by Jennifer Jenkins, which states that learners should not 

model themselves on native-like speakers of English. Jenkins�s theory is called English as a 

Lingua Franca (ELF). The focus in ELF is on intelligibility of non-native speakers in 

international contexts: non-native speakers need to understand and be understood in their 

English L2. They should treat English as a means of communication for people from all over 

the world, and not only as a language used to speak to native speakers of English, which, 

according to Jenkins, means that they should use non-native pronunciation models instead of 

native-like models. 

The idea of an international variety of English pronunciation is not new. Jenkins is not 

the first to suggest that people should have a language to communicate in that is as easy to 

learn as possible and still perfectly understandable. The most well-known example of such a 

language proposal is Esperanto, which was a completely new language designed for easy 

international communication between people from all different countries. However, this 

language never became the new lingua franca. People have also tried to simplify English in 

order to allow more people to be able to use it in international contexts. Examples are 

Rudimentary International Pronunciation, which was invented by Gimson in 1978, and World 

Standard Spoken English, which was created by Crystal in 1997 (Scheuer 111). None of these 

new simplified varieties of English has been widely accepted. 

Jenkins�s English as a Lingua Franca is being developed for the same reasons as 

previous simplifications of English were. Learners and teachers of English as a Lingua Franca 

should focus on those sounds that are important for non-native speakers to understand one 

another. The idea is to allow non-native speakers of English to have their own accents, just 

like speakers of many varieties of English do, as long as this does not cause problems for 

intelligibility. 
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The term English as a Lingua Franca has been chosen for several reasons. First of all, 

it is based on the idea of a lingua franca being �a contact language used among people who do 

not share a first language�(Jenkins 2007: 1). This concept already existed a long time ago: for 

trade, for example, people often learned and used a language other than their L1 to 

communicate with foreigners. Historically, however, a lingua franca had no native speakers. 

A lingua franca was only used for communication among people with different L1s. For this 

reason, speakers of ENL should maybe be excluded from ELF. However, nowadays, English 

is often the lingua franca used during �conferences, business meetings, and political 

gatherings� (Jenkins 2007: 2). Native speakers of English may also be present at such 

occasions. Consequently, Jenkins claims that native speakers cannot be excluded from the 

concept of ELF (2007: 3). Although the term is based on the historical concept of lingua 

francas, it has to be adapted to present use, which means that the role of native speakers 

should also be discussed. This is examined in Chapter 3. 

The term English as an International Language (EIL) has often been used as well to 

refer to the idea of ELF. Jenkins (2007) prefers the term ELF to EIL because the Latin words 

�lingua franca� cause ELF to be owned by nobody, and, therefore, by everybody. ELF should 

be a language people from many different L1s have in common, and it allows them to 

communicate with one another and to feel as if they are one community. Moreover, within 

this variety of English they are allowed to keep some of their L1 characteristics, such as 

accent (Jenkins 2007: 3-4). 

1.3 - Position of ELF 

According to Jenkins, English as a Lingua Franca should be positioned among the varieties of 

English as a Second Language (ESL) and English as a Foreign Language (EFL). ESL is �the 

label frequently given to outer circle Englishes� (Jenkins 2007: 4), and EFL is �the traditional, 

if to a great extent anachronistic, label for English in the expanding circle [�], whose goal is 
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in reality ENL [English as a Native Language]� (Jenkins 2007: 4). More about these circles is 

explained in chapter 3. According to Jenkins, English as a Lingua Franca should be accepted 

as being on the same level as ESL and EFL. The difference between EFL and ELF is stated to 

be that EFL focuses on learning to speak with native speakers of English and, therefore, on 

acquiring a pronunciation model that most native speakers will understand, whereas ELF 

focuses on learning to speak with non-native speakers of English, and, therefore, on acquiring 

a pronunciation model that most non-native speakers will understand (Jenkins 2002: 85).  

 Jenkins states that, in international contexts, it is not necessary to employ native-

speaker pronunciation models. That is why �we need to distinguish between EFL errors and 

ELF variants� (Jenkins 2007: 26). The fact that English is used regularly in international 

contexts is what should cause the language to deserve a different treatment. At present, 

second language acquisition of English is treated the same as second language acquisition of 

German or French for example, while Jenkins claims that it is essentially different because 

English is used as a lingua franca in most international contexts. In Jenkins�s view, terms such 

as interlanguage and fossilisation should not be used for all varieties of English that do not 

reach native speaker norms. Speakers of ELF should be allowed to deviate from the native 

norms without being judged as second language users who make errors (Jenkins 2007: 239). 

There is a pronunciation model described by Jenkins which states which English 

pronunciation features are core and non-core for non-native speakers of English. This 

pronunciation model for ELF is called the Lingua Franca Core (LFC). 

1.4 - Thesis Statement 

This thesis attempts to investigate the relevance of Jenkins�s theory in Dutch educational 

settings and argues that it would be undesirable to teach the LFC at Dutch secondary schools: 

the Lingua Franca Core, which is the pronunciation model of English as a Lingua Franca, 

should not be introduced at Dutch secondary schools because it is neither teachable nor 
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widely accepted. In addition, there is no evidence for the suggested advantages with respect to 

learnability, intelligibility and comprehensibility.  

Chapter 2 addresses the question of how the Lingua Franca Core may be taught. In 

Chapter 3, it is argued that native-like accents are still highly valued, which causes the Lingua 

Franca Core to be unacceptable to most people. Chapter 4 argues that the Lingua Franca Core 

is not easier to learn than a native-like accent for Dutch (secondary school) students. In 

Chapter 5, the claimed intelligibility and comprehensibility of the Lingua Franca Core are 

discussed. 
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 Chapter 2 � Teachability of the LFC at Dutch secondary schools 

 
Jenkins proposes a new variety of English: English as a Lingua Franca. The pronunciation of 

this new variety is described in the Lingua Franca Core, which should solely include 

teachable pronunciation features. Jenkins does state that unteachable is not the same as 

unlearnable. With sufficient exposure and motivation, learners are able to learn anything, but 

in the classroom these conditions cannot be met (Jenkins 2007: 27). Seidlhofer supports 

Jenkins in this, stating that using the ELF model for teaching is not useful for all groups of 

learners but that it is useful for people who just want to use the English language as a lingua 

franca. The idea is that the LFC can tell teachers which sounds to focus on when teaching 

pronunciation, so they can spend their time most effectively (Seidlhofer 71-72). The aim of 

ELF is that people focus on the core and not �waste� time any more on non-core features. This 

would scale down the task of acquiring pronunciation which should result in more classroom 

success (Jenkins 2000: 123). 

If teachers were to like this idea and wanted to teach the LFC, they would need the 

opportunity to do so. Materials that are available at present do not pay much attention to 

pronunciation. However, most recordings are produced by native speakers of English. 

Although students at Dutch secondary schools have more and more different L1s nowadays, 

still most students in secondary school have Dutch as their L1 and are not confronted with 

non-native speakers of English from all over the world on a regular basis. This will make it 

even harder for them to imagine what ELF sounds like. Moreover, the teachers themselves 

have often studied RP, or maybe GA, or some other variety in case they spent some study 

time in a dialect area, but they have certainly not acquired ELF and they do not use the LFC 

to pronounce English. These three factors, pronunciation models, same L1-classrooms and 
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teachers, will make it difficult to teach students ELF and the LFC. These problems are further 

discussed in this chapter. 

2.1 - Material 

To the question �why teach RP?� Trudgill answers �why not?� (93). Trudgill is against 

teaching English as a Lingua Franca and he argues that, particularly in Europe, all teaching 

materials are in RP, so why not simply teach RP then? (93). Indeed, most teachers who want 

to train their Dutch students� pronunciation of English do focus on RP or GA. A change 

towards other varieties has occurred in Europe, but mainly for receptive purposes. Some 

methods for learning English used in the Netherlands (Stepping Stones, for example) provide 

recordings of different native and non-native speakers of English. Learners are taught to listen 

to and understand other varieties of English as well but still have to produce RP or GA 

(Wrembel). 

Some material that explicitly pays attention to the idea of ELF starts to become 

available. Jenkins (2007) names some examples in her book. One teaching method, which is 

called Cutting Edge, has devoted a unit to �Global English� which has a section on �Changing 

English in a changing world� where students are asked to talk amongst themselves about their 

opinions on this matter (Jenkins 2007: 245). Furthermore, a dictionary, the Oxford Advanced 

Learners� Dictionary of Current English, exists which devotes a page to explain the theory of 

ELF (Jenkins 2007: 245). Besides written texts on the ELF theme, a CD-ROM is also 

available, called Streaming Speech. This CD-ROM used to only contain native English but it 

has a website to which non-native speaker speech has recently been added, named ELF/EIL 

voices. A comment is added to this category of speech telling the readers and listeners that 

these are speakers of English with an accent who truly are very proficient indeed (Jenkins 

2007: 250). 
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Although most teachers still focus on and use RP or GA pronunciation models, other 

varieties are more and more welcome in the classroom. At the moment, this development 

aims at teaching students to understand many different native-like varieties of English, but it 

takes one more step to also add non-native speech to the list. This would be a positive 

development for ELF, since ELF focuses on non-native accents. It would not be unreasonable 

to familiarise Dutch students with non-native accents because it allows them to understand 

more varieties. Whether it would be as wise, however, to encourage them to speak Dutch 

English themselves, is much more debatable. 

Sobkowiak argues that teachers and learners should aim for high pronunciation 

standards since this increases the ambition and motivation for both groups (140-141). A 

learner�s ambition often is to sound native-like and learners set native-like pronunciation as 

one of their goals, according to Sobkowiak (143). This will probably be true for people who 

study English or for people who need to speak English regularly in their jobs, for example. 

However, this might be different for secondary school students and people who only use 

English during their holidays, for example. People who do not like learning languages are 

usually less willing to take the effort to aim for native-like pronunciation targets. They are not 

motivated to spend time and energy on that, when they do not truly need it to achieve their 

personal or professional goals. However, if all non-native speakers of English refuse to 

acquire a native-like pronunciation of English, their productions, of segmental sounds for 

example, will very much differ from one another. As Jenkins states, �L2 varieties of English 

differ most noticeably in their pronunciation� (2000: 29). 

 The idea of focussing on pronunciation aspects which are most important with respect 

to meaning is not unreasonable. However, it is easier to acquire an existing accent instead of 

one that is created out of non-native productions. There is no clear norm of English as a 
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Lingua Franca to which students can be exposed and which they can base their learning on. 

The lack of such material makes it difficult to teach the Lingua Franca Core. 

Moreover, in the Netherlands, much of the English language is learned through the 

media as well (De Bot). Dutch secondary school students watch many American television 

shows and films, which are subtitled in the Netherlands, not dubbed. Because of this, they 

have much native-like input. The media and course books still mainly expose Dutch learners 

to native speaker English. For ELF to be acquired, more non-native speaker material would 

need to be developed and clear ELF examples should be provided. The lack of these sources 

causes teaching the LFC to be complex. 

2.2 - Same L1-classrooms 

Most secondary school classrooms consist of students who generally have the same L1, which 

causes an additional problem for ELF teaching. Although more and more people in the 

Netherlands have different origins and may speak other languages at home, Dutch usually is 

the language they use at school and with most of their peers. This makes the task of teaching 

ELF even more complicated, since students are not exposed to different non-native accents 

and because they do not practise making themselves understood to speakers of other L1s. 

In her research on communication breakdowns in non-native environments, Jenkins 

stated that speakers tend to transfer their L1 pronunciation substantially when they 

communicate with fellow native speakers of the same L1, whereas they do make an effort to 

achieve target-like pronunciation when communicating with speakers of another L1 (Jenkins 

2002: 91-94). Jenkins states that in same L1-classrooms, students will be more intelligible 

when they simply transfer L1 features to their L2 (Jenkins 2000: 57). This theory is based on 

a pilot study done by Jenkins on intelligibility problems in conversations between non-native 

speakers only. The result of this study was that �the majority of subjects had claimed to find it 

easiest to understand English speakers from their own L1 backgrounds� (Jenkins 2000: 57). 
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Other studies disagree with this theory and argue that having the same L1 does not necessarily 

contribute to intelligibility. This will be discussed more elaborately in Chapter 5.  

It is difficult for teachers of English at Dutch secondary schools to convince their 

students that they really need to work on some aspects of their pronunciation when they have 

no problem making themselves understood by their Dutch peers. This regards speech 

production but for perception the same problem will arise, since Dutch students will hardly 

ever listen to someone in class who has a different accent. The result is that they will not learn 

to extend their perception skills to understanding different foreign accents. To work on their 

perception skills, students could benefit from listening to English L2 speakers from many 

different L1s. However, as described above, such material is hard to find at school, since 

mainly native speaker recordings are available. The best method for teachers who wish their 

students to acquire receptive ELF skills is to work with non-native speaker input and set up 

expensive and time-consuming video conferencing activities (Jenkins 2002: 100-101). An 

important aspect of learning ELF is to be exposed to other non-native productions of English 

(Jenkins 2000: 188) because �participants in [ELF] will need to be able to tune into each 

other�s accents� (Jenkins 2000: 96). 

In these video conferences, students from different countries can talk to each other and 

maybe solve tasks together so that they truly have to accomplish something and really need to 

understand one another. As Jenkins found in her study on non-native speaker conversations, 

they try to speak more correctly when they exchange information than when having social 

interactions, since less L1 transfer was found in speech data concerning information 

exchanges than in data of social interactions (Jenkins 2002: 94-96). Video conferences would 

be an interesting activity not only for ELF teaching but also for schools who wish their 

students to learn EFL and use native-like pronunciation models. It forces them to express 

themselves in English, whereas they would normally often secretly switch back to Dutch 
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when they have to do assignments. Usually, students with the same L1 will not suppress L1 

transfer when communicating. They may be embarrassed to try to speak in an English accent 

(Jenkins 1996: 126). Multilingual experiences would, therefore, be a very good means to 

force them to speak English (Jenkins 1996: 126) However, although video conferencing 

would be achievable nowadays, it still requires much preparation and organisation, which 

takes time that teachers usually do not have. 

Although many disadvantages of same-L1 classrooms have been discussed above, 

there also are advantages to a same-L1 classroom. Teachers are, for example, able to examine 

and discuss differences between Dutch and English. This helps students to recognise where 

they cannot depend on their knowledge of Dutch when they have to produce English. 

Contrastive work of the L1 and English is useful to present in the classroom to help students 

learn the English pronunciation, according to Jenkins (1996: 125). The task of the teacher is 

to tell the Dutch students what features of their Dutch accent might cause other non-native or 

native speakers not to understand them. In this way, they can at least correct themselves if 

they make any mistakes using English in an international context. 

2.3 - Teachers 

Another matter is who should teach ELF. Llurda claims many teachers and learners prefer 

�native speaker teachers� and �the old native-speaker dominated framework in which British 

or American norms have to be followed� (319). According to Llurda, even non-native 

teachers are supposed to be �ambassadors of the foreign culture� (319) and he feels this 

should change because of the international usage of English. Jenkins argues that �the 

optimum teacher and pronunciation model for ELF �is often a bilingual English speaker who 

shares her students L1�� (2007: 26). 

Jenkins does not favour native speakers for teaching English because first of all, they 

do not necessarily have knowledge of pedagogy, and second of all, they have no knowledge 
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of (English) second language learning; she acknowledges that there are, of course, exceptions 

(2000: 216-217). Non-native speakers of English should be suitable for the job of teaching 

ELF because they have learned English as a foreign or second language themselves (Jenkins 

2000: 217). Because of their own experience, they have knowledge of the learning process 

and possible learning difficulties. If ELF, and not EFL, is the aim of their learners, it is not 

relevant for teachers to know typical English slang or puns, for example, because this 

knowledge is not useful in conversations that only involve non-native speakers (Jenkins 2000: 

220).  

Llurda states that for ELF, �language teachers are no longer called on to act as 

ambassadors of the foreign culture. At best, they are identified as �mediators� between the 

learners� source and target culture� (319-320). Teachers of ELF should not only tell their 

students about the �English� cultures but also teach them how to explain about their own 

identity and culture in English, since this is what would happen in international contexts. 

Llurda agrees with Jenkins, stating that �non-native speakers will be in optimal positions to 

lead their students into the realm of [ELF]� (318). 

However, as stated before, non-native teachers may still value native speaker norms. 

Llurda studied Catalan teachers of English and �found that Catalan teachers still give greater 

value to the knowledge of the culture of Britain than to their own culture or that of other 

European countries� (319). He reasoned that this would probably be an effect of the education 

these teachers had had. He argues that at Spanish universities, more attention is paid to native 

speakers (mainly British and American) and their cultures and literatures and claims that this 

is likely to apply to universities in many other European countries as well (319). Jenkins also 

recognises that most teachers speak to their students using an RP, GA or other native-like 

pronunciation model (2007: 232). Llurda even states that �they perceive themselves as 
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speakers � with a higher or lower degree of success, or �corruption� � of a native variety of the 

language� (320). 

For teachers of ELF, however, native-like pronunciation should not be the ultimate 

goal. The aim should be to function well in international contexts where English is used as the 

lingua franca. Even with this aim in mind, it remains debatable whether the attitude of 

teachers necessarily has to be changed to be able to teach secondary school students the LFC. 

Sobkowiak has also wondered �[w]hich pronunciation standard should be used in teaching the 

teacher� (142). It cannot be bad or undesirable that people who specialise in the English 

language also want to acquire a native pronunciation model as best as they can. Teachers can 

set a native-like norm but not demand their students to achieve this. Jenkins states that the 

best teachers are �fluent bilingual speakers of English� (2000: 226): they master the LFC and 

are thus internationally intelligible but �for learners from the same L1 as the teacher, the 

model also contains a number of L1 features, and is thus more realistic, i.e. attainable in a 

practical sense� (2000: 226).  

Moreover, Jenkins does want to allow learners to choose native-like pronunciation as 

their (additional) goal (2007:21). Although Jenkins promotes ELF, she states that it should not 

be forced upon all learners of English. In 2000, she stated that if people opt for a native-like 

accent, they should also learn the LFC �in order to equip themselves for international 

communication� (161), but in 2007, she claims that ELF researchers do not want all learners 

to learn ELF (21). Learners should make a choice themselves on whether they want to learn 

EFL (and aim for ENL) or ELF: �As far as ELF researchers are concerned, it is entirely up to 

learners to decide what kind of English they want to learn, be it EFL (in effect ENL) for 

communication with NSs, an ESL (outer circle) variety, or an ELF variety for international 

communication (for example [�] [Dutch] English [�])-or, indeed, more than one of these� 
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(Jenkins 2007: 21-22). If learners make this choice, it would be useful if teachers were able to 

help them achieve it. 

The presence of mainly non-native speaker teachers of English at Dutch secondary 

schools should, thus, not be a problem for teaching ELF. Whether these non-native teachers 

agree on teaching a non-native variety of English is a different matter. Most of them have 

learnt to at least aim for native-like pronunciation, even though they know this is unlikely to 

be achieved for the majority of secondary school students. Teachers and other parties 

involved in teaching the English language at secondary schools do not accept ELF and the 

LFC. The next chapter will examine the issue of acceptability. 
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Chapter 3 � Acceptability of the LFC 

 
Although English is used as a lingua franca by people from all over the world, the language 

nevertheless features many native speakers. Jenkins�s aim is that non-native varieties will 

become as acceptable as native varieties in the near future. First of all, she views the concept 

of �the native speaker� as a myth: there is not one correct and appropriate form of English 

(Alptekin 60). However, this is not the main argument for ELF. Learning to become a speaker 

of English as a Foreign Language in Europe usually means using Received Pronunciation 

(RP) as a model (Przedlacka 18). This is what Jenkins (1996) states to be an unrealistic.  

Alptekin even argues that learners of EFL are often taught to become English people, 

not only when it comes to language use but also including attitudes and beliefs: �learning a 

foreign language becomes a kind of enculturation� (58). Llurda also states that �the 

acquisition of a new language poses a threat to the existing linguistic status quo of the 

learners, and therefore to the very foundations of their own identity� (320). This type of 

foreign language learning is said to be difficult because learners already have a cultural 

identity, and it is not even necessary to become English-like to be able to communicate with 

other non-native speakers. The English spoken between native speakers (NSs) in native 

speaker contexts is different from the English produced by non-native speakers (NNSs) 

speaking to non-native speakers in international contexts (Alptekin 61). For English as a 

Lingua Franca, learners should be able to function in an international context: the culture that 

belongs to that is the world�s (Alptekin 62). Teaching ELF should, therefore, not involve 

changing people�s identities and attitudes, and turning them into English people. 

It is argued in this chapter that, even though a large number of non-native speakers of 

English exist, native accents continue to have a high status. Furthermore, it is discussed why 



ENL, ESL, EFL, EIL or ELF?  21 

   
MA English Language and Culture: Education and Communication 

Ilona Noorman 0253014 

and how non-native varieties are being criticised and what the role of native speakers is in a 

language that is used by so many different speakers. 

3.1 - Number of native and non-native speakers 

Jennifer Jenkins objects to the idea that native speakers of English determine how everyone 

else has to use the English language, while she sees them as being in the minority. �A quarter 

of the world�s population speak English fluently or competently� (Jenkins 2007: 4). Kachru 

divided this immensely large group into three categories: the inner circle, the outer circle and 

the expanding circle (Jenkins 2000: 12).  

The inner circle comprises those countries where English is the first language, for 

example the United Kingdom and the United States of America (Kachru). People from these 

countries are usually referred to by the term �native speakers�, as will also be the case in this 

thesis. The outer circle are those countries that have English as the official second language 

(Kachru). In India and Nigeria, for example, people acquire their own local first language, but 

many also learn English because some official matters are dealt with in English. People from 

these countries are speakers of English as a second language (ESL). All other people learn 

English as a foreign language (EFL): they belong to the expanding circle (Jenkins 2000:12). 

In their countries, English is not an official language. These people learn English to be able to 

communicate with foreigners. Jenkins explains that Riney claims that �even� Holland is part 

of the Outer Circle because, in the Netherlands, English is an additional language in a 

stabilised system with many competent speakers who do not aim for native speaker norms 

(2000: 31). However, since English is not an official language in the Netherlands, it would 

probably be more accurate to say that Dutch speakers belong to the expanding circle. 

It is difficult to measure how many speakers exist in these three categories, but 

Trudgill states that �it is safe to assume that there is still very much more native than non-

native English usage� (78). He also provides statistics: 700 to 1400 million non-native 
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speakers of English existed in 1987; about 90 million of them are speakers of English as a 

second language from the outer circle; so, there are about 600 million proficient speakers of 

English as a foreign language from the expanding circle, while there were about 400 million 

native speakers of English from the inner circle in 1995 (Trudgill 78). Although non-native 

speakers will use the English language much less than native speakers do (Trudgill 78), the 

result still is that more non-native than native speakers of English exist. 

Jenkins states that, nevertheless, learners of English still learn to speak the way native 

speakers do, using �elisions, contractions, assimilation and weak forms� (2002: 84). The idea 

of English as a Lingua Franca is to introduce non-native varieties of English in international 

contexts, which do not include native speaker phenomena such as elisions and contractions 

and allow deviant pronunciations. However, the native speaker pronunciation standards, and 

especially the prestigious RP and GA models, are highly valued by many learners and 

teachers of English. Non-native accents often are criticised by both non-native and native 

speaker listeners. 

3.2 - Native-like pronunciation highly valued 

As was stated in Chapter 2, there is a tendency for teachers and students of English to follow 

native speaker norms. According to Cook, this causes �most L2 learners [to] resign 

themselves to �failing� to reach the native speaker target� (191). Standard accents still often 

stand for prestige, class and competence (Jenkins 2007: 78). Although this finding usually is 

the result of studies in NS-NS or NS-NNS interactions, whereas ELF is about NNS-NNS 

interactions, it is clear that native-like accents, usually RP or GA, are the pronunciation 

models with status. Jenkins conducted a questionnaire study in which she interviewed non-

native speaker teachers on their preferred accents. The outcome was that they strongly 

preferred native accents, especially those from the UK and the US. Scheuer even states that 
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foreigners who speak English as an International Language are �not taken seriously in 

professional exchanges, and often come across as unintelligent� (126). 

Responding to Scheuer�s publication, Jenkins acknowledges Scheuer�s argument and 

confirms that speakers are indeed being stigmatised on the basis of their accents (2007: 79). 

This is also seen in immigrants in Britain or the US, where �non-native accents are 

discriminated against� (Jenkins 2007: 83). These attitudes towards foreign accents are often 

justified by claiming that those people cannot be understood. Chapter 5 will discuss this issue 

of comprehensibility and intelligibility. 

Although Jenkins acknowledges that the dominant situation in inner circle countries is 

that prestige accents such as RP and GA accents have high status, she would like to establish 

that other varieties become accepted as well. Jenkins does state that it is inevitable to 

�recourse to an L1 model� to identify �the minimum standards of mutual intelligibility� 

(2000: 11), although she wants to focus on non-native speakers. The Lingua Franca Core still 

is grounded in RP and GA but focuses on those features that are important for non-native 

speakers to understand one another (Trudgill 79). Cook agrees that L2 learners should be 

treated as an independent group and not be constantly compared to native speakers (190). 

Jenkins claims that it is natural for people to be anxious about such a change of norms, but 

predicts that ELF will continue to evolve as it is being used as a lingua franca. She believes 

that as soon as ELF is generally accepted and has lost its stigma, it will probably spread 

rapidly (2007: 252). Sobkowiak has a different view on this process. He argues that ELF does 

not evolve through the use of English as a lingua franca. Sobkowiak states that the LFC is 

artificial and, in the end, imposed top-down after all (137-138). 

Parts of ELF do seem to be determined and imposed upon teachers and learners by 

researchers, in the form of pronunciation prescriptions in the LFC, which may cause some of 

the teachers and learners to resist. On the other hand, some structure is necessary, because 
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otherwise, people will not be able to understand one another�s varieties of English any more. 

The non-core part may be too open. Although it leaves much freedom to individual teachers 

and learners which may cause their motivation and acceptance to increase, it could also make 

them insecure. In the end, people do want to be able to at least understand native speakers of 

English, and for many learners of English it will even be a necessity �to understand L1 

speakers of English in international contexts� (Trudgill 79). Moreover, some learners will 

need native-like accents themselves in the future and �how are teachers and students to 

predict that particular students are going to be [ELF] and not EFL users in the future?� 

(Trudgill 79). The main goal of learning the English language is to make yourself understood. 

A native-like pronunciation will help achieve this goal, also in international contexts, not only 

because native speakers are involved in international communication as well, but also because 

many other non-native speakers have chosen to learn a native-like pronunciation model (Van 

den Doel 2007: 30).  

As stated above, native accents, and specifically RP and GA pronunciations, still have 

the highest status and many people will benefit from having these accents, while they may be 

disadvantaged when they have ELF pronunciations. As Kuo remarks, English �is also the 

language of international, and in fact intra-national, competition�: as a country and within 

countries it is important to speak �good� English (219). By speaking native-like, people can 

perhaps even gain more prestige intra-nationally than internationally. Jenkins claims that 

people (non-native speakers and native speakers of English) are tolerant of foreign accents in 

non-native speakers, but much less so if they have the same L1 (2007: 89). This might be 

another reason why many people still regard native-like pronunciation to be the ultimate goal 

in foreign language learning. Other studies, however, found that non-native speakers, as well 

as native speakers, do criticise other non-native accents. 
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3.3 - Non-native accents being criticised 

An investigation by Grau (2005), discussed in Jenkins (2007: 102), indicated that L2 learners 

of English do tend to agree with the idea of ELF in general, but not with its specific content. 

Grau found, for example, that a majority of the German learners of English who were 

questioned did not mind others perceiving a German accent in their English. With this 

response, they expressed a positive attitude towards ELF. However, when they were asked 

whether they should be allowed to replace the /θ/ in �thank you�, since that would still be 

understood, only a minority thought they should be (Jenkins 2000: 102). Although learners of 

English realise that non-native speakers are unlikely to become native-like, they still criticise 

non-native-like productions of segmental sounds. 

Koet (2007) and Van den Doel (2006) took a closer look at the acceptability of non-

native accents. Koet asked Dutch listeners as well as British and American listeners to judge 

Dutch accents and Van den Doel focused on native speakers� judgements of Dutch accents. 

As described above, Jenkins states that non-native accents are discriminated against by native 

speakers (2007: 83) and that even immigrants who moved from the outer circle to the inner 

circle are discriminated against because of their accent (Jenkins 2000: 12). According to 

Jenkins, non-native speakers are less strict when judging non-native accents than native 

speakers are (2000: 160). Koet�s research suggested, however, that Dutch listeners were 

stricter than English listeners when judging the pronunciation of Dutch speakers of English 

(101). Koet�s main aim was to compare Dutch speakers of English who differed in their 

production of Dutch. He wanted to find out whether the speaker�s accents in Dutch would 

have an effect on the intelligibility judgements given on their pronunciation of English. The 

findings on this issue are presented in Chapter 5. Considering Jenkins and Koet, it remains 

unclear whether native or non-native speakers are more strict in their judgements of foreign 

accents. This may depend, for example, on the individual judges or on the specific non-native 
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varieties that are judged. That non-native varieties are being criticised by both native and non-

native listeners is less debatable. 

Van den Doel examined which pronunciation aspects of Dutch speakers of English are 

most unacceptable to native speaker listeners. He found that native speakers do not only base 

their judgements on intelligibility but also on irritation and amusement (2006: 287). 

Furthermore, whether or not certain sound distinctions often occur in minimal pairs does not 

determine either how important they are to native speakers: for example, the distinction 

between the vowels /ʊ/ and /uː/ was found to be important to native speakers, whereas only a 

few minimal pairs exist (Van den Doel 2006: 290). Although the LFC includes most 

consonants but not the vowel qualities, native speakers did not rank vowel errors lower than 

consonantal errors: the common confusion between /e/ and /æ/, for example, was found to be 

very unacceptable (Van den Doel 2006: 290). Another interesting finding of this study, with 

respect to the LFC, is the result that �th-substitutions tend to rank among the more serious 

errors’’ (Van den Doel 2007: 35). Native speakers particularly felt substitutions for / / in 

‘thin’ and ‘author’ to be severe errors (Van den Doel 2007: 35). The LFC allows th-

substitutions, as will be discussed in the next chapter. 

Native speakers do not always appreciate non-native realisations of those features that 

are considered to be non-core and that do not belong to the Lingua Franca Core. If non-native 

speakers of English want their pronunciation to be accepted by native speakers, even while 

their main interactions will only involve other non-native speakers, they should realise that 

intelligibility is not the only important factor. They would not want to cause amusement or 

irritation in native speakers when producing non-core sounds in an L1-manner. However, 

Jenkins assumes that learners of ELF and the LFC use their non-native variety in international 

contexts only, and feels that native speakers should also adapt in these settings. This raises the 



ENL, ESL, EFL, EIL or ELF?  27 

   
MA English Language and Culture: Education and Communication 

Ilona Noorman 0253014 

question whether native speakers should indeed have no say in the international usage of their 

language. 

3.4 - Whose language is it anyway? 

An important issue with respect to ELF is what the role of native speakers of English is when 

it comes to non-native productions of their language. First of all, it is interesting to examine 

the language of these native speakers, since RP, the native-like pronunciation model that most 

European non-native speakers of English learn (Przedlacka 18), is not used by many natives. 

Very few people in Britain really speak RP and even television presenters are not obliged any 

more to use RP. According to Sobkowiak, however, the claim that RP is not used much does 

not necessarily mean it is not an appropriate model for teaching (135) and this also applies to 

GA, another popular native-like pronunciation model. Although RP and GA are not the 

native-like varieties, they are varieties that are understood by most native speakers of English.  

These models do develop towards modern pronunciation norms. The RP variety of 

English now is not the same model as it was a century ago (Przedlacka 24). Recently, people 

have argued that so-called Estuary English should be the norm, since that is said to be what 

the modern generation speaks (Prezedlacka 27). However, the role of RP as a norm cannot 

simply be replaced by a currently popular variety of English, although it does develop and 

adapt to the way younger generations speak nowadays. Learners should be made aware of the 

existence of variation and the adaptation of RP to recent developments. In the meanwhile, the 

latest variant of RP should be taught, according to Przedlacka (32). 

Cook disagrees and argues that L2 learners should set their own goals. She states that 

�if students are convinced of the benefits of learning an L2 and recognise their unique status 

as standing between two worlds and two cultures, more students may go on higher levels of 

L2 use; those who do give up may feel more satisfied with the level of L2 use they achieve� 

(204). Cook acknowledges that native speakers will still be regarded the norm by most 
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teachers and learners but she does not want L2 users to feel like �failed native speakers� any 

more (204). Jenkins took this idea even further when developing the LFC. ELF allows non-

native speakers to retain many aspects of their L1 in their production of English, because a 

majority of non-native speakers should not have to adapt to a minority of native speakers. 

Jenkins based her Lingua Franca Core on the well-known native-like pronunciation 

models. Based on RP and GA, the LFC is extracted from interactional speech data: the non-

native-like productions of English are compared to native-like RP or GA pronunciations to 

see which sounds are difficult for learners of English (Jenkins 2000: 131). Additionally, 

Jenkins looked at the actual responses of the subjects: it was determined where the deviations 

from the RP or GA norm really caused intelligibility problems (Jenkins 2000: 131). 

Because non-native speakers are important in English as a Lingua Franca, research 

was done in non-native speaker environments. The LFC takes �as its starting point the need 

for empirical data drawn from interactions between L2 speakers of English in order to assess 

which phonological features are (and which are not) essential for intelligible pronunciation 

when English is spoken in lingua franca contexts� (Seidlhofer 66). In conclusion, the Lingua 

Franca Core is based on communication breakdown analyses in Jenkins�s data of international 

non-native speaker conversations. For cases of communication breakdown it was determined 

which sounds were the cause. These sounds were found to be important for intelligibility. 

Mispronunciations that did not cause miscommunication were said to reveal which sounds are 

not important for intelligibility (Jenkins 2002: 86). 

Arguments for the need to have a variety like ELF are that non-native speakers should 

have the right to make use of their lingua franca in the way that suits them best, that native 

speakers do not have the right to determine how the rest of the world uses English and that 

non-native speakers are entitled to their own identities, cultures and also accents. Sobkowiak 

argues that these arguments are emotional, ideological, and politically correct but not 
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scientific (136). Scheuer calls the actions of Jenkins and of others who advocate non-native-

like standards for learners of English, �linguistic �self-castigation�� (112) and believes it is 

overly politically correct. Moreover, she states that people who it is meant to serve, the non-

native speakers of English, do not always appreciate it. It is like they are told not to �copy the 

behaviour of a group [they] will never belong to� (Scheuer 112). 

It is probably true that most non-native speakers of English will never become part of 

the inner circle, exceptions being those people who start to live and work in native English 

countries for a longer period of time. However, that does not necessarily have to be a reason 

for giving up the aim to at least sound as native-like as possible. Although standard native-

like pronunciation models, such as RP and GA, are not spoken by many native speakers of 

English, they are pronunciation models that have high status and are understood by most 

speakers of English, both native and non-native. Although Jenkins argues that the LFC is 

needed because native models are not the most intelligible ones for non-native speakers, 

Trudgill claims that research has shown that more proficient learners of English better 

understand English produced by natives than by non-natives (80). He argues that speed is 

usually the cause of non-native speech being easier to understand (Trudgill 81). That is why 

native speakers should adjust their speech when they are talking to non-native speakers. 

However, according to Trudgill, they only need to adapt their speed, not their segmental 

sounds. The issue of intelligibility will be discussed in Chapter 5. 

Trudgill opposes Jenkins�s English as a Lingua Franca because he does not agree with 

the suggestion that native speakers of English should change their mother tongue (Trudgill 

94-96). Van den Doel also wonders �why native speakers have to acquire a model which is, in 

fact, grounded in native-speaker speech’’ (2007: 30). Trudgill states that ELF tells native 

speakers to produce the /r/ and /t/ in all positions, even when they have not acquired their first 

language that way. Moreover, they should substitute /θ/ and /ð/ with other sounds. Trudgill 
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wonders why this would be necessary. Non-native speakers will either hear the distinction, 

which helps them, or they will not. Natives should avoid using weak forms, since ELF 

speakers do not learn to understand them. To learn how to do all this, native speakers of 

English should attend ELF classes. As Cook states: 

I contend that the day non-native speakers of English become aware of their status as 

speakers of EIL, native-speaker control of the language will disappear, and non-native 

speakers will feel entitled to the authoritative use of a variety of the language that 

belongs to them. When that happens, native speakers will need to learn the 

conventions of EIL in order to communicate successfully with the larger community 

of English language speakers (320). 

While Jenkins does indeed ask native speakers to learn the LFC and to familiarise themselves 

with non-native accents, she states that native speakers still decide on the use of English in the 

inner circle and even in EFL conversations (2000: 7). However, native speakers do not seem 

to lose their authority over the English language in international contexts either in the near 

future, since non-native accents are being criticised and teachers and learners want to use 

prestigious native speaker models. 

 Consequently, the LFC is unlikely to become the new teaching model, also at Dutch 

secondary schools. The LFC could, however, provide a useful guideline as to which sounds 

are most important to learn to become intelligible speakers of English in international 

contexts. This approach to teaching how to produce English may be considered by teachers 

who are unwilling or unable to teach a complete native-like model, because teaching the LFC 

should be easier and time-saving. The next chapter examines whether the LFC is indeed 

easier to learn than a native-like pronunciation model, such as RP or GA, and whether the 

LFC indeed ensures intelligibility is examined in Chapter 5. 



ENL, ESL, EFL, EIL or ELF?  31 

   
MA English Language and Culture: Education and Communication 

Ilona Noorman 0253014 

Chapter 4 � Learnability of the LFC for Dutch secondary school students 

 
Jenkins states that since most second language learners of English mainly use their L2 to 

communicate with other non-native speakers, they should focus on those pronunciation 

aspects that are of importance in non-native speaker contexts. Moreover, some phonological 

features cannot even be learned in a classroom and should, therefore, not be taught, according 

to Jenkins (2000: 132). Jenkins (1996) states that is unrealistic to think that learners of 

English can become native-like and lose foreign accents (119). 

According to Jenkins, pronunciation is the most frequent cause of communication 

breakdown, and the most difficult to resolve (2002: 86). Accent, identity and articulatory 

motor skills cause it to be very difficult to become a comprehensible producer of English. 

Articulatory motor skills cause problems when learning new sounds because muscular habits 

that have always operated to produce the sounds of the L1 are automatically activated when 

the L2 is produced (Jenkins 2000: 32). When proficient non-native speakers are able to focus 

on the articulation of sounds, they usually manage to produce them correctly, but when they 

have to focus on content for example, they will often automatically start producing the sounds 

in an L1 manner, until they have formed new habits (Jenkins 2000: 32-33). Because of these 

difficulties, Jenkins argues that a pronunciation model should be developed that is relevant in 

international contexts, realistic and teachable (2002: 86). 

ELF claims to be a variety of English for which some complex native-like 

pronunciation features do not need to be taught to its learners. The idea is that this will make 

it easier to acquire a functional way of pronouncing English. It was not Jenkins�s aim to 

simplify pronunciation teaching, she states. Nevertheless, she did assume that this would be a 

consequence of determining a Lingua Franca Core, since non-core items can be eliminated 

from pronunciation teaching. Now only those items that matter for intelligibility and that are 
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teachable need to be taught (Jenkins 2007: 26-27). This chapter discusses whether, for Dutch 

learners, the LFC truly is easier to learn than native accents. First, the content of the LFC is 

described so that it is clear what has to be learned. Then, theories of universal grammar, 

contrastive analysis and markedness are explained and it is described how these theories 

should be used to examine the learnability of the LFC for Dutch learners. 

4.1 - What is the Lingua Franca Core? 

In Table 1 below, the Lingua Franca Core for English as Lingua Franca according to Jenkins 

is presented. Only those features that refer to segmental sounds, including aspiration and 

(vowel) length, are presented, since pronunciation of sounds is the topic of this thesis. 

 
The Lingua Franca Core Sounds 

Consonantal inventory • all consonants except /θ/, /ð/ and dark /l/ 

• rhotic /r/ only 

• intervocalic /t/ only 

• allophonic variation is allowed as long 

as no overlap with other phonemes 

occurs 

Phonetic requirements • aspiration on /p/, /t/, /k/ word-initially 

• appropriate vowel length before 

voiceless and voiced consonants 

Vowel quality • L2 (consistent) regional qualities 

Vowel quantity • long-short contrast 

 

Table 1: The Lingua France Core sounds2 

                                                

2 Table 1 is based on Jenkins 2007: 23 and Jenkins 2002: 96-99. 
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4.1.1 - Consonants 

Jenkins�s study of non-native speaker interactional data indicated that consonants are most 

important, except for the th sounds and dark l�s. No evidence for non-native speakers having 

problems understanding substitutions for /θ/ and /ð/ was found in her data. In most instances, 

the th sounds were replaced by plosives or fricatives, because these dental fricatives are very 

difficult to produce for non-native speakers, but that did not cause the receiver to misinterpret 

the message (Jenkins 2000: 137). Moreover, many L1 native speakers of English also use 

substitutions for /θ/ and /ð/, according to Jenkins (2000: 138). 

Schwartz adds that indeed people will often recognise the /θ/ and /ð/ irrespective of the 

way they are produced (190). However, he states that these sounds are characterised by 

�formant transitions and frication noise� (Schwartz 190). For these sounds the second formant 

changes, which is the formant that represents whether a sound is produced in the back or the 

front of the oral cavity. The production of these sounds starts off in the back of the mouth and 

then slides towards the front. Furthermore, the dental production causes a low amplitude 

frication noise (Schwartz 190). Taking this into account, Schwartz states that /f/ and /v/ would 

be the best substitutions for /θ/ and /ð/ (191). The LFC, however, does not specify which 

sounds should replace the /θ/ and /ð/ (Jenkins 2000: 137-138). 

According to Jenkins, replacement of the dark /l/ by an /ʊ/ or a clear /l/ did not result 

in intelligibility problems either. In a conversation between a Taiwanese and a Korean non-

native speaker of English, for example, the dark /l/ was replaced by an /ʊ/ by the Taiwanese 

speaker in �middle�, but he was still understood perfectly well by the Korean listener (Jenkins 

2002: 95). Moreover, Jenkins states that in Welsh English, the dark /l/ does not even exist 

(2000: 139). Schwartz also argues that replacing the dark /l/ by a clear /l/ or by the vowel [ʊ] 

would not be problematic, since both these sounds resemble the dark /l/ in important ways. 
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The clear /l/ is also lateral and the [ʊ] is produced as low and in the back of the mouth as the 

dark /l/ is (191). As a result of these findings, Jenkins decided to exclude /θ/, /ð/ and the pre-

consonantal and syllabic /l/ from the Lingua Franca Core. 

 Evidence of other consonants being of importance was, for instance, found in a 

Korean speaker, who produced [ai �peõld], as an answer to the question whether he had passed 

his driving test and was not understood by speakers of other L1s (Jenkins 2002: 88). It may be 

concluded that substituting the [f] with a [p] causes intelligibility problems. Another example 

is also important to Dutch learners of English. Dutch people do have the [p]-[f] and [l]-[r] 

distinction, but they do not make much of a difference pronouncing [v] and [w]. Jenkins 

found that if you are looking for a blue-coloured pencil and ask another non-native speaker 

for �the blue [vun]�, they will not give you �the blue one� (2002: 88-89). This indicates that it 

is important for Dutch learners to acquire the English [w]. 

 Because consonants carry most meaning, learners of English do have to master all 

other 22 English consonant sounds. These core consonants are presented in Table 2. 

 
Core English Consonants 

Voiceless plosives/fricatives Voiced plosives/fricatives Other consonants 

p b h 

t d m 

k g n 

t∫ dƷ ŋ 

f v r 

s z w 

∫ Ʒ j 
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  clear l 

 

Table 2: Core English Consonants 

 
Jenkins adds that the /r/ has to be pronounced wherever it is written: �rhotic /r/ only� (2007: 

23). She states that there are �choices to be made where RP and GA differ� and that she has 

�opted for the GA rhotic variant� (Jenkins 2000: 139). RP is a non-rhotic variety of English 

where the /r/ is only pronounced before a vowel. In RP, the /r/ just modifies the preceding 

vowel. In GA, the /r/ is pronounced in more positions but still not every time it is written 

(Schwartz 191). Many different varieties of the approximant /r/ exist; Dutch alone already has 

many different productions of /r/: a tap /r/, a uvular /r/ or a rolling /r/, for example. The /r/ 

Jenkins would like speakers of ELF to use is the American retroflex /r/ (Schwartz 191). 

 Jenkins also emphasises that the /t/ should be produced in between two vowels, as it is 

in RP (Jenkins 2000: 140). Americans often use a flapped /r/ in words like �latter� and �water� 

(Jenkins 2002: 96). This should not be done by speakers of ELF; they should clearly produce 

a /t/ in intervocalic positions. Both the productions of /r/ and /t/ in ELF are in accordance with 

orthography (Jenkins 2000: 140). 

 Jenkins permits non-native speakers of English to slightly shift their pronunciation of 

English consonants towards their L1 habits. However, their shifted pronunciations are not 

allowed to overlap onto other sounds (Jenkins 2002: 96). 

 To make sure consonants are perceived correctly in non-native speaker conversations, 

Jenkins wants people to aspirate on /p/, /t/ and /k/ word-initially and to produce the 

appropriate vowel length before voiceless and voiced consonants word-finally. She fears that 

unaspirated voiceless consonants in word-initial positions will be perceived as their voiced 

counterparts and that voiced consonants in word-final positions will be perceived as their 

voiceless counterparts if the preceding vowel is not lengthened (Jenkins 2002: 96-97). 
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Schwartz confirms that aspiration and vowel length are very important for native speakers of 

English to determine the voiced-voiceless contrast (192) but Jenkins states that it is even more 

important for less proficient non-native speakers because they are less tolerant than proficient 

L2 or native speakers of English (2000: 140). However, this is probably not true for non-

native speakers who do not have aspiration of a word-final fortis-lenis contrast in their L1. 

This issue is further discussed below. 

 Schwartz comments on one more consonant sound presented in the Lingua Franca 

Core. Although Jenkins herself does not say much about the nasal /ŋ/, Schwartz thinks it is an 

important feature, since it is problematic for many Slavic learners of English (192). He argues 

that it would not be a problem if they substituted /ŋ/ by /n/ or /m/ since people can hardly tell 

/m/, /n/ and /ŋ/ apart (Schwartz 192-193). However, adding a /k/ to /ŋ/ will cause 

intelligibility problems since words like �sing� and �sink� will then sound the same (Schwartz 

193). That is why this production of /ŋk/ for /ŋ/ cannot be permitted in ELF. 

4.1.2 - Vowels 

Looking at the vowels in the Lingua Franca Core, less clarity is provided by Jenkins. She 

claims that vowels are of less importance than consonants for non-native speakers. Schwartz 

agrees that vowels exist to allow consonants to be identified (193). It does not really matter 

how the individual vowels are produced by non-native speakers as long as they do it the same 

way throughout the entire conversation, otherwise confusion will be caused (Jenkins 2007: 

24). Seidlhofer also argues that the feature �vowel quality� is non-core.  

Jenkins states that speakers of ELF have to produce vowels according to �L2 

(consistent) regional qualities� (Jenkins 2007: 24). This suggests that speakers of ELF are 

allowed to pronounce the vowels any way they want to, as long as they do so consistently. 

The only exception here is the vowel /ɜː/ because that is the only vowel of which the quality 
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is said to be of importance for intelligibility. Only /ɜː/ may not be substituted by anything 

else, especially not by /ɑː/ (Jenkins 2000: 145). This is based on a presentation on 

Shakespeare given by a Japanese speaker of English. When he talked about Shakespeare�s 

[bɑːsplεõs], his classmates, who had many different L1s, thought of Shakespeare taking a 

bath, whereas the presenter actually spoke about Shakespeare�s place of birth (Jenkins 2002: 

88). Because Jenkins found that the /ɜː/, although difficult to produce for non-native speakers, 

is important for intelligibility, only the vowel quality of the /ɜː/ is included in the LFC 

(Jenkins 2000: 134). 

Jenkins does not discuss other vowels individually. She only states that because ELF is 

rhotic, the RP diphthongs /õə/, /eə/ and /ʊə/ need not be included since the final schwa in these 

diphthongs will be pronounced as /r/ (2000: 145). This also seems to apply to the vowel /ɜː/, 

however. The /ɜː/ is also a vowel which is most often produced in RP for a vowel-/r/ 

combination, as in �worse�, �birth� or �earth�, an exception being �colonel� (Collins et al. 57). 

However, Jenkins states specifically that no substitutions for /ɜː/ are allowed because this will 

cause confusions about Shakespeare�s birthplace or �bathplace�, for example, but inserting the 

/r/ in birthplace, seems to already solve this problem. 

The long-short contrast of the English vowels has to be maintained, according to 

Jenkins: vowel quantity is part of the LFC. Two different phenomena are meant here. First of 

all, there is a distinction between long and short vowels, irrespective of surrounding sounds. 

This distinction can also be described in terms of tense (long) and lax (short) vowels (Jenkins 

2000: 140). This aspect of vowels has been found to matter for intelligibility in Jenkins�s 

study: the contrast between long and short vowels needs to be made by all speakers. An 

example of this was found when a Japanese speaker told his class, which consisted of many 
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different L1s: �don�t rise the fees of school�, producing [dɔ laõzə fõz ɒf �skɔ]�. Because he 

shortened the vowels in �don�t�, �fees� and �school�, his classmates did not even understand 

him after he had repeated this four times (Jenkins 2002: 89). Jenkins assumes that, like vowel 

qualities, speakers of English are able to consistently incorporate appropriate length 

distinctions in vowels (2000: 144-145). 

The long-short contrast for vowels preceding fortis and lenis final consonants needs 

more attention, according to Jenkins. This vowel length distinction is said to be an important 

cue for perceiving the fortis-lenis contrast in final positions (Jenkins 2000: 141). This cue is 

even more important for non-native listeners, according to Jenkins, because they are less able 

to use contextual cues to identify the final consonants (2000: 141). Although Dutch learners 

do not automatically produce the appropriate vowel length before a fortis or lenis consonant, 

it should not be too diffictult to articulate for most of them (Jenkins 2000: 141). Because it 

eases both production and perception for non-native speakers of English, vowel quantity is 

included in the LFC. Whether this is the case even for non-natives speakers whose L1 does 

not have this feature is discussed below. 

In 2007, Jenkins stated that there is no such thing as an �English-as-a-lingua-franca 

teaching model� (22). However, some prescriptions have been developed for ELF 

pronunciation, �because the core features for ELF intelligibility have been identified� 

(Jenkins 2007: 22). They are not definitive yet and more research has to be conducted on 

them, but enough is known at the moment for Jenkins to make suggestions for teaching ELF 

pronunciation (Jenkins 2007: 22). Jenkins argues that the LFC provides the pronunciation 

aspects that are crucial for intelligibility. Teachers may add pronunciation aspects to the list if 

they feel those aspects are important even though they are not included in the LFC (2000: 

160). Moreover, learners would benefit from being taught accommodation skills additional to 

the LFC, according to Jenkins (2000: 160). This means that learners of English should know 
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which aspects of their L1 influenced pronunciation are most likely to cause intelligibility 

problems so that they can adjust their speech when they are not understood by their 

interlocutor. 

4.2 - Universal Grammar and Markedness 

The theory of Universal Grammar originated as Chomsky�s answer to the mystery of first 

language acquisition, which is that all normally developed children acquire their mother 

tongue rapidly and in a similar way (Saville-Troike 46). The idea of UG entails that children 

have an innate capacity for language acquisition. Chomsky conceptualised Universal 

Grammar in a framework called �Principles and Parameters� (Saville-Troike 47). By 

hypothesis, the language faculty consists of Universal Grammar, which consists of properties 

that apply to all languages. The principles are the properties all languages have in common 

and the parameters are the points on which languages differ but which can be reasoned to 

have a similar basis. 

These parameters have to be set to the correct setting. Based on the input children 

receive, they have to decide whether their L1 has certain linguistic aspects or not. However, 

the problem remains how children are able to make these decisions solely on the basis of 

positive evidence. A solution to this problem could be that children have indirect access to 

negative data (Lightfoot 11). This theory claims that, based on their innate language capacity, 

children have certain expectations about what parameter settings would be most probable and, 

unless they find evidence for the other setting in their input, they will choose the parameter 

setting they expect to be valid. The expected setting is termed as being the unmarked one, 

while the alternative is marked, and the unmarked parameter setting should be the default 

value. 

Whether the theory of Universal Grammar and Principles and Parameters also plays a 

role in second language acquisition is debated. Learners may have full access to UG for 
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second language acquisition as well, or only partial access, indirect access or no access to UG 

at all (Saville-Troike 51). Researchers do not agree on this issue but many studies found that 

child and adult L2 learners produce language that does not conform to the rules of either their 

L1 or their L2 but that their productions never violated the rules of UG. This suggests that L2 

learners do retain access to UG. 

Another issue is whether L1 transfer takes place when learning an L2. Learners may 

fully transfer their L1 to their L2 linguistic system and then start changing this system 

towards the L2 from there, or they only transfer certain aspects, or they do not transfer at all 

and start from the beginning like a newborn child having to learn an L1. The claim that 

specific foreign accents can be recognised in non-native speakers producing English suggests 

that L2 learners do at least transfer their L1 phonology. The LFC also is based on this 

assumption. Jenkins states that �it is crucial to accept L1 phonological transfer as a universal, 

a fact of life� (2000: 104). For phonology, it is, therefore, assumed in this thesis that learners 

of English have full access to UG and fully transfer their L1 phonology. The consequences of 

this assumption are discussed below. 

If learners indeed transfer their L1 phonology to their L2 system, they need to reset 

some parameters to the correct L2 settings, with the help of UG. Some of the sounds in their 

L1 will also exist in their L2, which means that they will not need to reset their parameters for 

these segmental features. The L1 may have some sounds or sound distinctions that do not 

exist in their L2. To acquire these, second language learners will have to reset some 

parameters from their marked settings to the unmarked settings. They should not use the 

sounds they acquired in their first language for their second language, neither for production 

nor for perception. The L2 may also have some sounds or sound distinctions that do not exist 

in the L1. Then second language learners need to reset some parameters from the unmarked 
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setting to the marked setting and acquire how to produce and perceive new sounds or sound 

distinctions or similar sounds in a different way.  

Although all parameter resetting takes time and effort, some will be more difficult than 

others. It is hypothesised that resetting a parameter from the unmarked setting to the marked 

setting is more difficult than vice versa. Unmarked structures are relatively simple and 

common in human language, whereas marked structures are complex and less common 

(Archibald 53). Based on the hypothesis of full transfer/ full access, Eckman�s Markedness 

Differential hypothesis states that for second language learners it is most difficult to learn the 

sounds that are both different from the L1 and relatively more marked (Archibald 54). To 

assess the situation for Dutch learners of English, it is interesting to see how the LFC relates 

to the Dutch sound system and how marked the LFC sounds are that do not exist in Dutch. 

4.3 - Contrastive analysis 

To see what parameters Dutch learners of the LFC need to reset, the two sound systems need 

to be compared. The sounds that occur both in Dutch and in the LFC can simply be 

transferred, which will not take much time or effort. Other sounds that have similar 

counterparts in both systems but which do differ can be transferred but then need to be 

modified. LFC sounds that do not exist in Dutch need to be acquired as new sounds. 

4.3.1 - Vowels 

In the LFC, Jenkins states that vowels need to be produced according to �L2 regional 

qualities� (2007: 24). Because the LFC does not clearly describe which vowels its learners 

should acquire, an elaborate contrastive analysis cannot be conducted. That vowel quantity, or 

vowel length, needs to be preserved in the LFC is clear, however. Vowel length is an 

important cue for the English word-final fortis-lenis contrast but Dutch does not have this 

contrast word-finally. In final position, Dutch speakers do not make any difference at all 
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between voiceless and voiced plosives or fricatives because Dutch has final devoicing, which 

makes every final consonant voiceless. However, Dutch does have a word-medial fortis-lenis 

contrast. In this position, vowels are longer before lenis consonants and shorter before fortis 

consonants as well, both in English and in Dutch, but in both languages the difference is much 

smaller compared to the English contrast word-finally (Van Heuven et al. 38). Consequently, 

although the vowel length cue is not completely new to Dutch learners of English, they will 

not be able to simply transfer their L1 system. 

 If a vowel inventory for the LFC were ever to be presented, it would be useful to 

compare the articulations of these vowels to the ways of vowel articulation speakers of Dutch 

are familiar with. This would reveal possible learning difficulties for Dutch learners of the 

LFC. How difficult it really is to learn these vowels would also depend on their markedness, 

which is discussed below. 

4.3.2 - Consonants 

The LFC is much clearer about the consonants that are to be mastered by speakers of ELF: all 

English consonants except for /θ/, /ð/ and dark /l/. At first sight, this consonant inventory 

should not be too difficult for Dutch learners, because most of these phonemes also exist in 

Dutch.  

Phonemes that do not exist as such are the fricatives /∫/ and /Ʒ/ and the affricates /t∫/ 

and /dƷ/. These sounds are not listed as separate consonants in the Dutch sound system. This 

suggests that these consonantal sounds do not exist in Dutch. However, Dutch speakers do 

produce sounds similar to these English fricatives and affricates using phonotactics. 

Sequences as [sj] and [ts] do exist. The English /∫/ sounds like the /sj/ in Dutch �sjaal� for 

example, and the English /Ʒ/ sounds like the pronunciation of the �g� in Dutch �beige� for 

example (Collins et al. 21). However, in English [sj] and [zj] exist as well and are different 
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from /∫/ and /Ʒ/. The difference is that the latter fricatives are rounded and have no /j/ sound 

(Collins et al. 21). Therefore, Dutch learners can transfer their phonotactic sequences [sj] and 

[zj] and then produce them with rounded lips and no /j/ sound to pronounce English /∫/ and 

/Ʒ/. To realise the English affricates Dutch learners should produce a lip-rounded /t/ before the 

/∫/ or a rounded /d/ before /Ʒ/, according to Collins et al. (14). It is unclear what requirements 

should be met according to Jenkins, but using Collins et al.�s instructions Dutch learners of 

English should be able to acquire these fricatives and affricates relatively easily. 

Furthermore, problems may occur for /r/ and /w/. Speakers of Dutch produce many 

different varieties of /r/. This can cause problems, since not all of the varieties are suitable for 

English. However, most Dutch learners can relatively easily learn how to produce an English 

/r/ (Collins et al. 27). The /w/ is an English consonant that does not have an exact equivalent 

in Dutch, even though Dutch has a [w] as well. Because Dutch speakers produce the sound 

with unrounded lips and in labio-dental position, the Dutch [w] can mistakenly be perceived 

as a /v/ (Collins et al. 26). 

Aspiration being part of the LFC is disadvantageous for Dutch learners. Aspiration is 

used by speakers of English (and some other languages) to distinguish between voiced and 

voiceless consonants in word-initial position. To them a plain voiceless initial plosive sounds 

like a voiced plosive. Dutch speakers are unfamiliar with aspiration, which is likely to cause 

learning difficulties. 

The fact that /θ/ and /ð/ are excluded from the LFC is positive for Dutch learners. The 

Dutch sound system does not include dental consonants. Consequently, learning the English 

/θ/ and /ð/ is expected to cause many problems for Dutch learners. 

ELF being a rhotic variety is also advantageous for Dutch learners because in Standard 

Dutch, the /r/ has to be produced in all positions as well. 
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To gain more specific information on where and how the Dutch sound system and the 

LFC differ, it would be useful to examine the exact places and manners of articulation for all 

consonants. 

4.4 - Markedness of the LFC 

While a contrastive analysis already predicts where learning difficulties for specific learners 

are likely to occur, an analysis of markedness allows a prediction on how severe these 

learning difficulties will be. As explained above, it is more difficult to acquire a marked 

sound than it is to acquire an unmarked sound. 

Unmarked sounds are those sounds that are common in human language (Archibald 

53). Jenkins seems to aim at filtering these unmarked sounds from the English language to 

construct the LFC. Jenkins wants to �find out what the L2 varieties have in common and then 

build on this information in pedagogy� (2000: 29). If ELF were indeed based on what L2 

varieties have in common, the LFC would include unmarked sounds, since those are the 

sounds that are transferred by all learners to their non-native variety of English. However, 

Trudgill states that ELF cannot be based upon segmental sounds that are shared by all native 

and non-native varieties of English (87-88). Since so many different languages exist, it seems 

impossible to speak English using only the sounds that are shared by all these languages. It 

should be taken into account, for example, that languages exist that only have three vowels or 

six consonants (Eifring and Theil11-13). Many more separate sounds seem to be necessary to 

produce intelligible English. 

Nevertheless, Jenkins looked at UG and markedness, while developing ELF and the 

LFC. First of all, she states that it is difficult to learn English because the language has so 

many vowels (2000: 133). Two definite universals of speech sounds are known: �all 

languages distinguish between vowels and consonants� and �the vast majority of languages 

has fewer vowel phonemes than consonant phonemes� (Eifring and Theil 11). Jenkins argues 
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that �English, with 24 consonant and up to 20 vowel sounds, is marked in this respect, and we 

can therefore expect most learners to have problems with the English vowel system� (2000: 

133). This is why she did not include vowel quality in the LFC. 

Checked and free vowels and diphthongs being included in the LFC seems to be rather 

unmarked. Most languages have diphthongs, although French is an example of a language 

that only has steady-state vowels (Collins and Mees 64). Many languages also make a 

distinction between checked and free vowels (Collins and Mees 65). This distinction between 

checked and free vowels is phonemic, whereas vowel length can also be simply a matter of 

duration (Collins and Mees 65). The latter definition refers to the vowel length cue for the 

English word-final fortis-lenis contrast. This English feature is marked: most non-native 

speakers of English apply final devoicing, even if they do not have it in their L1 (Jenkins 

2000: 102-103). That a final fortis-lenis contrast is a difficult feature is explained by an 

implicational universal, which is that �[t]he presence of a voicing contrast in final position 

implies the presence of a voicing contrast in medial position, which in turn implies the 

presence of a voicing contrast in initial position� (Archibald 56). In other words, languages 

may not have the contrast word-finally only. Since it is the third position in which a voicing 

contrast may occur, languages are least likely to have the contrast in this position, and that is 

why it will be difficult to acquire this contrast for many learners of English who are not 

familiar with it through their L1. 

Aspiration is used, in English, to distinguish between voiceless and voiced obstruents 

in initial position. However, this is not the way most languages make this distinction. As 

Scheuer stated, aspiration is not a universal feature that most languages have: it is based on 

native speaker English and not crucial to non-native speakers (113). Therefore, these core 

features of ELF seem merely based on native speakers of English and not on non-native 

speakers for whom the variety is meant. Although �Jenkins has correctly hit on English�s 
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primary tool in maintaining [voice] contrasts� (Schwartz 192), aspiration and vowel length 

are rather marked features which are predicted to be difficult to learn. With regard to these 

aspects, Jenkins has not made learning English easier by introducing the LFC, since all of 

these difficult features have to be learned as well for, for example, RP. 

Universalness is used as an argument for excluding /θ/ and /ð/ from the LFC. These 

dental fricatives are �a universally difficult feature of English� (Jenkins 2000: 101): only 7% 

of the UPSID languages have them (Wester et al. 481). This universal difficulty of the dental 

fricatives is also indicated by L1 English acquisition data: children acquire these sounds last, 

or even never (Jenkins 2000: 106). According to Jenkins, �the universal difficulty is likely to 

be solved by an L1 transfer, which will not impair intelligibility� (2000: 101).  

To determine whether the sounds of the LFC are all unmarked, it would be useful to 

analyse the markedness of all different manners and places of articulation. Beside this 

universal markedness, contextual markedness is of importance as well: the position in which 

sounds occur also influences markedness. A fortis-lenis contrast word-finally is far more 

marked than a fortis-lenis contrast word-initially, for example. 

According to Jenkins, no time should be wasted on aspects that seem to be 

unteachable, or unlearnable in a classroom. She states that learners will benefit, however, 

from teachers who still draw their attention to these aspects because they will be able to learn 

them outside of the classroom if they want to (2000: 119). Jenkins claims that there seems to 

be �a one-to-one correspondence between [learnability] and intelligibility in [ELF]� (2000: 

120). Some linguistic features may be very difficult to acquire but very relevant for 

intelligibility. This relevance causes students to become very motivated which results in them 

being able to learn the features despite of their markedness or complexity. Learnability then 

improves because the learners need to become intelligible speakers. The next chapter will 

examine the intelligibility of ELF. 
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Chapter 5 � Intelligibility and comprehensibility of the LFC 

 
As explained above, ELF should ensure non-native speaker intelligibility. Jenkins examined 

communication breakdowns in non-native speaker conversations and, based on her findings, 

she decided which sounds are important for intelligibility. These sounds became part of the 

Lingua Franca Core. Jenkins is convinced that �the assumption that a �native speaker� is the 

most intelligible, and therefore that conformity to �native speaker norms� will result in 

greatest intelligibility, is itself flawed� (2000: 159). A study of Major et al, however, 

indicated that non-native listeners had more difficulties understanding ethnic and international 

dialects of English compared to comprehending Standard American English or a regional 

dialect (2005: 63). According to Jenkins, these outcomes would be the result of native 

speakers having functioned as the model for English language learning (2000: 159). Learners 

could also be taught to understand non-native varieties, instead or additionally.  

Non-native speakers of English have a whole range of different first languages and 

these first languages (L1s) have an influence on their use of English. This is called L1 

transfer: learners of English transfer their L1 sound system to their English second language 

(L2) and start making changes from there. This means that different non-native speakers base 

their English pronunciation on different sound systems, which will cause intelligibility 

problems when non-native speakers communicate with each other: they will not recognise 

sounds as they are produced by others. What makes this problem even worse is that non-

native speakers appear to depend on segmental sounds very much, according to Jenkins 

(1996: 121). They do not account for many allophones, which means that they do not allow 

many different varieties to represent the same sound, and they do not know many words, 

which makes them unable to easily recognise words if they are pronounced awkwardly 

(Jenkins 1996: 122). 
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Jenkins (2002) argues that, beside all native-like varieties, non-native varieties of 

English should be accepted which have to follow only a few core rules. These rules would 

ensure intelligibility and for the remaining aspects, speakers should be free in their 

pronunciation of the English language. With the Lingua Franca Core, Jenkins does not want 

to set one single norm. She leaves it open to individual speakers to have their own accents. 

The model is meant to prescribe the most important aspects so that intelligibility is ensured, 

but speakers are allowed to fill in the non-core aspects according to their own identity 

(Jenkins 2007: 19-20). Alptekin adds that learners should be taught which pronunciation 

differences between non-native speakers may cause intelligibility problems and that they 

should learn to cope with differences and become equipped with strategies to deal with them 

(63). These non-native varieties are captured in the term English as a Lingua Franca, and the 

core pronunciation rules are included in the Lingua Franca Core. 

It is important to evaluate whether the LFC would indeed enable non-native speakers 

to easily communicate in international contexts. This chapter looks at studies on the 

intelligibility of non-native speaker accents, making a distinction between intelligibility and 

comprehensibility. People often are influenced by the accent they perceive when they have to 

indicate whether they understand what is being said. If listeners perceive a foreign accent, 

they feel that the speaker is less comprehensible; however, that does not necessarily mean that 

the speaker is unintelligible and that they indeed do not understand the message (Derwing and 

Munro 2). 

5.1 - Intelligibility of non-native speaker accents 

Jenkins claims that she was the first to focus her study on non-native speakers and listeners 

only and she states that intelligibility should be studied in real-life conversations, not in 

artificial, experimental situations and/or laboratories (2007: 84-85). However, results from 

other studies do reveal aspects of non-native speaker intelligibility. 
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 In a study by Marjor et al. (2002), non-native listeners of English �scored significantly 

lower on listening comprehension tests when they listened to non-native speakers of English� 

(173). In general, these subjects could better understand native speakers. Sometimes, 

however, non-native speakers could understand speakers who shared their L1 best (Major et 

al. 2002: 185) As discussed in Chapter 2, Jenkins claimed that speakers of the same L1 are 

better able to understand one another when they speak English. The scores of the Spanish 

listeners suggest that this is true: �speakers of Spanish scored significantly higher when 

listening to Spanish-accented speech� (Major et al. 20002: 173). On the other hand, �native 

speakers of Chinese scored significantly lower when listening to speakers who shared their 

native language� (Major et al 2002: 173). A study by Smith and Rafiqzad (1979), discussed 

by Jenkins (2000: 94), also concluded that only two of eleven listener groups found speakers 

who shared their L1 most intelligible. This suggests that other factors play a role in mutual 

intelligibility. 

Major et al. suggest that some non-native speaker accents are more intelligible than 

others because of specific phonological characteristics (2002: 187). The pronunciation of 

certain non-native speakers may only benefit listeners who share the L1, but it could also be 

the case that some accents are easier to understand for all listeners (Major et al. 2002: 187). 

This is in accordance with Jenkins�s finding that some non-native accents were consistently 

preferred to other non-native accents. Jenkins did a questionnaire study among non-native 

speaker teachers of English which revealed that non-native accents are non-preferred 

compared to native accents but it also appeared to be the case that a fixed order exists of most 

to least preferred non-native accents (2007: 156-157). This indicates that some non-native 

accents are more accepted than others. Smith and Rafiqzad (1979) also �found that the 

intelligibility of the different accents was consistent for all listeners� (Jenkins 2000: 94). 
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Beside specific phonological characteristics of different non-native accents, another factor is 

suggested to be of importance. 

Major et al. argue that, although there is some support that people understand their 

own accent best, the evidence more strongly indicates that familiar accents are most 

intelligible (2002: 175). Derwing and Munro, who studied the relationships between accents, 

comprehensibility and intelligibility, also found �a correlation between familiarity and 

intelligibility scores� (14). Smith and Bisazza (1982) and Smith (1992), discussed by Jenkins 

(2000: 94-95), came to the same conclusion: listeners could better understand an accent which 

they had been exposed to before. This suggests that speakers of ELF would first need to 

familiarise themselves with the non-native accent of their interlocutors before they are able to 

communicate effectively. 

Turning to the specific content of the Lingua Franca Core, it is difficult to tell whether 

the core sounds would indeed ensure intelligibility. Jenkins, too, acknowledges that ELF runs 

a �far greater risk of succumbing to mutual (phonological) unintelligibility than has ever been 

the case for EFL or ESL� and that more research is necessary (2000: 94). Since most 

consonants are part of the LFC, the pronunciation of vowels is most likely to cause 

intelligibility problems. Vowel quality is not part of the LFC, except for /ɜː/. Speakers of ELF 

are allowed to produce vowels the way they are used to in their L1, as long as they 

consistently produce the same vowels the same way. This would, for example, result in a 

‘‘widespread confusion of TRAP and DRESS� (Van den Doel 2007: 35). Most Dutch 

speakers of English would produce the/æ/ as /e/, because they do not have the /æ/ in their L1. 

Distinctions between minimal pairs such as bet-bat and bed-bad will then be lost. This is 

likely to cause intelligibility problems for non-native speakers, even more so if Jenkins’s 

claim that non-native speakers are unable to use contextual and cotextual cues to interpret 

utterances (2000: 35) is correct. Jenkins (2002) analysed communication processes between 
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non-native speakers and she concluded that they depend on pronunciation very much. 

Contextual or cotextual information does not solve the pronunciation problems. The focus lies 

on the acoustic signals and other (e.g. visual) signals are adjusted to what is perceived 

(Jenkins 2002: 89). For example, a Japanese speaker described one of six pictures to his 

Swiss-German partner, and he spoke of �three led cars�, not being able to make the /l/-/r/ 

distinction. Although there was only one picture with three cars on it, the Swiss-German 

receiver had problems understanding and looked for a picture of cars to hire (Jenkins 2002: 

90). According to Jenkins, this suggests that listeners truly focus on the acoustic signal. 

Further research is necessary to determine how important vowel quality is for non-native 

speaker intelligibility. 

Another feature, namely aspiration, is considered to be core but does not seem to be as 

important for non-native speaker intelligibility as vowel quality may be. Aspiration is a 

difficult feature of the English language for Dutch learners, but Jenkins came to the 

conclusion that it should be part of the LFC. However, it is not true that aspiration is needed 

by all non-native speakers (Van den Doel 2007: 30-31). As discussed in Chapter 4, not all 

languages make use of aspiration to distinguish fortis and lenis consonants word-initially. 

Consequently, aspiration could be a non-core feature, which should only be used when 

communicating with non-native speakers who do have aspiration in the L1. 

These two examples of vowel quality and aspiration and the claim that familiarity with 

a non-native accent influences intelligibility indicate that much more research is necessary to 

determine whether a Lingua Franca Core can ensure intelligibility. Moreover, �in addition to 

familiarity, it is widely known that attitudes toward different varieties influence 

comprehension: positive attitudes aid comprehension, while negative attitudes interfere with 

comprehension� (Major et al 2005: 44). Intelligibility is not a clear concept. Studies on non-

native speaker intelligibility might be influenced by acceptability, since the attitudes people 
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have towards specific non-native accents have an influence on their intelligibility judgements. 

That is why a distinction between intelligibility and comprehensibility needs to be made. 

5.2 - Intelligibility and comprehensibility 

In their 2002 study, Major et al. found an effect of attitude in their results as well. Their 

participants had to report comprehension and this judgement was not only based on actual 

foreign accent but also on their feelings towards the perceived accent (Major et al. 2002: 175-

176). Koet�s research indicated that the Dutch regional dialects of his subjects influenced the 

judgements they received for their pronunciation of English (41). This could be explained by 

arguing that for speakers of non-standard Dutch, it is more difficult to acquire English 

pronunciation (Koet 42). However, another explanation is that the Dutch judges recognised 

the Dutch regional dialect in the speakers� production of English and, therefore, automatically 

judged their accent more negatively, while their pronunciation really was not worse than that 

of speakers of standard Dutch (Koet 42). The latter explanation became more probable when 

judgements of Dutch listeners were compared to judgements of English listeners: their 

judgements differed, which caused Koet to conclude that the Dutch listeners were unfair and 

prejudiced (81). However, this unfairness and prejudice did not have an effect on actual 

comprehensibility ratings (Koet 101). Jenkins argued that often low proficiency non-native 

speakers receive more negative intelligibility judgements and that it then is uncertain whether 

it is the accent that causes the unintelligibility (2007: 86). 

 Derwing and Munro examined the distinction and relationships between actual accent, 

intelligibility and comprehensibility. They asked native speakers of (Canadian) English to 

listen to non-native speakers of English, from Cantonese, Japanese, Polish and Spanish 

backgrounds, telling a story. The native listeners had to scale the accentedness, to identify the 

accents, to judge comprehensibility and they had to transcribe what was being said. 

Comprehensibility referred to �judgments on a rating scale of how difficult or easy an 
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utterance is to understand� (Derwing and Munro 2). The transcriptions reveal actual 

intelligibility. Derwing and Munro found that �a strong foreign accent does not necessarily 

interfere with intelligibility, although NSs may require extra processing time to understand 

NNS speech, which may lead to lower perceived comprehensibility ratings� (4). The results 

showed that, �in each instance, accent ratings are harsher than perceived comprehensibility 

ratings, which in turn are harsher than actual intelligibility scores� (Derwing and Munro11). 

This suggests that although listeners perceive a strong accent, they still indicate to be able to 

comprehend the speaker quite well, and their actual understanding is even better than they 

predict. Listeners seem to understand more than they would think beforehand. Although a 

foreign accent may require more effort of listeners, they are still able to understand the 

speaker. 

 Derwing and Munro also asked their respondents for additional comments stating on 

which pronunciation �errors� they had based their judgements. Although �producing 

segmentals accurately is only one aspect of sounding native-like� (Major et al. 2002: 186), 

segmental sounds appeared to be very important on a conscious level: �interestingly, even 

though phonemic errors were correlated with accent and perceived comprehensibility ratings 

for only 15% of the listeners, the participants believed that segmental deviations are the 

primary source of a foreign accent� (Derwing and Munro 13). 

Despite the fact that this study tested native speaker listeners, it provides information 

on the influence of attitude on reported intelligibility. Non-native speakers also have such 

attitudes and they will also be biased when they listen to other non-native speakers. Further 

research into non-native speaker intelligibility to decide on the effectiveness of the LFC 

should, therefore, account for this bias. 
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Chapter 6 - Conclusion 

 
Jenkins�s idea is that learners of English who mainly aim to use the language as a lingua 

franca in international contexts should not adopt a native-speaker model. These students 

should learn English as a Lingua Franca and base their pronunciation on the Lingua Franca 

Core. Jenkins�s ELF is supposed to be a language for everyone, owned by everyone: a variety 

of the English language to be used by non-native speakers (and native speakers) in 

international contexts. The LFC indicates which pronunciation aspects should be mastered to 

become a proficient user of ELF.  

Clear guidelines as to which English sounds are of highest importance internationally 

could be useful for learners of English who only want to make themselves understood in non-

native speaker contexts and for (secondary school) teachers who have little time to spend on 

pronunciation teaching. However, the Lingua Franca Core, which is the pronunciation model 

of English as a Lingua Franca, should not be introduced at Dutch secondary schools because 

it is neither teachable nor widely accepted. In addition, there is no evidence for the suggested 

advantages with respect to learnability, intelligibility and comprehensibility. 

6.1 - Teachability 

Media, course books and pronunciation teachers still focus on native-like accents, often RP or 

GA, and no standard ELF/LFC examples are available. Moreover, exposure to or 

communication with other non-native speakers of English is difficult to arrange in same L1-

classrooms. An advantage of same L1-classrooms would be that all students having the same 

mother tongue does allow comparisons to be made between the L1 and English, which tells 

students how their accent differs from other non-native and native speaker accents. Dutch-
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English bilingual teachers would best be able to teach ELF but they probably do not want to 

do this, since a Dutch accent is often not considered to be acceptable. 

6.2 - Acceptability 

Although the world has many non-native speakers of English, native speaker pronunciation 

norms are learned because of their high status. Consequently, speakers of ELF will not be as 

accepted in professional exchanges. A faulty pronunciation of segmental sounds is often 

criticised by both native and non-native speaker listeners. It may even cause irritation or 

amusement. Although Jenkins wants native speakers to adapt and learn ELF themselves, this 

is unlikely to happen since their native-like accents are highly valued. Moreover, if everyone 

learned a native-like pronunciation model, this would also ensure mutual intelligibility. 

6.3 - Learnability 

It is difficult to tell how easy it is for Dutch students to acquire the LFC, because Jenkins is 

not so clear on what she demands from learners, especially with respect to vowels. More 

information on the exact requirements for producing the LFC correctly would allow more 

elaborate and accurate contrastive and markedness analyses. At first glance, it can be 

concluded that the facts that the LFC does not include the /θ/ and /ð/ and that ELF is a rhotic 

variety of English seem to be the only advantages for Dutch learners. The difficult marked 

phenomena of aspiration and a word-final fortis-lenis contrast still need to be acquired for 

ELF. The LFC does, therefore, not substantially ease the learning task for Dutch (secondary 

school) students. 

6.4 - Intelligibility and comprehensibility 

Studies by Major et al. (2002) and Derwing and Munro (1997) found that non-native speakers 

had more problems understanding other non-native speakers than they had understanding 

native speakers of English. Although some non-native accents are well understood by most 
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listeners, especially when they are familiar with the specific L1 accent, native speaker accents 

usually are preferred. Vowels being produced �with consistent L2 regional qualities�, as the 

LFC prescribes, are likely to cause intelligibility problems, if the listener does not know that 

accent. However, Jenkins did not include vowel quality in the LFC (expect for /ɜː/). On the 

other hand, aspiration, which was included in the LFC, does not seem to be a core aspect for 

ensuring non-native speaker intelligibility since many non-native speakers of English have 

not acquired to depend on aspiration in their L1. Intelligibility is very much influenced by 

acceptability. An obvious non-native accent triggers listeners to state that they cannot 

comprehend the speaker, whereas often they do understand the message. This complicates the 

examination of the LFC�s/ELF�s actual intelligibility. 

6.5 - ENL, ESL, EFL, EIL or ELF? 

Dutch secondary school students will not be able to become native speakers, users of ENL. 

They will not have enough exposure and practice to become true ESL speakers either. 

Teachers will have to choose between EFL and EIL or ELF. They should opt for EFL and 

teach their students a native-like pronunciation model. Although ELF and its LFC may sound 

attractive because of Jenkins�s claims that it ensures intelligibility while being much easier to 

learn, no evidence to support these claims has been found and non-native accents are not 

widely accepted and, therefore, also difficult to teach. Teachers and students are used to 

aiming for native-like pronunciation norms and should continue to do so. A native-like accent 

is not much more difficult to learn than the LFC, it is widely accepted and it also ensures 

mutual intelligibility in conversations with non-native speakers as well as in interactions with 

native speakers. Although secondary school students often do not achieve native-like 

standards, this does not mean that teachers should encourage their students to acquire a Dutch 

variety of English. 
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