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Supervisor: Rias van den Doel 
Abstract: The representation of cultures found in Inner, Outer and Expanding Circle 
countries in English language teaching (ELT) course books is a much-debated topic. The 
implication of World Englishes in ELT course books, however, is not as much debated. This 
paper researches to what extent Dutch ELT course books prepare students for linguistic 
diversity. To illustrate this, the representation of World Englishes in Dutch ELT course books 
is researched. The findings from an analysis of two Dutch ELT course books are reported. 
This pilot study shows that cultures as well as Englishes found in the Inner Circle countries 
are still dominant in Dutch ELT course books. The conclusion can be drawn that Dutch ELT 
course books do not prepare students for linguistic diversity in the English language. 
Additionally, recommendations for further future research are suggested.  
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Introduction 

 
Among the many languages spoken in Europe, English has a prominent role. Not only is 

English one of the official languages in the EU but it is also used as a medium of instruction, 

for interpersonal use, and services for institutional purposes (Berns, 2008). The English 

language is used in many different countries around the world and each variety of English is 

affected by their cultural context, which is then reflected in its linguistic expression. It is 

important to acknowledge the influence of the linguistic diversity that rises from these 

cultural foundations. Kachru (2008) created the Concentric Circles model in which the 

expansion of the English language is categorized in three circles, the Inner, Outer and 

Expanding Circle. The Inner Circle refers to countries such as the United Kingdom, the 

United States of America, Canada, New Zealand and Australia. The Outer Circle refers to 

Anglophone colonized countries, and the Expanding Circle refers to countries in which 

English is a foreign language (Kachru, 2008; Bolton, 2006).  

In this paper, the term ‘varieties of English’ refers to “any kind of language 

production, whether we are viewing it as being determined by religion, gender, by social 

class, by age or our own inimitable individual characteristics” (Bolton, 2006, p. 290). The 

varieties of English spoken in Outer and Expanding Circle countries cannot be categorized as 

standard forms that have originated from the Inner Circle, because the countries in each circle 

are “dynamic and not static – or unchanging” (Kachru, 2008, p. 569). These varieties are not 

imitations of the English language but are evolving entities in their own right. Consequently, 

the varieties of English spoken in Outer and Expanding circles can be referred to as ‘World 

Englishes’ (WE). According to Baumgardner (2006), varieties of English spoken in Inner, 

Outer and Expanding Circles reflect the cultural background of the communities that use the 

varieties, therefore it is important to teach students about the various cultures intertwined with 

the varieties of English spoken around the world. Baumgardner and Brown (2003) argue that 
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when teachers neglect to raise students’ awareness of the various cultures and varieties in 

Inner, Outer and Expanding Circle “[they] are not fully educating them to the best of our 

abilities” (p. 248). Thus it seems only logical to teach students about the varieties of English 

found in Inner, Outer, and Expanding Circle countries. 

In the Netherlands, secondary school students with a VWO1-level are prepared for 

studying at a university, i.e. academic thinking-skills are developed and trained. According to 

Brown (1993), it is not unusual for many Outer and Expanding Circle countries to have a 

standardized Ministry of Education curriculum, which prepares students for college-level 

entrance exams. For these students specifically, it is important to be prepared for the different 

varieties of English. These students will follow courses in English at different universities 

taught by native as well as non-native speakers of English, and communicate with exchange 

students from inside and outside of Europe (Berns, 2009).  

Previous research done by Ndura (2004) focused on cultural bias in English second 

language (ESL) textbooks used in the United States. The findings of that study were that 

stereotyping, invisibility, and unreality were the major cultural biases (Shin et al., 2011). 

Garcia (2005) researched the international and intercultural aspects in English foreign 

language (EFL) textbooks in Spain. The findings of that study show that there were no 

intercultural aspects present in the fourteen textbooks examined (Shin et al., 2011). Ilieva 

(2000) researched culture in adult ESL texts. Murayama (2000) researched the content of 

cultural features in ELF textbooks in Japan. These findings show that the reflection of English 

as an international language (EIL) was different in each textbook (Shin et al., 2011). Much 

research has been done with regard to culture in English language teaching (ELT) course 

books. However, this thesis’ pilot study aims not only to analyze the infusion of culture but 

also the infusion of World Englishes spoken in Inner, Outer and Expanding Circle countries 

	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
1	  VWO is a pre- university education; six years (Edwards, 2014). 
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in ELT course books. The English language has an important role in Europe and other Outer 

Circle countries; therefore it is important to have the diverse varieties of English represented 

in ELT course books.  

The ELT course book evaluation used in this paper is according to an altered version 

of the model used in Shin et al. (2011). Though Shin et al. (2011) researched the 

representation of English as an international language in ELT course books, this paper will 

research the representation of world Englishes and the accompanying cultures in ELT course 

books used in the Netherlands.  

 
	  
Hypothesis 

The hypothesis is that two well-known course books will mostly focus on British culture as 

well as Received Pronunciation (RP) because geographically, Britain is located closest to the 

Netherlands. It is also expected that aspects from American culture will be introduced because 

of the position of the United States as a world superpower and their widely broadcasted mass 

media.  
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Theoretical framework 

English in the Netherlands 

Berns (2009) believes that Europe is an excellent example of countries belonging to the 

Expanding Circle. Innovative mass media has created an environment with opportunities for 

Europeans to communicate “among Europeans within Europe as well as with English 

speakers outside Europe” (Berns 2009, p. 195), consequently encountering different varieties 

of English. English also has a prominent role in higher education in Europe. Berns (2009) 

argues that this is due to the European Union encouraging exchange programs for students as 

well as universities in the Netherlands, Sweden, or Germany being a popular study 

destination. Dutch university students are a perfect example of a group that find themselves in 

a world Englishes environment. Edwards (2014) points out, “the Netherlands is the largest 

provider of English-language higher education in continental Europe and about 80 per cent of 

all master programs are only available in English” (p. 175). With Dutch universities as a 

popular abroad study destination, English is the language used for communication between 

students and teachers, and among fellow students.  

 

Implications for teaching world Englishes 

Opinions on teaching World Englishes are divided. Some teachers doubt the relevancy of 

teaching World Englishes to learners of English who will not encounter them on a regular 

basis. Bruthiaux (2010) says that “the focus of much current research on World Englishes and 

English language teaching pedagogy overplays the concerns of researchers doubling as 

educators” (p. 366). He believes World Englishes should only be taught to students who live 

in a World Englishes environment, e.g. Singapore, India, China and Japan, and deal with 

World Englishes on a daily basis and therefore need it. 
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 Matsuda (2010) believes that the training in World Englishes should be matched with 

the pedagogical approaches that “teach English as an international language” (p. 719). She 

points out that by exposing students to different varieties of English students will develop a 

comprehensive “view of the English language” (p. 721). Moreover, she argues that teaching 

materials of EIL will benefit from incorporating World Englishes. It will help students 

visualize the spread of the English language, as they will realize that English is not only 

spoken in countries belonging to the Inner Circle (Matsuda, 2010). Her concern is that limited 

exposure to English varieties will cause students to receive an “’incomplete’ exposure to the 

English language” (Nault, 2006, p. 322). Baker (2012) states that the different Englishes as 

documented by World Englishes studies demonstrate that English is not limited to the 

sociocultural or linguistic norms of the Inner Circle countries. He believes the United 

Kingdom and the USA do not represent the global uses of English. So in order to create an 

actual representation of the global uses of English, other cultures besides those of the United 

Kingdom and the USA should be introduced to students.  

 There is little theory development regarding ELT in Expanding Circle countries 

(Baumgardner & Brown, 2003). Times are changing and according to Brown (1995), it is 

important to “move beyond the traditional limits of language pedagogy and the assumption 

that all learners of English desire to speak one variety of English” (p. 223). Teaching World 

Englishes to secondary school students is a difficult task because the majority of materials 

focuses on Inner Circle norms and “provide only rare examples of two non-native speakers 

from different countries interacting with each other” (Brown, 1995, p. 241). This is changing, 

however, because the World Englishes perspective is also starting to influence the 

development of listening and reading materials (Brown, 1995). This will result in teaching 

material more frequently having non-native speaker examples, making it easier for secondary 

school teachers to introduce and teach World Englishes to their students.  
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Culture in ELT 
 
All users of the English language have cultural backgrounds that are reflected in their 

customs, behavior and/or speech. Bowers (1992) defines culture as follows: “[it] is an 

inherited wealth in which we all can share, but it is passed on to us from different sources, and 

we share it in different parts with different groups to which we belong” (p. 31). Nault (2006) 

believes the most suitable definition of culture in ELT is “[a] membership in a discourse 

community that shares a common social space and history, and a common system of 

standards for perceiving, believing, evaluating, and acting” (p. 315). The latter definition will 

be referred to for the purpose of this paper. To learn a language without any culture is 

practically impossible because it is taught implicitly through choice of words for example, 

therefore it is evident that the concern should not be if it should be taught but “how it should 

be taught” (Nault, 2006, p. 315) (original emphasis). The representation of culture in course 

books often provides the notion that Great Britain and the United States are the main cultures 

of the English language (Shin et al., 2011; Nault, 2006). However, this notion not only 

neglects other cultures found in the remaining countries belonging to the Inner Circle, but it 

also creates a false representation of native speakers being identical in speech, behavior and 

beliefs (Nault, 2006). Baker (2012) also points out that a deeper understanding of the varied 

cultural contexts of English use is necessary in order to represent an accurate global use of 

English. 

 There are already more second-language speakers of English than native speakers 

(Shin et al., 2011). It is therefore very likely that non-native speakers will communicate with 

non-native speakers rather than with native speakers. Alptekin (2002) even argues that 

integration of language and culture not only gives the students the experience of another 

language but it also provides a different way of coping with reality. Course books should 

create cultural awareness (CA) among students in order for students to ultimately be 
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successful in intercultural communication. To achieve cultural awareness, it is important that 

the diversity in contexts of English-language use is recognized (Shin et al., 2011). Teaching 

students about different cultures results in higher communicative competence, as they will be 

able to understand their own culture better and be able to communicate with other learners of 

English about it (Nault, 2006). Students will benefit from learning about cultural habits and 

customs, as Baker (2012) points out that “knowledge of specific cultures may still have an 

important role to play in developing an awareness of cultural differences and relativization” 

(p. 65). Thus, in order for students’ communication with (non)-native speakers to be 

successful, students should be made aware of the various cultures found within English 

speaking countries.  
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Methodology 

Materials 

The ELT course books Stepping Stones (Brandenburg et al., 2009) and Worldwide (Hoeks et 

al., 2007) are used by the secondary school St. Bonifatiuscollege in Utrecht, the Netherlands. 

Currently, the ELT course book Stepping Stones is gradually integrated in the curriculum, as 

it will replace the ELT course book Worldwide. Stepping Stones and Worldwide are both ELT 

course books used in second grade VWO. Stepping Stones was specially developed for second 

grade VWO students, and is used throughout the Netherlands. Course book Worldwide is 

developed for VMBO2/HAVO3/VWO students. The decision to analyze ELT course books 

developed for second grade VWO students is because this level prepares students for studying 

at a university. This means that the students will find themselves in an environment in which 

the English language is used for multiple purposes, e.g. lectures (by foreign guest speakers), 

communication between teachers and students, and fellow students amongst themselves. Both 

books consist of eight chapters. Stepping Stones has divided the chapters by listing units ‘A’ 

through ‘G’ and Worldwide has divided the chapters into eight paragraphs. The course book 

analysis will look for the mentioning of the cultures within Inner, Outer, and Expanding 

Circle countries and the different varieties of English in these circles. These elements will 

help answer the research question: to what extent do Dutch ELT course books prepare 

students for linguistic diversity4 in English?  

 

Procedure 

The main research objective of this pilot study is to examine how the ELT course books 

Stepping Stones and Worldwide discuss cultures and varieties of English found in the Inner, 

	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
2	  Pre-vocational secondary education (Government of the Netherlands, 2015) 
3	  Senior general secondary education (Government of the Netherlands, 2015) 
4 English spoken in the Inner, Outer and Expanding Circles developed by Kachru (2008).	  
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Outer and Expanding Circle countries. To achieve this, the cultural elements and contents as 

well as the mentioning of varieties of English in these course books were analyzed. The 

analysis was based on the approach used in Shin et al. (2011). This approach was used for this 

paper because the model focuses on the representation of cultural content in course books. 

This model was modified to serve for the purpose of this paper. The alterations were made in 

order for the model to focus on varieties of English as well as cultural content.  

 To answer the research question, the content of the course books was examined from 

two main points: ‘Aspect’ and ‘Depth’. The analysis of aspect consisted of the subjects ‘Inner 

Circle’, ‘Outer Circle’, ‘Expanding Circle’ and ‘Others’. Subjects not associated with cultures 

were labeled ‘Others’. The analysis of ‘Depth’ consisted of the subjects ‘Variety’, 

‘Explanation of types of varieties of English in the world’, ‘The explanation of when these 

varieties are spoken’ and ‘Intelligibility of these varieties between native and non-native 

speakers’. Subjects not associated with English varieties were labeled ‘Others’. 

 The data from the ‘aspect’ analysis and ‘depth’ analysis were analyzed according the 

following procedures. When the major content of a chapter was to be found in either the 

Inner, Outer, or Expanding circle, 1 point was awarded to that specific category. When the 

cultures from the Inner, Outer, and Expanding Circle were represented equally in a chapter, 

0.5 point was awarded to both categories. In addition with regards to the ‘depth’ analysis, a 

bonus of 0.5 point was added whenever there was mentioning of the three latter categories in 

the analysis.  

 Apart from the analysis, a teacher’s opinion about ELT course book Stepping Stones 

and Worldwide, and experience with both course books was asked. However, this interview is 

not taken into account with the analysis. The interview questions were based on Chapter 6: 

“Interviews” of Dornyei (2007) Research Methods in Applied Linguistics: Quantitative, 

Qualitative, and Mixed Methodologies. 
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Results 

Figure 1 shows that course book Stepping Stones covers 80% of topics concerning ‘others’ 

and only 20% covers cultures found in the Inner and Outer Circles. As far as coverage of 

varieties of English goes, 30% of Stepping Stones covers varieties of English spoken (see 

Figure 2). It does not however, discuss which varieties there are, when they are spoken, or 

their intelligibility among native and non-native speakers. Figure 1 shows that 65% of course 

book Worldwide covers topics related to ‘others’ and 25% of the course book discusses 

culture found in the Inner Circle. 30% of Worldwide covers varieties of English, meaning that 

both course books cover the same amount of varieties of English. 30% of the course book 

Stepping Stones discusses varieties of English; it does not, however, discuss the explanation 

of types of varieties of English in the world. Figure 2 shows that Worldwide, unlike Stepping 

Stones, does discuss the varieties of English spoken in the world and when they are spoken. It 

does not however, discuss intelligibility. 

 

	  
 
Figure 1. Aspects of culture in the textbook analysis. 
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Figure 2. Aspects of English varieties in the textbook analysis 
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Analysis 
Stepping Stones 

Analysis of course book Stepping Stones revealed cultural content discussing topics 

concerning Inner Circle countries in Chapter 1, 2, 5, and 8. The topics discussed were about 

British school history, the sinking of the Titanic, and the assassination of J.F. Kennedy. 

Another example of an Inner Circle topic is the reading text about horse races in Berkshire 

and the Youth Arts festival in Yorkshire. There was also mentioning of Scottish accents 

differing from other accents spoken by people in England. However, this explanation limits 

itself to difference in the pronunciation of the /r/. This is the first mention of accents in the 

United Kingdom. The lack of audio material for this causes the example to be less effective in 

preparing students for linguistic diversity, as they are not presented with a vivid example of 

the accent. A listening exercise found in Chapter 8 discussed the differences between the UK 

and Australia. These exercises help students become aware of the cultures and Englishes 

found within the Inner Circle besides the United Kingdom.  

 Cultural content discussing topics concerning Outer Circle countries were found in 

Chapter 8. Examples for Outer Circle countries were listening and reading texts about India, 

the Commonwealth Games, the colonization of America, and children’s experiences of living 

in Singapore. The mentioning of the Commonwealth is a significant part of the diaspora of the 

English language as described by Kachru (2008). This helps the students become aware of the 

countries in which English has a prominent role in communication. Also, it is the first step to 

help them become aware of, and introduce them to particular varieties of English. Such 

exposure will help the students develop a more comprehensive view of the English language 

(Matsuda, 2010). Furthermore, the text explains the importance of a mutual spoken language 

and that it creates a peaceful environment without any miscommunication. This text briefly 

explains the importance of cross-cultural intelligibility of English but because the text 

provides only one example, it does not indicate that Stepping Stones teaches which varieties 
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of English are spoken globally, when they are spoken, or discuss their intelligibility. Stepping 

Stones introduces the history of an Inner Circle country by presenting a text about Native 

Americans and the consequences for Native Americans when the Europeans discovered 

America (see appendix 1). Students’ awareness is raised of the possible multiple cultures 

within one country and the diaspora of the English language caused by colonization is 

presented to the students. By discussing India, a country in the Outer Circle, the students are 

helped to visualize the spread of the English language, and it shows them that the English 

language is not limited to Inner Circle countries (Matsuda, 2010). By discussing Singapore, 

insight of another country belonging to the Outer Circle (Brown, 1995) is provided to the 

students. It also shows the students that English no longer belongs to native speakers of the 

Inner Circle, but is used by people in bilingual/multilingual societies (Kubota, 2001). 

 Expanding Circle topics were analyzed in Chapter 3 and 6. These chapters discuss the 

importance of English in media around the world and mention European countries that cover 

news stories in English. It also discusses the Eurovision Song festival as well as the well-

known phenomenon from Japan: karaoke.  

 Stepping Stones provides information about cultures found in countries belonging to 

the Inner and Outer Circle; it does not however, create cross-cultural understanding because 

of the lack of depth in certain cultural values and behaviors. Furthermore, it only introduces 

two varieties of English: those found in Scotland and Australia.  

 

Worldwide 

Analysis of course book Worldwide revealed cultural content discussing topics concerning 

Inner Circle countries in Chapter 1, 3, 4, 5, and 7. The mention of varieties of English can be 

found in a reading text that mentions languages spoken in Wales, Northern Ireland, and 

Scotland. The students are presented with a Welsh poem as an example of the Welsh 
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language. By presenting this example to the students the language becomes less abstract and 

more real to students. American English and an Australian accent are presented to the 

students via a scripted dialogue this causes students to become aware of the varieties found in 

Inner Circle countries. The students’ cross-cultural awareness is raised via a text that 

discusses smoking habits in the UK, USA and Europe. With these topics Worldwide not only 

provides an insight in culture found in Britain and the US but it also helps the students 

compare smoking habits in their own country. The discussion of several religious festivals 

celebrated around the world and those that are now celebrated in Britain by various ethnic 

groups living in London helps raise students’ awareness that there are different ethnic groups 

living in London, aside from the traditional English man or woman. The discussion of several 

global religious festivals that are celebrated by various ethnic groups living in London helps 

raise students' awareness of the different ethnic groups living in London. 

Topics concerning the Outer Circle and colonization are found in Chapter 4 and 6. A 

clear explanation of the diaspora of the English language is presented through a text about 

Europeans discovering Australia and New Zealand (see Appendix 1). The text elaborates on 

the Aboriginals and their culture; this shows students that there are multiple cultures found in 

Australia. The text mentions the Commonwealth Games as well; it does not however, explain 

the principle of the Commonwealth as course book Stepping Stones did. Chapter 6 contains an 

elaborate section on India. It mentions how many languages are spoken in India, what the 

importance is of the English language within India, and it mentions when the English 

language is spoken. It does not, however, discuss the intelligibility of the variety spoken. The 

economy as well as the caste system is discussed. Mahatma Gandhi is also mentioned as an 

important person who played a big role in India’s fight for independence. This paragraph is a 

good representation of the influence of the British Empire and the English language on India. 

It illustrates to students what kind of influence colonization has on a country.  
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The content discussed in Worldwide mostly focuses on countries belonging to the 

Inner Circle. It provides information about cultures found in Inner Circle and Outer Circle. 

Unfortunately, Worldwide lacks a more in-depth explanation of how different varieties of 

English have developed as a consequence of colonization. Additionally, Worldwide raises 

students’ awareness of varieties of English by introducing the students to different English 

accents via scripted dialogue and therefore creates an actual representation of the global uses 

of English.  

In comparison, Stepping Stones is more oriented on a WE perspective from a cultural 

standpoint and Worldwide is more oriented on a WE perspective from a spoken English 

standpoint. Stepping Stones is successful in introducing other cultures besides those of the UK 

and USA but it is unsuccessful in implementing the pedagogical approach of teaching English 

as an International language (Matsuda, 2010) because of the lack of audio material of multiple 

varieties of English found in the Inner, Outer, and Expanding Circle. Worldwide is successful 

in introducing multiple cultures found in the Inner Circle and is close to implementing the 

pedagogical approach of teaching EIL (Matsuda, 2010) because of the audio material 

presenting multiple spoken varieties of English found in the Inner Circle. It does not, 

however, introduce varieties of English spoken in Outer or Expanding Circle countries and 

therefore it does not reflect the EIL pedagogical approach needed to provide a more 

comprehensive view of the English language (Matsuda, 2010).  

 

Interview 

Mrs. Maartje Tweeboom a teacher at St. Bonifatiuscollege with experience in teaching both 

Stepping Stones and Worldwide was interviewed5 to learn about a teacher’s experience with 

Stepping Stones and Worldwide and to have a better understanding of both course books. Her 

	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
5	  Full interview can be found in appendix 2. 
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opinion is not part of the course book evaluation. Despite the fact that she believed the 

scripted dialogues in Worldwide did not represent real life conversations; she thought that 

they did help raise awareness of certain accents, e.g. American English and Australian 

English. However, according to her Stepping Stones had a more appealing layout, and its 

additional electronic material for students made it more up-to-date than course book 

Worldwide. She believed her students were prepared for linguistic diversity in English by 

Stepping Stones and it would prepare her students enough to be able to communicate with 

someone from an Inner, Outer, or Expanding Circle country, without the varieties of English 

causing miscommunications. In addition, she mentioned that Stepping Stones presented a 

clearer grammar explanation than Worldwide did. She believed teaching grammar is most 

important in learning a language and therefore judged Stepping Stones to be an overall better 

ELT course book than Worldwide. 

Conclusion 

A total of 20% in course book Stepping Stones contained cultural content concerning Inner 

and Outer Circle countries. A total of 25% in course book Worldwide discussed cultural 

content about the Inner Circle countries. The elaborate background information on the spread 

of the English language in Stepping Stones creates a better understanding of the Englishes 

spoken around the world. However, the explanation of the spread of the English language 

alone is not enough to prepare students for linguistic diversity. A total of 30% in both 

Stepping Stones and Worldwide covered varieties of English but contrary to Stepping Stones, 

Worldwide also discussed which varieties there are and when they are spoken.  

The research question of this BA thesis was: to what extent do Dutch ELT course 

books prepare students for linguistic diversity in English? 
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 Based on the findings in the analysis, it seems that ELT course book Worldwide 

informs second grade VWO students about the varieties of English spoken in the Inner and 

Outer Circle countries. Course book Worldwide mentions when the varieties of English are 

spoken and provides an explanation for the spread of the English language. However, course 

book Worldwide does lack information on the spread of the English language outside of the 

Inner Circle countries, which might cause students to be less aware of the many varieties of 

English spoken in the world. Worldwide did, however, introduce multiple varieties of English 

through spoken scripted dialogues. Course book Stepping Stones mostly informs second grade 

VWO students about cultures in the Inner Circle. In the last chapter of course book Stepping 

Stones a clear explanation of the spread of the English language is presented, creating an 

overview of the countries speaking English. It does not, however, introduce spoken varieties 

found in those countries.  

 Similar to Murayama (2000) the reflection of EIL differed per course book. However, 

the topics discussed in Stepping Stones and Worldwide did not differ greatly and even had 

overlap with regards to the Commonwealth and the colonization of India.  

The answer to the research question based on this pilot study is that ELT course book 

Worldwide prepares Dutch second grade VWO students more for linguistic diversity than 

ELT course book Stepping Stones. Despite the clear explanation in course book Stepping 

Stones of the spread of the English language through colonization by the British Empire, 

Stepping Stones does not introduce as many varieties of English as course book Worldwide 

does. This causes to raise less awareness among students of different varieties of English 

spoken in the world, and thus preparing students less for linguistic diversity. 

An explanation for the lack of the many varieties of English, i.e. World Englishes in 

the course books, might be due to the little development regarding ELT in Expanding Circle 

countries (Baumgardner & Brown, 2003).  However, the mentioning of Outer Circle countries 
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in Stepping Stones and Worldwide does show that the focus is shifting from the Inner Circle 

countries to the Outer Circle countries, creating a more realistic overview of the global use of 

the English language. 

 This research has its limitations. First, the categorization of Inner, Outer and 

Expanding Circles is rather simplistic as Kubota (2001) points out rightfully, because “it does 

not address the many varieties of English within a Circle or a nation” (p. 49). Second, the 

decision to analyze only one course book from the whole series made this course book 

evaluation very limited. The sole analyzing of two books from each course book series is no 

fair representation of the teaching capacity and contents of the course books and causes to 

draw conclusions on very limited data. Also, Shin et al. (2011) used two raters, whereas this 

study only used one rater. The requirements for determining themes within a course book are 

questionable because the themes are not required to measure up to different criteria, therefore 

the categorization of topic within certain themes is very subjective.  

For more elaborate future research, the whole series of both course books should be 

analyzed. The different levels of both course books should be analyzed and not only the 

VWO-level books. Also, teachers’ experiences with both course books should be taken into 

account, as well as their teaching methods. The knowledge of the teachers on World 

Englishes and their attitudes towards teaching World Englishes should be researched. 

Students’ opinions about the content of the course books and the main objective of English 

learning should be taken into account through questionnaires. 
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APPENDIX 1 
Photocopies from chapter eight in Stepping Stones 
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Photocopies from chapter one and four in Worldwide 
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APPENDIX 2 
 

Interview with Maartje Tweeboom.  
Secondary school teacher at St. Bonifatiuscollege. 
The interview questions were based on Zoltan Dornyei’s Research Methods in Applied 
Linguistics: Quantitative, Qualitative, and Mixed Methodologies. 
 

1. What teacher education did you follow? 
I studied at the Hogeschool Utrecht docentenopleiding Engels 
 

2. How long have you been teaching at the St. Bonifatiuscollege? Have you had any 
other jobs besides teaching? 
I have been teaching for 16 year. Before I became a fulltime teacher, I had a part-time 
job at a local supermarket 
 

3. Which grades do you prefer teaching and why? 
I prefer the lower grades because they are more motivated and enthusiastic about 
English. Also, it is easier to teach them certain structures. There almost like a blank 
slate 
 

4. According to you, what is most important in second language teaching, in this 
case English? 
Speaking and writing are most important in language teaching. Also, information on 
cultures, regarding films, television series, literature etc. 
 

5. Do you apply the ‘doeltaal-voertaal’ principle during your classes? 
In the upper classes I often only speak English, but in the lower classes I have to 
switch to Dutch when explaining grammar because otherwise they will not understand 
it. 
 

6. Which English accents are the students allowed to have? How much attention is 
there for different English accents? 
All English accents are accepted, as long as the students use it consistently. Our school 
teaches the students RP speech and spelling. In the course books some accents are 
discussed but there is not very much attention for the different accents.  
 

7. What are the reasons for changing from Worldwide to Stepping Stones? 
Stepping Stones has a better way of presenting grammar to the students and it has extra 
material for the students to practice with. Also, Worldwide is going out of production 
and therefore will no longer be pressed. 
 

8. Why Stepping Stones and not another ELT course book? 
Stepping Stones has digital material that supports the written material, for teachers as 
well as students. Also, Stepping Stones is a course book with a good reputation. 
 

9. To what extent do both course books contain subjects that are relatable to the 
students? 
Worldwide has subjects that are very universal but somewhat outdated. Stepping 
Stones is more up-to-date and therefore more appealing to the students. 
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10. What kind of audio material do both course books contain? 

Worldwide contains scripted artificial dialogues that introduce different accents. 
Stepping Stones contains artificial audio material. 
 

11. Which cultures are discussed in both course books? 
Worldwide discusses American, Australian, and British cultures. Stepping Stones 
discussed American, Indian and British cultures. 
 

12. What is your opinion on the layout of Stepping Stones and Worldwide? Is it 
appropriate for children with learning disabilities (i.e. dyslexia)?   
The fond in Worldwide might be too small for children with dyslexia, whereas 
Stepping Stones uses Arial, has more writing space, and uses bright colors in their 
books. 

 
13. Do you believe that the course books prepare your students for linguistic 

diversity in English? 
Yes, because my students are introduced to different accents in English but also 
because they are taught the proper basics of the English language. I do not think that 
there would be major miscommunications when they are in England for example and 
they need to find their way home.  
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