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Abstract: The introduction of World Englishes into English language teaching in secondary
schools in th®©uter Circlehas been a muetiebated subject. Reasfor moving away from
nativespeaker normarethe main focus of this studBy establishing the motives that students and
teachers have for implementing, or not implementing, napeaker norms and their reasons for
accepting different varieties of Engligheconclusion can bdrawn about that their certainly is a
possibilityfor theincorporation of Wdd Englishes in the classroom, although it is not considered a
necessity. Additionally, the introduction of Dutch English into English Language Teaching in the
Netherlands couldgrhaps be a possibility to minimalize the gap between desired target and level of
English that is attained when adhering to the nativeness principle.
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1. Introduction

The label@EnglishOcan be assigned to many different aspects and varieti@sytish thatare
intrinsically different from each othe®inceBritish colonial time€nglish has been spreading
across the glob&his spread quicklgnsured the Ocultural hegemony of the most powerful English
speaking nationsO (Brriffler 107). Language was not only ugedestablish clear boundaries
between colonizer and colonized, but to impose a certain guftigtery,and way of living(Said
270).Through language contact and charagelthe attempt of the colonized to redevelop a native
language that represents thaivn history and identity (273g¢ach colonyslowly developedts own
distinct form of English. Thee coloniesonstructedheir own variety of Engliskith their own
standards, and have since codified these varieties in dictionaries (Meode8sawr). The
variation in Englsh resuled inlocal mode$ which Ohaveeen institutionalized, and the education
varieties of such models have always been used in the classroomO {Kadhing358) By the
end of the nineteenth centuBritish imperialism Ohaskent English anand the globeO (Crystal 8),
the USAOs O[population] was larger than that of any of the countries of western Europe, and its
economy was the most productive and the fastest growing in the worldO (8). English achieved
global status when tHanguage was Otaken up by other countries around the worldO and was made
Ogpriority in [E] foreign -language teachirt® (3). Taught in over a 100 countries across the globe
(3), and spoken baroundl,5 billion people around the world (5), English was dislabd as a
world languageWhat remainedfter imperialism and industrializatioves the English laguage, a
Ogift to the globe, a Oway of speaking, a mauathdillions of peopleO (King 27).

The growth of the English languadesresulted in even monearieties of EnglishKachruOs
theory ofthe current sociolinguistic profile &nglishsuggests that ahese different varietiesan
be placed within three circles: thaner Circle where English is the native language; @hder
Circle, whereEnglishhas been institionalized,mostly consisting of former colonieand the

Expanding Circlewhere English is taught as a formal language andmsstlyin education
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(Kachru Teaching 358). Learners of English in théxpanding CircleéDoften believe thatnglish

is an important language to learn because it provides them with new international opportunitiesO
(Olntroduction®). The grand spectrum of varieties that came into existeslted for a new term to
capture the sociolinguistic realiof English(Kachru Teachin@57), and acceptdifferentiation
within EnglishO (Strevens 28nglishes

As English is becomg more important in busineasd educatiofthe numberof nonnative
speakersvill most likelycontinue tagrow over the coming yeans mostcountries in th®uter
Circle OEnglish is the only language that cuts across languages and national boundaries. And in its
localized variety, English is the language of higher education, [E] national and international
business, a link language for the defe network, the media, and a language for literary creativityO
(KachruTeaching358). The importance of English can be also found in Dutch society, as Omillions
of people use English regularly and competently. It is indispensible in all kinds of comandrce
business E and hugely popular among young peopleO (Edwards 19). The growth of the use of
English in the Netherlands along with the Oincreasing momentum of notions of World EnglishesO
(19) might result in the emergence of Dutch English Oas a legitiaagty of the worldOs lingua
francaO (19)his variety of English would include not only its own pronunciation, differing from
Inner Circle Englishes, bwbcabulary ané grammar that would be closer to the grammar used in
Dutch (20).Although te ideahat such vaeties can arise in the Expandingdle might be
considered asontroversial, countries Osuch as the Netherlands and Scandinavia [are] now
[transitioning]Dor [have transitionedPto the Onorrdevelopingd realm of [English as a Second
Language]O (19)Thepossibility of the emergence BlutchEnglish could be considered as
something thaits not merely hypotheticathereforethe varietycould be included in a discussion

on the possibilities of teaching World Englishe®utchsecondary ediation.



1.1 Hypotheses and Aims

This thesis will examine thgossibility ofincorporatingmore varieties of English in English
language teaching in Dutch secondary schools, and consid@atéméial merits of introducing a
system that uses a Dutchriedy of English as a targefhe proposegdystemof World Englishes
mainly focuses omner Circlevarieties, with the possibility ohcludingOuter CircleEnglistes.
Students between ages 11 and 18 answered questions about their current knowledgsh @frieing
World Englishes, and could exprdbgir opinions ora system in which different varieties of
English arepresented in the classroofthe hypotheses that were used to test teachersO and
students@penness to World Engliek and the possible intraction of Dutch English as a target
varietycould be divided into two categories: the student hypothesis and the teacher hypothesis.
Both hypotheses were based on research done by Timmis on teachersO and studentsO opinions or
conforming to nativespeaker arms (248).

* Students will be open to the introduction of World Englishes, but might not want to actually
learn thensince they will consider ibo much work. They will not have positive opinions
about a Dutch Variety of English.

* Teachers will be open the introduction of World Englishes, but might not render it
necessary. They will not have positive opinions about a Dutch Variety of English, and will
continue to aim for nativeke competencies.

By evaluatingthe answers studentsote down on theirgestionnaireand the results of the teacher
interviews, this thesis will aim to provide answers to the question whether or not there is a
possibility of introducing World Englishes, and perhaps even a Dutch variety of English, into

English language teacty in The Netherlands.



2. Theoretical Framework

To consider the use of a teaching model that encapsMaidd Englishesit is very important to
examinea main objective in English language teachifigrough the concept of communicative
teaching, sidents are encouraged to participate in conversations and to use the newly acquired
English language to communicaté&lwspeakers of other languages (Staatskebing, and Van
Renselaal3, Kwakernaak 104A commonassumption in English language teagh{ELT) is that
students have to learn English in order to communicate with native speakers of Efigbsjiong
Hu, and Xianxing221). However, dudo the global spread of English and its emergeag an
international languag&nglish ismostlyused as language to communicate with other mative
speakers4d22 Matsuda and Friedrich39).Consideringhe relatively small size of tHaner Circle
of English, andhe high number of EE speakers the chance of communicating with Rpative
speakers idor Dutch studentsnuch larger thathe chance ofommunicating with native
speakers. Therefore, the aims now present in English language teaching inddetdioa may
need to be changediif] people from the Outer ariekpanding Circle learn English ot necessarily
to go tothe Englishspeaking countriesO (Xiaogiordu, and Xianxing22).

Xioagiong, Hu, and Xianxing also state that a native speaker manetentlyconsidered
to beOthe only appropriate model for all learners of EngligB8).(Ths belief might be the cause
for the current posin of British English in Dutch educatio@ountries in th®uter Circlehave, as
mentioned before, establish#ékir own models and norms &inglish thatare now generally
accepted and recognized. Countirethe Expanding Circlenight develop a need f¢heir own
variety of Englishand teachers neb@ aware othe importance of English as an internationa
language. The vast number obvid Englishes mightonfuse students, but couttbre importantly
openthe eyes of both students and teachers to the possibilities of English language teaching and the

possibleadvantages of treating English as an international lang@agerding to XiaogiongHu,

! English as a foreign language
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and Xianxing English Ocan no longer be linked only wither Circlecultures, but must adapt to
the Outer andExpanding Circlecultures as wellO (227). In treating English as an international
language, Opeople from the Outer Brpanding Circle should adjust their teaching staff, teaching
models and teaching otents to their own varieties of English and to their uniqueiaso (227).
English classes could hsed as atarting point for international understanding, as students are
exposed to different cultures through laagnEnglish Matsuda and Friedricfi36). A possible
solution to incorporatinthis cultural understanding in educatwould be to adapghesingle

variety curriculumand includean approaclthat embraces differencbstween Englishes and the
cultures they represent

This modelould be @e effective international communicatorO in which Olearners would
have to avoid culturally specific references and behaviours in their own speech anatigragm
behaviourO (Melcheesid Shaw211). In this waystudents can communicate with almost anyone in
the global community, and have the widest exposure possible smdieamount of time dedicated
to learning a new language in school. Thidevexposureould have a positive influence on
studentssince

a curriculum that presents English as an int@nat language is capable of

providing opportunities for exposure to various parts of the world, and it

would be unfortunate if the exposure was limited toltimer Circle taking

awaya valuabldearning opportunity.Matsuda and Friedrich38)

Studentsieed to be aware that British English is only one of many Englishes that they will
encounter throughout their lives.

This raises the issue of how teachers can actually change the current British hegemony in the
Dutchclassroom. Kachru presents six difiet aspects that need to be considered in initiating a
Oparadjm shiftO (Kachru Teaching 368¥ciolinguistic profile, variety exposure, attitudinal
neutrality, range of uses, contrastive pragmatics, and multidimensionality of functions (361). These

points highlight English in a world context in which several varieties and their uses are approached
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from different angleghusleaving room for discussioBy approachingnore than jusbne variety
of English and its sociolinguistic and cultural backgrowtdgents can understand the diversity of
Englishes andouldincorporate this knowledge into their use of the English langUdgeconcept
of World Englishes can Oenhance high school studentsO English communicative competence and
crosscultural awarenessidd havehe opportunity to Osuccessfully [develop] studentsO confidence
and positive attitudes toward speaking their OownO EnglishO (Lee 167).

Seeing English as an international and eh&nging language could aid students in
accepting and embracinigetir own variety of EnglisiBy incorporatingnner Circle and possibly
even Expanding CirclEnglishesmto the classroom, students cobllintroduced to many different
cultures and historieandcan incorporatall this knowledgento the English thegpeak. The
combination ofgrammar and vocabulaof classpom English as it is taught now, and the studentsO
knowledge of World Englishes could establesinamework withinwhich studentsnight, in the

future,be able tdouild their own forms of Englisko make communication easier
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3. Methodology

3.1 Student Questionnaire

In order to test the presence of World Englishes in the classroom and the need studenthéel f
to be taught, a total oféGtudents fillel in a questionnaireonsisting of fourten operended
guestionsThe questionnaire can be found in &gpendix Four classes filled in the questionnaire,
consisting of seventedi gradeHAVO (five year senior general secondagucationstudentsand
twenty ' grade Gmnasium(six yearpre-university education, including the subjects Latin and
Greek)studentsll between ages 11 and, 58veteen3™ gradeGymnasiumstudentbetween ages
15 and 16and twelves™ gradeGymnasiumstudentdetween ages 17 and. 28l participants
attenedd Connest College in EchtStudents were given a paper copy of the questionrsiiree
computers were not available in the classrooms where the surveys were corgtudieats had

two tofourteenyears of experiercwith English, both in and oof school. Thdirst eight questions
of thestudent questionnaingereconceredwith the situation in the classroors #is now, asking
students what they belietl@e main goal ofeachingenglish in secondargducatiorto be andtheir
opinions orthe variety, or vasaties, of English taught in the classroom. The second part established
the students'nowledge of different Englishesd questioned the necessitycof/eringseveral
varieties of English ithe classroom. This division wagcessary since a basic underdiag of
English and its purpose in schools coplavide answeras towhy students do or do not want to
learn about different varieties of Emjl. Starting the questionnaigth questions that were easy
for students to answer and close to their pelsex@eriences also ensurtithtthe students felt safe
in answering questions honestindthat they werenore willing to think about the questions that
were not easy to answer. By beginning with something close to, lstudents were mercertain of
their capabilitiesand their importance in this research.

All questions were opeandedthus leaving room to analyze motivatsaand thoughts
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behindthe answersstudents wrote dowrstudentsO responsesre compared, arahswerghat
were alikewere consideed as the same answer. For example, in analyziggti@n 3 on the main
purpose of English isecondary schools, students varswered Oto communicate worldwideO and
Qo use inin foreign countriesO were considered to have given the same answey, namel
international communication. lhis way, the number opossible answers per questionsWianited.
Sincethe examination of possibilities of teaching Worligitshes is focused mainly on
Inner andOuter Circlevarieties, the recognition @&xpanding Circl€englishes will not be taken
into account when establishing the studentsO current knowledge of varieties of English. Countries ir
theExpanding Circledo not have natially establishedarieties of English, and mostly use
Englishes from thénner Circle It is thereforeunnecessary to include these in a system of World
EnglishesThe only exception in this case would be the introduction of a Dutch variety of English
that could be used as a target for Dutch educdfrpanding CircleEnglishes were includg in the
diagramin Question 12so students could have a complete image of all varieties of Eaglishy
are presented in KachruOs the®hys visualization also aided in the following questions where
students were asked whether or not a form of DHtufjlish could be used in the classroom.
Students were specifically asked not to turn over the questionnaire before finishing the entire
first page Thusanswers to Qestion 6 and 12 variegreatly, andhe correctness of answers to
Question 6 was ensuteas they could not look at the circle diagram depicting a collection of
varieties of English and the countribey areused inlIn this way, theresponses consistedlely on
prior knowledgethe participants haekliminating varieties thegnly recognied but could not
independently think of. In @stion 15tudents were tested on the recognition of certain varieties
enabling students to show they may knmfwnore varietiethanthey wrote down in Question 6
The differences between these answers maw shat students were aware of more varieties than
theycould initially recall,andleaves room for students to indicate awareness of varieties they may

have heard of only once.
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3.2 Teacher Interviews
Four teachers were interviewed, with between six natid seven years of experience in
teaching. Teachers webetween age23 and 31The fist teacher was 26 years ,déd 4 years of
traineeships as experience, and taught solely in lower secondary education. The second teacher wa
27 years old, had beeeaching for 7 years, and taught in both lower and upper secondary
education. The third teacher was 31 years old, and had six months of experience in teaching. She
taught only in lower secondary education. The fourth, and last, teacher was 23 yearsluoti® had
under two years experience in education, and taught solely in upper secondary education. Teacher .
and 4attendedJtrecht University, teacherdttendedrontys University of Applied Sciences, and
teacher 3lid not have any schooling in the fieldexfucation. The interviews consisted of 15 set
questions and variable folloup questions depending on the teachersO response®rduesre
devised to conforrno research done by Van den Doel and QuenZ, anahiiniONative Speaker
NormsO). Théist of questions can be found in tAppendix All interviews took place in the
teachersO lounge at Connect College Echt.

Questions were not always asked in the same order, as the responses of all participants
varied and different followup questions were neetito ensure the conversation continued.
Teachers were asked about the variety of English they spoke, how they acquired this variety and
whether it impacted their teaching methods. Similar to the student questionnaire, teachers first
answered questions thegtablishedheir current knowledge on varieties of English, and determined
which variety of English was spoken in their clas3éir answers provided information that could
determine whether students were aware of the variety of English they were tBegthers were
made aware of the concept of Dutch English, which entailed differences in pronunciation, grammar,

and vocabulary.
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4. Results

4.1 Student Questionnaire

On aveage students had @.years of experience

& British English

with English, and most believdthglish to be an
& American English
International English

important subjecttasschool.Out of all students,

i Several

55% believed they were taught British English a

No

| don't know

school.A majority of 62% of allpupils believed /

thekey principleof English language teaching
Picture 1, Percentages of answers given by all students
concerning the variety of English taught at school

be communicatingvith people from other

countries, followed by6% of students, who

& Communication

believedbeing ableo speak or write Englisivas
& Speaking

the most important aspect in English language

Grammar

i General Knowledge
teaching Notably, third gradestudentdelieved

Future

No answer

these two aspects beequally important. This

may be due to diffent focus in that grade, as
Picture 2, Percentages of answers given by all students

students are encouraged to start writing letters aggkerning their beliefs on the most important aspect of
to giveshortpresentations.

When asked what their teacher did to reablat they believed to be the maaal of
teaching, namelgommunicationmost students in the lowgrades answered Oteachinggihis
answer can be split uptma great variety of aspects, the more specific answer OreadingO can be
considered as the mdsequentlygiven answer. Students stated that newspaper articles and texts in
their course booksvere the mosbftenused form of reading material. Furthermore, they believed

that the use of English discourse by teachers and the assigning of homework also assisted in the

goal of international communicatiofhe only exception to this is the first gragignnasium class,
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who, unlike any other group of participant®nsideredhe teacher speaking English or encouraging

the students to speak English was the way in which their teacher furthered communication.

& Reading
& Audiofragments
Class discussions
& Grammar
V Writing
Teaching

Speak english

V Give homework and

explanation

Various

No answer

Picture 3, Percentages of answers given by all students concerning
their beliefs on how their teacher achieved their previously
mentioned goal of English Language Teaching

The second part of the questionnaire conegtthe possibilities of teaching World
Englishes. A small majority &2 out of 66students stated they did not want to learn different
varietiesof English, whereas 2Rarticipants stated they did. However, participants gave different
answers for the imptance of teaching varieties of English. listcasea majority of 38&tudents
felt it was unimportant to teach different varietigsportant to notés that sixth grade @nnasium
students were evenly divided between feeling it was nagegsteach Widd Englishes, and
renderng it superfluousParticipants offered several suggestions to teach Word Englishes, even
those who felt it was unnecessary. Lastly, students statedehsongor supportingOuter Circle

varieties of English, and the possityilof the emergence Dutch English in education. A detailed

overview ofthe answers can be found in the Appendix
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4.2 Teacher Interviews
Out of the four interviewed teachers, three thougtitiding an introduction to World Englishes
would benefit the stuas and raise awareness of the diversity of the English language. All teachers
spoke British English, and said this was the same variety they taught their students. The books and
methods used in class mainly represented British English, but at timesicgdoan American
speaker. Students are made aware of the differences between these two varieties, and in some
classes are even able to decide which variety of Englishatbeld like tospeak.

All teachers believed the main goal of English was communitabi; as teacher &tated,

Oto get the message acrosBéacher 3ays hestudents will most likely communicate more with
nonnative speakers\(NS) of English, since Oit is the world languageO and students Ofeel more
comfortable talking to nonative peakers than nativepeakers@.o encourage their students to
speak English, the teachers themselves try to speak as much English as,thiflyazaghteacher 2
saidOit des not always work. Students da speak English to me since they know | can speak
DutchO. Their goal in education is not to get students to speak English peatgetigher 1 states
it is to Omake them feel at ease when spegakimglish, so they know isimore important to get a

meaning and message across than to speak flawlesslyO.

In accordance with the stated hypothesis, overall the teachers conveyed the impression of
being open to, and perhaps even in suppothefintroduction of World Englishes in the
classroom. They support their students in choosing their own varietyg§k and do not feel it is
necessary to focus on only one variety in their cla3ssscher Z2ven stated that one of her
students had a great General American accent, and other students Oimitated him since they want tc
reach the same level of fi@encyO. Although learning a certain variety of English consists of more
than an accent, the openness to the American accent suggests that there could be a possibility of

allowing students to learn different varieties of English.
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5. Analyses

5.1 Student Ques tionnaire
To reach a conclusion on the necessity of World Englishes in the classroom, studentsO sotivation
behindwhether or not they wamb learn seeral varieties of English ne¢d be examined. In order
to do thisa main goal in English language thang in Dutch secondary schools needs to be
determinedSincemost teachers believed the main goal in ELT is communication, the assumption
could be made that this is the main goal of ELT in Dutch educdatiosa.communicative goal can
also be found in thstudents® answers to the question: what do you believe to be the most important
goal of English language teaching in secondarpaist? A majority of 4ktudents answered that
this is to communicate with people from other countries, or to conesaternwhils on vacation, and
17 students answered the most important goal is to speak or write in English. These two answers
clearly show that students are veryaagvof the communicative goaltineir education, and find
they have the same goal in learning Englisbwever the fact thastudents will use English mostly
to communicate wittNNS raises the question whether students need to reach afgreficiency
that is very close to nativeness, if intelligibility is enough to converse with Nti&t The answes
are, therefore, in accordance wxraogiong Hu, and Xianxin@sdea that English is used to
converse mostly with otih@éon-native speakers of English.

Themost mentioned method teachase toreach this goal of communicatias reading
texts with 13% of all students providing some form of reading as an answer. As mentioned before,
the answer OteachingO that was given by 20% of all students could be divided into several aspects,
which makes it difficult to uphold this method as the way in which &raaleach goals in English
Language TeachinyVhile reading does help in gaining knowledge about grammar, the
construction of sentences, angreessions used in Englishgdoes nodirectly help withimproving

communicative skillsMostly sixth grade gymasium students believe reading is an intrinsic part of
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communicative teaching. This might be because these students are preparing for tlesiarinsal
which consist mostly of reading. Anothplausible explanation that can be given forltrge
number & students mentioningeading text@and giving homeworko aid in conversational skills is
that it helps familiarize students with the English language.

In Question ®n the studentsO knowledge of different varieties of English, students named
mostlyInner Circlevarieties of English. The onl@uter CircleEnglishes mentioned were
Philippineand Indian EnglishThis shows thattadents are very mudamiliar with the existence
of Inner CircleEnglishes, but only two students considered multilingual casto have their own
varieties of EnglishThe medim through which they came int@ntact with all mentioned varieties
might explain thidnner Circlereign. Most studentsresumablycome into contact witthese
varieties through television or movies.datar shows and movies in the Netherlands are usually
American,which explains why so many students men#wonerican English asne of the varieties
they know.American culture on the whole has influenced many countries, and its power and sheer
geographicksize could easily explain its dominant position in the Englishes of the world. Only four
students statethey hadearned of some of these vamstin school, which is less thd 0% of the
total participants. These numbers show that students themksslueshe diversity of English by
watching television, rather thday being educated by their teachers.

This suggestion is supported by studentsO claimthéliateachers do not cover several
varieties of English in class, and sticl
to the mandatorgritish English.As

picture 3 shows, majority of 61% of ves

K Sometimes

all students statetthat the varieties of . .

English they know are not part of No answer

I don't know

their classes, whereas only 6% said
they were. Sixth grade students did

state that these varieties wem/ered Picture 4, Percentages of answers given by all students concerning
whether or not World Englishes are currently incorporated in the

classroom
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occasiondy, with 58% of pupils believing that they were part of their classes at tBhadentsn
grade sixmentiored thatAmerican English and British Englistave beemxplained as variatian
within English The fact that this group does mention the presehseme varieties, and the
acceptance of sevenadrieties if spoken correctly might ldeie to different curriculum for students
in higher grades. They have more basic knowledge of Erglidhheir classes are no longer
concerned with learning grammar ar@tabulary, but with putting their knowledge to use by
speaking and writing.

A small majority 0f48% of all participants saithey do not feel the need for learning a new
variety of EnglishFour of these fortgtudents are concerned with the amafrwork involved,
andthree pupilstate the varieties are not that different ahdt theydo not see the purpose of
learning several varieties since Oone kind of English [is] enough English to have a conversation

with someoneO.

“Yes
= Yes

& Maybe

“'No
No
Somewhat
' No answer
Picture 5, Percentages of answers given by all students Picture 6, Percentages of answers given by all students
concerning their desire to learn different varieties of English concerning the importance of teaching World Englishes

As can be seen in tipge charts in pictures 5 and & importantaspect to consider that
students differentiate between their desire to learn a different variety and the importance of learning
it. One student igrade sixmentioned that she found British English to bertlvest variety of
English, thus feeling no need to learn a new variety. The student does, however, state that it is
important to be introduced to several varietigeeOa language is dynamic, anddsrning several

varieties you can see how a languags évolvedOrhe same answer is given by a studetiiial
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grade who states he does not necessarily want to learn a new variety of Eoglishys that since
Othere are so many varieties of English, | believe it is important that English classesdolvet
around a single varietyO. These examgégsonstratéhe distinction between personal preference
andwhatstudents believe to libe greategood. Another third gradey@&nasiumpupil claims it is
importantto know more varietiegiventhat morethan one form of English is spoken around the
world, while also not wanting t@arn a new variety. Reverggamples can also be found. For
example, dirst gradeHAVO pupil wants to learn new varieties because it is fun, but does not
consider it importantAnother studenin the same gradeants to learn Scottish and British English,
but does not think it important since OEnglish is EngliBh©most occurring reasevhy students
consider leanmg several varietiesnportantis that they believe it helpgs communicabn and
understanding languag€his answer was given by 17 pupils in total, which amounts to 26% of all
pupils.Again, these answers show the communicative background of English language teaching,
and the studentsO understanding of this porRarticipants presented several ideas on how to
incorporate varieties of English in the curriculuwhichwould serve as great tools to introduce in
the classroom. Students will beadeaware of the wide variety of Englishes, and the use of English
in the world. Awareness is a natural starting point for learning more about varieties of English and
to discuss its importance as an international langudges(ida and Dura202).
Most students understood the possibility and advantages of the existénhaeroCircle
EnglishesOut of all participants44%thought it was only logical that language adjusted and
created localized forms of Englisbr LFE,

E Logical/Practical

where grammar, discourse, and style have

& Logical/unpractical

adapted to the indigenous language

Unpractical

 As long as they're (Strevens 34). The same nioen of students
“ intelligible
Strange believed it was impractical to have so many
' No opinion varieties of Englistas itmight restrict easy

communicatiorbetween native and nen
Picture 7, Percentages of answers given by all students

concerning their beliefs on the existance of different varieties of
English
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native speakers of a certain variety of Engli&ight pupilshad no opinion on the existencel&iE,
possibly ecause they simply accept the fact that languages change and adapt to local needs.
Unfortunately, participants did not specify why they had no opinion, or simply did not answer the
guestion. The reason behind not havirgjrang opinion can, thereforenly be speculated.

Lastly, participantswvere asked to explaihthere could be a localized form of English in the
Netherlands, and whether or not this variety should be taught. An overwhelming maj66& off

all students answered that this LFE shaud
“ Own be taught in secondary schodlne third

Enner Circle

\ Both grade Gymnasium student and three sixth

Noopimen grade Gymnasium studeriieought up the
Intelligible

importarce of the Netherlands as a trading

Picture 8, Percentages of answers given by all students nation that should be able to communicate

concerning their beliefs on the use of Dutch English in .
education with speakers of other languages. Other

studets thought it was too complicated to devise a new form of English when Owe could just learn
the English spoken imner CirclecountriesO. Only two studentsibegd it was possible to teach a
LFE. Onestudent stated was possible, buinder the conditin that it stays connected to other
varieties ofEnglish;the otheistudentsaid it was Oalways possibl&@e general answer to this
guestion would be thaithough it would bgossible to hAve a form of Dutch Engliskt,would be
easier to continue usirigner CircleEnglishes in educatioilowever, it needs to be taken into
consideration that students were not made aware of the exact definition of Dutch English.
Therefore, the results may not present an accurate view of the studentsO beliefs on Dafich Eng
Students acknowleddehe main goal of communication, speaking, and understanding, but feel
this goal canat be accomplished througlther varieties of English than British Engliditneydo
not want to learn other varieties of English, even thdaghkr Circlevarieties such as Canadian
English or Australian English would hest as comprehensible to native and-native speakers of

Englishas the British English variety they learn nowad&erticipants agree that the only variety
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students need tcelfuly aware of is British Englishand as one participant stat€sas long as you
can speak British Englispeople will understand you in other countries, even those using different

varieties of EnglishO.

5.2 Teacher Interviews

In accordance with théated hypothesis, all teachers felt it was important to make students aware

of the diversity that exists within different Englishes. Howewaly three of the interviewed

teachers stated that they felt awareness of diversity was a necessity in Englisigéat@aching.

Teache3 said awareness was Oone of the most important things we need to teach our pupilsO. This
awarenesss closelyassociateavith the idea that students are free to speak whichever variety of
English they feel comfortable with. Studematre allowed to speak American English as long as they
are Oaware of the differenceO, and Othey might as well speak Australian English [ E] as long as |
can understand themO.

Theendorsementf several varieties of English results in students speakimgixiure of
American and British English®eacher 4nentioned that students usually speak American English
Odue to the influences of televisionO, but differemteggiending on the situatiowhen they have
to read out loud they often switch to a Britetcent. When the teacher asks them Oabout their
weekend, they have an American accent. But when they read something out loud they, sometimes,
have a British accentO. The teacher believes the difference here is lsgwreaneouspeech, and
prepared spé@ng and reading.

The same teacher also mentions that students who play games online have much higher
levels of English, since they use it daily to communicate with people from other countries.
Therefore, she also thinks students will use English tokspeatly to other NNSTeachers 1 and 2
supported the same vieandthe firstadded that she felt students were Omore afraid to talk to
native speakerso maybe they do heven tryO. Tiethird teachesaid English Ois a world
language, and there are ragronnative speakers of Engliskoundoubtediythey will converse

more with noanative speakersO.
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All teachersconsidered the idea of introducing a Dutch variety of English as a tahget.
first stated that it would be Odifficult, since we are so teseghching British Englisg but
maybe, for pupils, it add beagood idea E| think it is good to look beyond [the British variety]O.
The seond teacher claimed that she cosédtle for students who spgea Dutch variety of English
Oadong as itdoes nd interruptwith [sic] the meaningand the message is still clearO. After some
consideration she states she can sugpisrDutch Englishbecause Othmupils speaking and
feeling atease is more important than forcing them to make the correct €duflahird teacher
said it would be Oa great idea to have [a target of Dutch English], because now students lose
pronunciation points on presentations, making it impossible for them to get the highest possible
grade, even though we can understand thehy, $tiould they have a native accé€hthanging the
systemto have a target that is attainable for students could, therefore, be a solution to the gap
between the desired outcome and the realistic outcome. However, she feels it will be very difficult
to incorporate this target into her classes since it Ois just an idea, and it is impossible to make
everyone think that way(rhe fourth teacher believed the introduction of Dutch English as a target
would be better for pupils since Othey are always comparedives, and never reach that levelO.
The thirdteacher did nethoweversupport bhe idea of the introduction of ¥d Englishes

Shesaid that she does make students aware of the differences between American and British
English, but was unsure whetrstudents knew there was diversity in more than pronunciation. She
felt it was not important that they know the difaces between these varietoesause

It is notnecessary for #m to communicate. | think ogoal is to teach them the

basics, to showhem how to communicate, to use the language. iStditficult

enough for them witholknowing the differene. It is[all right] that they are

aware and that they can hear whether someone is from America or England, but

they donothave to knowhe [differencein grammar and vocabulary]
She did state that it would be possible to introduce World Englishes, and ask the students whether

they would like to learn different varieties of English if Othere was time left in the curriculumO. But
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for now she beéives teaching should stay the same, and British English should be the only variety
of English that is taught in school.

Overall teachers seem to be very open to changing the target of British English to Dutch
English, although they wonder about how tlsap apply this and whether it would help students
who want to go to university after secondary school. The majority of teachers supported awareness
of several varieties of English and were very much in favor of implementing a system that could

introduce Wold Englishes without forcing students to pick a certain variety.

5.3 Comparison

There are seval striking differences betwaehe beliefs students and teachers have on the
introduction of World Englishes in Dutch educatidhe first is the attitude blotgroups have

towards varieties of English. Overall, students believe it is not necessary to introduce several
varieties of English into education, although some think it would be fun and informative to do so.
Teachers, on the other hand, believe thatrpm@ting more than one variety of English into their
teaching would be a good ideaostly because dfe importance of awareness and diversity. The
difference between these groups might come ftbenstudentbeingaccustomed to learning one
variety of English, and do not sethe added value of being aware of the differences between these
varieties. Some teachers state that creating this awareness might make students feel more
comfortable in speaking English. Eventually, this might lead to students anating these
differences in their speech, and ultimately, they might even be capable of using their own forms of
English (Lee 167).

Thediscrepancyetween studentsO and teachersO views on World Englishes could be the
result of a difference iawarenessVost teachers were already aware of the distinguishing features
of seveal varieties, and have possibly spgmte considering which variety they should teach. As
mentioned before, most teachers aim for British English, but do not actively push thensin
this direction. They feel that intelligibility is more important than correctness, while students may

not feel the same way. Additionally, teachers are aware that different varieties of English are just as
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intelligible as British English, whereatudents seem not to have this knowledgeixth grade
Gymnasium studersgtatesOBritish English will not get you very far in Australia. Words sound very
different, resulting in you not recognizing themO. While this argument is in favor of knowing many
different varieties of English, the same argument is used against the introdustionlef

Englishes. A first grade y@nnasium students stat®svehave to learn English like it is spoken
everywhere, otherwise we might not be able to understand eac dthese two answers show

that students are not very aware of the general mutual intelligibility of all varieties of English,

which was to be expected since students have very little experience with, and awareness of, World
Englishes.

Another difference ishie dismissal of a model of Dutch English by students, and the
acceptance of this model by the teachers. Students state that a model of this kind would be
OsuperfluousO and Owould result in a dialect that cannot be understood everywhereO. Many stude
als said they believed this model would hinder communication. They believe variete®of
Circle Englishes should be taugisince Othese countries are the ones the Netherlands has the most
extensive contact with (trade, economics, politics, etc.). Timmuanicate effectively it is important
to speak the same languageO. Another student very reasonably rermadegiezle[English] is
more important since most varieties of English are a restinef CircleEnglishO.

However, similarities between tio groups can also be found. The students that did
support the introduction of World Englishes generally presented the same atgthmdrachers
did. Two sixth grade @mnasium students said it could create Obetter and more extensive
knowledge of languagD, and tha should be consideregh@t of general knowledgeOwo first
grade Gmnasium students believed it would result in understanding that Owords have different
meaningsO and it is important to know that Onot everyone speaks the same sosh@ i
same was mentioned by a first gr&tigVO student, whaotedthatOmany people speak English

very differentlyOHowever, these students only repress&ntof all participants. This shows that
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students are not very aware of the concept of World &megi, and therefore, perhaps, are not open
to its introduction in Dutch education.

These similarities and differences suggest that teachers seem to be more open to the idea of
World Englishes in the classroom. Thistement concurs with Timmibélief that Oteachers seem
to be moving away from nativepeaker norms faster than students areO (248). The interviewed
teachers all agreed that raising awareness and differentiating English is an important aspect of
education, whereas students raised questionst éls importance and necessity. Students,
therefore, seem to be more attached to the familiarity of ngpigaker norms and the conventional

system of teaching British English.



26

6. Conclusion

6.1 Summary and Conclusions
English is a language of divsity and variation. Its many varieties encapsulate a world of cultures
and traditions, and localized forms of English ensure that the language people speak is actually in
accordancevith the world they live in. Iitountries where English is a foreigndaiage, spoken
only in classroomdanguage has not adapted to the speakers@ption of the worldHere, an
Inner Circlevariety of English is chosen and taught so students can communicate with speakers of
other languages. Since the number of-nativespeakers of English is much higher than the
amount of native speakers, Englislyenerallyused as a means of communication between non
native speakers of English.

Thepreseninternational standing of English can be explained by the fargdberof
vareties of English within Kachru@aiter Circleof English, along with its use ihe academic
world andin international politicsThe hegemony of British English in European education
automatically excludes the introduction of any other varieties of Eingls they are not necessary
to communicate with people from other countries.

To test this, a quasnnaire was filled irby fourgroups of secondary school studeaisd
four teachers of English were interview&ludents were examined on their knowkedf World
Englishes, their desire to study different varieties of English, and their bali¢fiepossibility of a
Dutch localized form of English that could be used in educatiode8ts understood to great extent
the main goal of English languagathing in secondary education, and most were aware of the
variety of English they are taughtowever,they had limited knowledge ®/orld Englishes and
mostly knew only the Englishes that are spoken irirther Circle Although unaware of all the
different varieties of English44% of all pupilsvanted to learn more varietid®egardless of their
knowledge ofOuter Circlevarieties,84% of allstudents felt it was important to keep teaching

British English or at least Inner Circle English@s,secondargchools to stimulate communication.
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This view isvery different fromof the current theories involving English as an international
languagdEIL). EIL will make communication between noative speakers easier as it allows for
every person to use sentels and constructions they are familiar with to converse. The situation as
it is now strives for nativeness, but settlessomethinghat is merely clos® the targetAccepting
this variety of English into the classro@ouldleave room to intrduce new varieties of English, as
the focus on pronunciation andtivelike accuracy lessens. Of course, as the student questionnaire
indicated, not all varieties of English need to be taught, but students are interés¢ed in
introduction ofseveral vaeties of English.

Comparing the theoretical framework for English as an international languageaaiad W
Englishes in the classroowith the needs of secondary school students shows that theory and
practice are not easily combined. InternationalizatibBEnglish should be present in education but
is not a simple task. However, the focus on communicative language teaching and the beliefs of the
teachershow that there is, overall, a desire Wéorld Englishes in the classroom. This is in
accordance wit the second hypothesis, which stated that teachers would be open to the idea of the
introduction of several varieties of English in the classroom. Howeaagheérs also supported a
systemthatsets a variety of Dutch English as a target, thus contnagittie second part of the
hypothesis. It could, therefore, be stated that teachers grersue of the introduction of \wld
Englishes as a means to raise awareness about the diversity of the English language, and consider
target of Dutch English to bdeeneficial to the students.

Students were slightly less positive about the introduction of World Englishes, and very
negative about a system of Dutch Engli&lsmall majority of studestwas against incorporating
severdvarieties of English, thus disegging withthe first part of the first hypothesis. It seems that
students are not open to the introduction of World Eng§stither because they feel it is too much
work, or because they do not see the added viaeEcordance with TimmisO research on
adherence to nativeke models of Englishit could be stated that studeate very limited in their

support for the incorporation of World Englishes in Dutch education, and have very negative
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opinions about the introduction of a Dutch variety of English.

6.2 Limitations
The small number of participants, especially concerning the teachers, linategliability of this
study. A larger pool of participants would possibly present many opinions that have thus far not
beendiscussed. Along with the very sthnumber of teachers that participated, all teachers had
relatively little experience in English language teaching. Interviewing teachers that have over ten
years of experience would probably bring forward other coseaat teaching techniques that have
not been present in this research.
Another limitation was the phrasing of the questions in the student questionnaire. Questions
were often phrased inveay thatresulted in a wide spectrum of possibtswaers, specially in
Question 12 where students warot given a full explanation on KachruOs Circles of English. The
guestion attempted to explain what the three circles represented, dditddihk the explanation to
the relevant circle. Therefore, it is impossible to state that students were fatly afwhich circle
represented which use of English. Anothraguelyphrased question was Question 14, where
students were asked about gussibility of Dutch English and its use in Dutch education. Since the
guestion actually represented two differenéstions, some students only provided an answer to
half of the questiorRephrasing Question Hhd14 could result in more reliable answers and more
clarity on the motivations behind the respongeklitionally, both the questionnaire and the
interview gestions could haveresented more idepth and followup questions to fully examine
the participantsO opinions and possible reasons behind presenting the answers they provided.
Furthermore, students were not completely aware of the limitaticaBuwiichvariety of
English,or what this variety of English would actually entaihereas teachers were made aware of
the way in which this variety could IpeesentedStudents did not know that Dutch English would
be used merely as a target, possibly presenting Withhgreat advantages. The discrepancy
between teachersO acceptance of this model, and studentsO dismissal of its use could be minimaliz

if it were properly made clear to students that this variety would not replace Dutch or English. It
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would merely comime the twg so students could eventually reach the level of English set by the
teacher, thus minimizing the gap between attainability and the desired result.

Lastly, it would be beneficial if participants of the study were not all attending or wortking a
the same school. It might be pdde that there are schools tleaplicitly pay attention to World
Englishes, and are moving away from a target of nativemagsstudy only surveyed and
interviewed studentand teacherBom one school, thus posgitportrayinga very onesidedview
onELT. Teachers wrking at the same schoollilhave agreements on curriculum; all teachers and
students use the same books, ams$ymably the teacheuse the same planning throughout the
year, thus leavingery little room forvariationbetween different teachers and clasgggroaching
more schools to partake in tlegidy would have been a probablay in which the reliability of

results could have been improved.

6.3 Suggestions for Further Research

To fully investigate the possibyitof World Englishes in secondary education, further research
could focus on the actual probability of incorporating several varieties of English. The importance
of British English in Dutch society and its effect on education could also be examinedrrRarthe

the communicative advantagemxfitish English and other varieties of English could be explored,
possibly giving an explanation to studentsO resistant attitude towards learning more varieties of
English.

Another possible area of research couldhgeshortfall principle that is present in English
Language Teaching. The target that is used is British English, but according to one of the
interviewed teachers students fail to meet this target. They are, therefore, never able to get the
highest possilel grade, even though they might do particularly well. The introduction of a Dutch
variety of English might impact this paradox of target and norms, and an investigation into the
influence of the introduction of Dutch English on studentsO abilities totheatzrget that is set in
ELT might providesome interesting conclusions.

The actual possibility of the existence of a Dutch variety of English could also be
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researched. Although questions about Dutch English in this studypesdrgssituated in the

future as it is not a proven fact that a variety of Dutch English is currently présembove from
Expanding Circlgo Outer CircleEnglish could be a possibility in the Netherlands. The probability,
reasons, and effect this shifould havepresentdan interesting topic when discussing the changes

that can take place in Dutch Education.
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Appendix

Student Questionnai re

1. How long have you been studying English language? (At primary school, secondary school,
at home, by reading books etc.)

2. Do you think Eglish is an important subject gsthool?

3. What do you think is the main goal of English language teaching atdsegyoschool?

4. What does your teacher do to achieve this goal?

5. Do you learn a certain variety of English at school? (British, Acaer etc.)

6. Which other varieties of English do you know?

7. How did you come into contagtith these varieties?

8. Are these varieties part of your classes?

9. If not, would you like to learn them?

10.Do you think it 8 importanto deal withdifferent varieties of English in class? Why?

11.How could these varieties be part of your classes?
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12.In the picture below yooan see different varieties of English. These varieties have been
divided into three groups: tHaner Circle theOuter Circle and theExpanding CircleAll
countries within these circles use English, either as first language, second language, in
govermment, or at schools. The Netherlands is part ofkganding Circle
Please highlight all the countries of which yweere aware English is spoken

The Expanding Circle e g,

China Caribean Countries Egypt

Indonesia Israel Japan

Korea Nepal Savdi Arabia
South Africa South America  Taiwan

CIS Zimbabwe

The Outer Circle e.g.,

Bangladesh  Ghana India
Kenya Malaysia  Nigexia
Pakistan Philippines Singapore
S1i Lanka Tanzania  Zambia

The Inner Circle

[ARTN UK Canada
Auvstralia New Zealand

13.In countries such as Bangladesh and Incg@ple speak multiple languagé&s)dish being
one of these layjuages These variges of English have usually adapted to the other
languages people of that area speak, resulting iemiffces in vocabulary and gramma
per country.
What do you think of these varieties of English?

14.Would it be possild for the Netbrlands to have itswn variety of English, or is it more
important to teacinner CircleEnglish? Why?
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Student Questionnaire Results

Question 3:

What do you think is the main goal of English language teaching at secondary school?

First Grade Gymnasium

To speak and understand English

To communicate with people from other countries

It is a language you can use to communicate all around the world

To learn the language, so you can communicate with foreigners that speak English

To communicate with the rest the world

To learn English, since it is the main language

So you can go everywhere acah talk to people when you dotrkmow the language that is
spoken over there

To learn English, and to speak it in the future

This language allows you to commungatith people almost all over the world

To prepare you for the future

You can go around the world with English. This language is very convenient to speak.
To communicate with people from other countries

So you carunderstand people when you gatmther ountry

To speak and understand the language so you can speak it everywhere

To understand people in England and other countries

Speaking English is considered positive by foreign guests and customers, and to talk to
everyone

To learn the language (grammspglling, etc.)

So wha you ae older and traveling, you can talk to other people
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*  When you know the language you can understand more people around the world than when
you do not

* To be understandable everywhere

First Grade Havo/vwo

* To learn grammar

To lean good English and understand grammar
* To speak English

* You can speak it in a lot of countries

* To talk to people from other countries

* To communicate when you are travelling

* To speak and write English well

* To speak English in foreign countries

* To understanthe language

* S0 you can speak and understand it

* Learning to speak English

* To be able to communicate all over the world

* Soyou can talk to foreigners

* To speak English in different places

* To speak to people throughout almost the whole of Europe

* |tis converment to use when talking to someone who speaks another language

That everyone has to speak English when they go to another country

Third Grade Gymnasium
* Itis a muckused language, thus very important in the world. You cannot really go without

it.



38

To be avare of the most important aspects of English

English is one of the world languages. If you get taught English at school it is very easy to
communicate with other people.

It is important for international education and the enhancement of general knowledge
To communicate with people around the world

Learning to speak, read, and listen to English

Learning skills such as reading, speaking, etc.

Build general knowledge that you can use in everyday society

To talk to people from other countries later in life

To learn the language

To understand and speak English

It is a global language spoken by a lot of people to be understood in foreign countries
To communicate with the rest of the world

To learn the language

To be able to use English in dayday life

To be ale to communicate with people from other countries

Sixth Grade Gymnasium

English is thenew global language. If we dotiearn English it is hard to get by in todayOs
society: everything is becoming more English.

To communicate in English

Understanding Bglish (learning how to read, write, and speak it)

Learning to communicate, understanding what is being said

Teaching students English, so they can make themselves understood in most parts of the
world

Make yourself understood in English
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* Learning the Engéh language

* Attaining a certain level of English

* Attaining basic knowledge of grammar and reading

* Ensuring that everyone is understandable in English

* The main goal of English is that people have command of the language to the level in which
they can communate in that language worldwide.

* Teaching a basic level of English that you will need in everyday life

Question 9

Would you like to learn different varieties of English?

First Grade Gymnasium
* No (4%)
* Maybe
* No, just basic English is enough (2x)
* Yes (3x)
* | would really like to learn them, but not to use in the future
* | would like to speak British English
* Not really (3x)
* No, I think learning English is already difficult
* Not really, but it would be fun
* Alittle

* Yes, once | have basic skills in English

First Grade Havo/vwo
* Yes (5x)

* No, it would require more effort



Yes | would like to learn Scottish and British English

No (4x)

| do nd know, | think so

No, | do na think they are very different

Yes, if it was not possible already

| would not really like it butit would be convenient for the future

Swedish

Third Grade Gymnasium

No (7x)

Not really

No, one variety of English is enough

Yes (3x)

Yes, it would be fun

Perhaps

No, British English and American English is enough

| do nd care

Sixth Grade Gymnasium

No, British English is the nicest one

Yes (3x)

No (3x)

| have no need for it

Not really

Yes, | speak American English, not British English

Yes, it would be fun

40
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Yes, especially the Australian variety

Question 10

Do you think it is important to introduce diféet varieties of English in class? Why?

First Grade Gymnasium

No, they are nearly the same

No, | do not need to know more than one variety, an American will probably understand
British English

Yes, that way you can understand other people better

Yes, moregpeople will be able to understand what you are saying

No, not really

No, because they are all the same

Not really, English is Englis(Bx)

Not really, everyone il understand you if you speaka3ic EnglishO. Dutch people

understand Belgians after all

Yes, that way you understand that words have different meanings

A little, these extra languages allow you to speak to more people or to read signs

No, accent is not very important

Yes, that way you learn a lot, such as words that are pronounced compl&edntly

Yes, that way you can speak English in more countries

Yes, otherwise you will be able to understand one variety, but will not understand the others
A little, yes, because it could occur that you do not understand someone due to his accent or
locd vocabulary

No, one variety of English will get me far enough

No, we are taught the variety of English that is spoken most frequently



42

* Yes, not everyone speaks the same sort of English

First Grade Havo/vwo
* | do not think it isgery important, but it woulthe fun
* Yes | do think that isery important
* No (X)
* Yes, than you know how things are said in other varieties of English
* No, English is English
* Yes, there are many people who speak English very differently fronoézeh
* Not really, on variety is enough
* No, it isnot that important
* When you are in America or Great Britain people will be able to understand you
* No, people will understand you when you speak normal English
* No, one variety is enough
* Not really, standard English is enough
* No, | believe only acent is different, not grammar
* No, almost all the varieties are the same, except for pronunciation
* Yes, that would be handy

* Yes, in some countries the same words have different meanings

Third Grade Gymnasium
* Yes, there is more than one varietyewiglish,and knowing only one variety might not be
enough
* Yes, there are many varieties of Englisthink it is important that classes present more
than this one variety

* No, if you know one sort of English you know enough to have a conversation (2x)
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* No, if everyne learns the same sort of English it would be much easier

* No, they are really not that different from each other

* No, when you know one variety of English you will understand the basics of all the others. |
do think it would be fun to hear.

* British and Anerican, so you know the difference between them

* Yes

* No, a general variety that most people understand would be most convenient

* Not really, but it would be fun, having an accent when you speak English

* Yes, some of the words are different

* Yes, not everyonspeaks the same kind of English

* No, when you know the most important variety of English you can probably talk to
everybody

* No, the grammar will probably stay the same, only the words and pronunciation change

* Yes,itis good for you

* Yes, that way you can oumunicate with even more countries

Sixth Grade Gymnasium

* Yes, alanguage is dynamic. By learning different varieties of English you can see how a
language has evolved over the years.

* Yes, at least a short introduction. The focus must be on one van@igh, otherwise it
would be too complicated. Introducing all different varieties would be fun and informative.

* No, they are all more or less the same. If you know British English, speakers of other
varieties of English will also understand you.

* Not reall, British English is enough and everybody will understand you.

* | do not think it is very important. It should suffice to be fluent in one variety
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* Yes, this way you will have a better and more extensive knowledge of language, which is
very important.

* No, the differences are very small and you can always teach yourself

* No, everyoneshould learrthe regular (British) English, and | feel that if you want to reach a
higher (academic) level of English you should study it at university.

* | think it is more impatant to spend time speaking English, than discuss the variety of
English spoken.

* Yes, | consider it to be part of general knowledge. We know the different dialects present in
theNetherlandswhy not know the English ones.

* Yes, British English will not geyou very far in Australia. Words sound very different,
resulting in you not recognizing them.

* Yes, not everyone is in touch with only British English. It is nice to know all varieties.

Question 14

Would it be possible for the Netherlands to has@aitn variety of English, or ig more important

to teachinner CircleEnglish? Why?

First Grade Gymnasium

¢ | do notknow

No, like thelnner Circleso everyone speaks the same English

* The same as thaner Circle that way there will not be any more confusio

* Like thelnner Circle nobody would understand Dutch English

* | think it would be more convenient if we only spoke English like it is inher Circle
that is easier than creating a new language.

¢ Inner Circle it is easier for tourists
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* | think it shoud be like it is done in thinner Circle that way you do not have to learn a lot
of different sorts of English

* We have to learn English like it is spoken everywhere, otherwise we might not be able to
understand each other

* Like the countries in theanerCircle, everyone understands them

* | think it would be best if we leardmner CircleEnglish, that makes it easier to talk to people
living in Inner Circlecountries

* Itis important that we learn English like it is dondnner Circlecountries, otherwiseur
education will be useless to us when we visit those countries

* Like thelnner Circlecountries, if we all learn the same we will understand each other better

* | think it would be best to do it like in tHaner Circle

* Like in thelnner Circleso you camunderstand those people

* |t would be possible, but that would be unnecessary labeling. | think the way it is now is fine
because we can understand almost all varieties of English.

* We are just a small country witine language. It should not agroblemd keep it the way
it is, even though we have to adapt to the rest of the world (which does not mean we are to
be messed with)

* Yes, those are big, important countries

* Just asitis in the countries in timmer Circle to avoid misunderstanding

* | like it the way it is now, that way we understand more people. Why have an own variety of
English? We want to understand people around the wehlg introduce a knew variety of
English ifl can understand people in the Netherlands already.

* | believe we should lea English like it is spoken in tHaner Circle since | prefer not to

tell a whole story when explaining one word

First Grade Havo/vwo



Inner CircleEnglish, it seems easier

Regular English since more people speak it

Just normal English, why do you needpecial variety? You do not.
Like in thelnner Circle otherwise you will create too many varieties of English
| will not be around for that, so | do not care

English used in other countries, that is better for communication

It does not really mattersdong as other people can understand you
No, we can just speak British English

Like in thelnner Circleso people will understand each other

| do not think so, one variety of English is enough

No, we have our own language in the Netherlands

Like it is dane now, | think that is a good way of teach{@g)

It could be fun but a lot of work

Thelnner Circle so we can watch BBC

| do nd know

Third Grade Gymnasium

| do not think the Netherlands has its own variety of English, except for bad English, and |

do not think that is necessary. We can speak Dutch amongst each other, and English to other

countries
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It is important that the English is similar to tmmer Circle otherwise it would be difficult

to understand each other. However, the Netherlands coudiisaown variety of English,

language changes.

Yes, these countries allow for a lot of knowledge, understanding their language is enough

Inner CircleEnglish, you learn English to have international communication and should not

change it so nobody undé&ads it anymore
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* | dondreally care

* | think normal English is the most important thing since most people understand it

* Like itis done in thénner Circle We do not have a lot of contact with the English
Language so a Dutch variety would be superflubos.the people that might go to
university it is best to learn real English

* Itis important that we learn English like in tlmer Circle so more peopl& other
countriescanunderstand us (2x)

* Itis better to learn regular English since we do not fgeglish in the Netherlands, only in
other countries. Why would we make up a new language?

* Yes, itis always possible

* Schools in the Netherlands should teluter CircleEnglish, since it is a country involved
in trade with many contacts across the globe

* Thelnner Circleis more important since most varieties of English are a resuihef
Circle English.

* Inner Circleso you can communicate with Englispeaking countries

* Yes, itis the first world language and the Netherlands is a country of traceeamil need
English for business

* No, Inner CircleEnglish results in better communication and the Dutch speak English fairly
well already

* Inner CircleEnglish. If everyone learns that it enables very good communication

Sixth Grade Gymnasium
* |tis betterto learn real English since we are a very small country that has a lot of
international contacts and should be able to communicate with other countries well.
* | think it is important to teach the English that is used iririther Circle These countries

are the ones the Netherlands has the most extensive contact with (trade, economics, politics,
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etc.). To communicate effectively it is important to speak the same language.

It would be possible to combine Dutch and English, but it would be better to ledrshEng
like it is spoken in thénner Circle resulting in English that can actually be used.

| think we should continue to learn English like it is spokeimirer Circlecountries

| think the Dutch should just learn British English. It would not be vengféil to develop a
Dutch variety of English.

Yes, we should learn English like it is spoken inltimeer Circle because teaching English
in the same way could create unity.

A trading country like the Netherlands is better off speaking real Englishislwvay
everyone will understand the Dutch. Our own language is Dutch, why would we need
another language.

No Dutch variety of English! English is important in export tradelandr CircleEnglish is
the most general variety. This variety is the varmatyst people know of, or can speak.

| believe it is more important to teach English like it is spokdnmner Circlecountries. We
have enough Dutch dialects right now, it is best to make sure we can be understood in other
countries.

| think it is important that everyone has a high command of English as it is spokemen
Circle countries. This makes international communication easier.

It could be possible to have a Dutch variety of English, as long as we stay connected to the
English that is used in #¢hrest of the world. This is essential to our country.

No variety of Dutch English. It would result in a dialect that cannot be understood
everywhere. | believe it is important that communication is easy through the use of one

variety of English.
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Teacher Interview Questions

1.

2.

8.

9.

Which classes do you teach (lower secondary, upper secondary)

What do you think is the most important goal in English language teaching?
How do you reach this goal?

Do you speak aertain variety of English?

Where did you acquire this variety?

Which variety of English is used in the books that you use in class? Why?
Do students speak this variety of English?

Do you use this variety of English as a model or as an actual target?

Do you think students will attain this level of English?
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10. Do you feel there is a difference betweendkpectedesultof studentsO level of English

andtheir closeness to a certain variety, and a desired result?

11.What do you value more: intelligibility or a@ctness?

12.Do you think that, in their future, students will speakitess or NNSamore frequently?

13.Do you feel it is Bcessary to ask studemibich variety of English they would like to

speak

14.Do you think it is important toaise awareness tfediversily of Englisi?

15.Do you believe you could teach a localized, Dutch variety of English?



